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“ I cannot think that thou art far.”

" Educate cvery child as if he were your pwn.”

RacHEL McMILLAN.






PREFACE

Tuis book was written in response to a desire
expressed by many people in every part of the
country for some help or guidance in the starting
of Nursery-Schools.

The need for a book on this subject is certainly
urgent. Not merely a few children, here and
there, but hundreds of thousands are in dire need
of education ov nurture in the fiest years. For
lack of it all the rest of life is clouded and weakened.
The fate of vast numbers of little children given
over to all the dangers and horrors of the streets,
and in homes where no real nurture is possible,
was brought very forcibly before us this autumn,
when after a holiday we found that one-third of
all our nursery children were diseased, and obliged
to spend a week at the clinic ere they could come
back to our school. We set about the treatment
and restoration of the few. This book was written
in order to urge the nation to set vigorously about
the salvation of the many.

Nursery-Schools, we are often told, are in the
experimental stage. This can hardly be true, for

the experience of six or seven years’ work has
7



8 PREFACE

yielded convineing proof as to how nurture can
be given. Tt has indicated beyond all question
the kind of environment that should be secured,
and the means—very simple means they are-—by
which all the dangers of bringing many little
children together can be avoided. The next
step need not be tentative. It should certainly
not be timid. There is a tide in the affairs of
nations which taken at the flood leads on to fortune.
The flood tide moment is here now. Not by
cautiously adapting small houses and leading
into them large groups of forty to fifty little
children can we solve this great problem. How
we should approach it, and what we should do
I have set forth, as well as I can, in this book.

In the last chapter I have tried to thank those
who helped me in the work of the School-Nursery.
In this foreword I wish to thank my friend and
publisher, Mr. Dent, for his unfailing courtesy and
helpfulness, and Mr. Brian Rhys for invaluable
help in the arrangement of my manuseript.

The illustrations in the book, other than the
photographs, were prepared by the first and second-
year students of the Rachel MeMillan Centre.
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INTRODUCTION

THis book sets forth the brief of the Nursery-
School as the public is beginning to understand
the term.

There were Créches before. There are Baby-
welfare Centres; there are even Baby Clinics,
and there are Infant Schools.

The Nursery-School is a new departure, and is
distinet in aim and method from all that went
before. It was placed on the Statute-book as a part
of our educational system in August, 1918. In
1917 Mr. Fisher had formally opened the Memorial
Room of my dear sister. Now in August, 1919,
I send this book forth launching it in a troubled
hour, though the peace-terms are signed.

The theory of all that is worked out more or
less in this book is contained in a former book,
Education through the Imagination, published for
me in 1904 by Allen & Unwin. In it the whole
subject of child psychology, centring as it does
round the early-developing power of creative
imagination, 1s dealt with much more fully than
was possible in this volume. Theory and practice
alike owe much, if not all, of their original impulse
to the work of Edward Séguin, an exile from France

12



INTRODUCTION 13

finding refuge in America, but waiting for full
recognition of the value of his labours for at least
thirty years after his death. In 1896 when I
first made acquaintance with his work it was
impossible to buy a copy of his book in England ;
and I was obliged to come up from Bradford to
London in order to read his work in the British
Museumn.

Edouard Séguin was a teacher of defective
children and a follower of Pinel, Itard and Esquirol.
Absorbed in the great task of drawing the idiot
and the imbecile from the abyss in which they are
plunged, he was led by his toil for these to lay bare
and expose many of the processes whereby human
beings are prepared for a human destiny. Near
the teeming ports of the New World he saw the
exiles of poverty, of tyranny, and of despair arrive
from every European country, and having been
faithful to the poor idiot, he had a gift in his hand
for this new world, and for every freed people also
of the old. We also hope we have a gift for the
millions who are not idiots, not sub-normal, but
who are yet driven back from the outgoing life of
civilised humanity by the poverty or rigour of
their lives.

Nearly forty years have passed since Séguin’s
death. Sixty have gone since Froebel left this
world. It would be absurd to say that nothing has
been discovered, nothing invented, nothing im-
proved in the work of child nurture and education
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since their death. In 1859 Broca discovered the
speech centre in the brain and heralded in so doing
a new era in psychology. In 1896 a new classifica-
tion of children became possible, by the discovery
of finely localised and independent brain centres
all affecting the individual’s powers of learning
each of the three R’s. It would be strange if
we fell back entirely on precedent when so many
workers and investigators have made possible
a rapid advance. Every teacher is a discoverer.
Everyone is an inventor, an improver of methods,
or he is a mere journey-man, not a master !

I have taken my environment where I stood.
Our life’s raft is on a stream that never pauses,
that never stagnates, whose banks show ever the
new landscape, and lead ever forward towards
the horizon that is yet to be unveiled.

If in this hour of rapid change and transforma-
tion we can give any guidance to our generation
my sister’s work and my own will not have been
in vain,
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THE
NURSERY SCHOOL

PART 1

CHAPTER 1

THE PURPOSE OF THE BOOK

Tue subject of this book divides itself into two
distinet parts. First there is the Nursery-School,
and all that concerns the children who attend or
will attend it. And, secondly, there is the Teacher,
Student-Teacher and their preparation and training
for the new work.

Hitherto everything has been a little confused in
the discussion of these two beings—the child and
the teacher. There were no Nursery-Schools proper,
certainly no outdoor nurseries, and the Student-
Teacher and her affairs were all strangled some-
where in the midst of the ‘‘ progressive ”’ ideas put
forth in regard to children. So confused, so blind
indeed was the general view on this whole subject,
that many people supposed that training of any
kind was unnecessary—that any kind of nice,
motherly girl would do for a nursery-teacher.
Nurseries were to be, in other words, a dumping-
ground for the well-intentioned but dull women

16



16 THE NURSERY SCHOOL

of to-day. More enlightened thinkers made other
mistakes, and showed faith in “a few lessons ”’
tacked on to various orders of training as a pre-
paration for work which is the foundation of all
social and educational success.

In order to make the nature of the work clear I
have therefore divided this book into two sections
—one being devoted to the nurture of children,
and one to the training of Teacher-Nurses. These
should, if treated seriously, correspond to or
dovetail into one another. For example, if we
speak of sensory training for little children, and
really mean it, we must devote some time, and
thought, and effort to the voice-training and
visual-training of our young teachers. And this
1s the only way by which we can get the training
for children.

It may be said at this point that already the
Training Colleges are giving the education needed
by our elementary and nursery teachers. These
colleges, it is claimed quite rightly, make greater
demands every year on the personnel of their
students. The unfit in mind and body have long
since found their doors closed to them. The most
gifted women are engaged as Lecturers and Prin-
cipals. And the examinations become every
year more rigid. All this is true and is not in
dispute. What we ask is this. If it be true that
we believe in sensory education, and motor training
for children as a condition of all future advance,
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how can we give this training to teachers in large
classes at all ? Human beings can learn a good
many things in massed classes, but they cannot
have sensory training in masses. At first each must
be taken alone. The teacher or trainer will have
to learn where she is herself as a sensitive being,
Having found out how she breathes, and moves,
and speaks, and sees, how far her own sense
memories are developed, she must start with work
that is all designed to help her, and only after a
while it may be possible to let her join a small
class and work with others. As she improves she
will grow more and more fit to work with others,
but at first she is alone. Can this work be done
in any large college or centre? I do not think that
teachers can be trained there to give sensory
training to children. In order to do this well they
must first have a sensory education themselves,

I have one other eriticism to make of existing
colleges. Teacher-students have to take their
theory first and their practice afterwards. They go
to college and then they go into an elementary
school. There they have to learn things that do
not come in books. The head mistress has to begin
and teach the newly-arrived student-teacher a new
art—that of takinglarge classes and managing them
so that the children not only obey her, but learn
certain things within a given time. What the
student learned at college then floats away per-

B



18 THE NURSERY SCHOOL

haps like an unmoored boat on a stormy coast.
The things that were memorised go first, and are
seen no more. Worst of all, the soaring hopes and
bright aims that beckoned her on in early youth
fall like birds over the Dead Sea. Who has not
seen those broken wings under the smiles and
under the resignation of teachers no longer young ?

It is the brightest and best who are apt thus to
lose hope and heart. They have been obliged to
do things in the wrong order—to proceed from the
unknown to the book-known. Ours is only a
centre, not a college, and yet we do not make
this mistake. Our students begin by working in
every section of the nursery. They get to know
very child and how to help him by living with him.
We were a little sorry for the first girls who did
this, and did very little study of a book kind for
a time, and they were perhaps sorry for them-
selves, but at last it became clear that they were
learning a new art and getting ready to learn a
new science. The washing, the feeding, the training
in table manners, the listening to toddlers, the
talking to three-year-olds, were not drudgery,
but illuminating, wonderful tasks, opportunities
such as no one ever had before. They were done
not as mere labour, but as a preparation for mental
work, and not as only ministering to bodies, but
as a means of finding how the instrument of mind,
the brain, develops and is helped. When at last
the time came to give this work up (as it did at
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the end of the first year) there were many regrets ;
indeed, there was a fecling of loss. Our students
now have only two or three hours’ practical work
in the day. The rest of the time is spent at lectures
and in study. Later they will do no practical
work at all. There is no danger now of mere
cramming or memorising. Everything learned is
big with meaning, and is lightened by a thousand
memories that give it new interest. It is always
our best students who are eager to go back to
practical work again, to observe first hand again,
tolearn by doing once more. For them the shelters
are a kind of laboratories ; they have eyes
opened now to see what is going on there. And,
since everything must be said now, even the most
brilliant teachers have something to learn from
these more practised students. They have to
become as little children and learn, before they
can in some ways come fully abreast of their
pupils in the new work,

Our College is not a large one. It now numbers
thirty students; forty will be our maximum.
We have to limit the numbers, and so principal
and lecturers can get in touch with each, and
give each the kind of help she needs. This is a
good thing for souls if not for statistics. The
Board of Education has so far recognised the work
done here that from Easter, 1919, they will pay
a grant for one year’s finishing course, added to
the training of two years taken in “their own
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colleges,” and will endorse the certificate of all
those passing the final inspection. Meantime we
have our own three years’ course students for
whom no grant will be paid. They give us our
chance. They are our own product. We want to
have them come to us with a good general education,
having passed the Cambridge Local or other test;
they shall remain three years. KEager as we are
to equip the trained teachers, everything we do
that is our very own we will have to test and prove
in the education of the girls who are not teachers
vet. These free lances form a new outpost of the
great teaching service in this country.

In a later chapter I will try to show how they
are trained.



CHAPTER 11
THE NURSERY SCHOOL

THE year 1918 will stand out in the history of
Education with even greater lustre than 1870.
The Forster Bill decreed that, sooner or later,
every child should learn the three R’s. Mr. Fisher’s
Bill decrees that every child shall, sooner or later,
have nurture as well as teaching. Between the
passage of these two Bills lie nearly fifty years of
struggle and anguish, of brave effort-—yes, and
voiceless sacrifice. The movement that reached
its climax in the Bill of 1918 quickened its pace in
the nineties and passed a goal in 1907 when the
Medical Inspection of children was made part of
our school system. But the History of Education
is really the History of Democracy, and as the
people advanced slowly in social hope and faith
the level of their demands in edueation and nurture
rose with the tide.

And yet we are still bound to answer a very
simple question. Why, we are asked, do we want
Nursery-Schools ?  Should not every mother take
entire charge of her little ones till they are of school
age? Is it not her duty to remain at home and

21



22 THE NURSERY SCHOOL

to devote herself to them ? At every moment,
and certainly at every meeting, this question is
asked, so it may be well to answer it here.
Nurseries and Nursery-Schools are wanted simply
because little children want nurses. They, being
children, need that very important kind of early
education called Nurture. Can this be given, and
given entirely by, let us say, the average mother ?
The well-to-do mother never attempts to do it
alone. She engages a nurse, perhaps also a gover-
ness, perhaps a schoolroom maid; a great many
engage a cook, also a housemaid. All these mother
helps work in a spacious house, with, probably, a
fine garden. I don’t wish to continue the parallel.
It is too cruel. The working class mother in her
tiny home has no help at all.

Yes, the man and woman in the street, the aver-
age wage-earner and his wife, have been developing
new susceptibilities and needs for many years.
They are wonderfully like the rich man in every-
thing but the difference of income. For example
the rich man buys a motor car, but the poor man
needs a tram or bus. The rich man has a fine
library in his house, the poor one likes to have one
in some street near his home. He tries to do
collectively what the wealthy man does alone—
and both have one end in view, the satisfaction
of known wants. Well! in the fullness of time
nurseries also have come to be wanted. True,
there is no mention of the word nursery in any of
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the newest plans for workmen’s dwellings! But
there are rumours now of collective nurseries,
where children can be gathered in safe and pleasant
places, close to their homes and mothers, and
under the charge of trained and educated nurse-
teachers ! '

It is the private nursery enlarged, and adapted
to the average family’s needs; and there is no
reason at all why it should not rival any private
nursery in its homelikeness and efficiency, or why,
for that matter, it should not one day be presided
over by the mothers themselves !

However that may be, I have been asked to deal
with the question of Nursery-Schools, to set down
in order what I have found out in the conduct of
such a place before and during and after the Great
War, to show what may be desirable or necessary
in the choice of a site, in buildings and equipment,
in feeding, and clothing, and the daily round of
bathing, sleeping, play, work, and leisure; to
deal also with the mind work of the class-room and
the nurseries; the methods of teaching the usual
subjects and others to children from one to seven
years old ; to deal also with the question of staff,
and the training and education of young teachers,
and with the relations of parents to the Nursery-
School : in short, to break new oround on a
vast and new subject. Tt is from every standpoint
a very large question. I assume in the start
that the Nursery-School will, if successful, change
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and modify every other order of school, influencing
it powerfully from below. Knowing all this I
might even have shrunk from the task, but the
experience and efforts of which this book is the
result have cost much. They were paid for finally
by the sacrifice of my dear and noble sister, who
poured forth all her resources, material and also
spiritual, in order to begin and develop this work,
and who died exhausted and alas! perhaps
saddened by the long fight, on her birthday, Lady
Day, 1917, just as the plans for the extension of
our Nursery Centre were passed. I dare not
therefore fail to complete the task begun and
continued with her for so many years; nor can I
forget 1n anything I say, her great and
brave axiom, * Educate every child as if he were
your own.” The kind of school planned in any
given place must take account of the particular as
well as the general needs of the children and
mothers. For example, a very crowded industrial
centre where mothers and fathers both go to work
cannot be treated exactly as if it were a suburb,
or a nest of small shopkeepers. The Nursery-
School of which I have experience, and of which,
therefore, I must often speak, was started in a very
poor, very crowded distriect in the south-east of
London. The workers of this place are largely
~casual, and, save for such training as is given in
large factories for the making of boxes, tin cans,
packing cases, and the like, unskilled. There are
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a dozen public-houses within a stone’s throw of
the school, and some of the streets are quite dark
and very noisy after dusk. All this makes the
experiment more, not less, valuable ; the work is
as difficult as it can well be, and if success can be
won here, it can be won anywhere.

Such an environment breeds a great crop of
evils, The clinic we started in 1908 at Bow and
removed in 1910 to Deptford has been crowded for
ten years with thousands of children suffering
from diseases that can easily be wiped out for ever.
True, the clinie, as such, cannot make any kind of
war with the causes that breed these diseases. It
cures them again and again. It does not prevent
and cannot prevent their return. We opened at
last a large bathing centre. Here children are
made clean and well, but even they come back again
and again.

Now a large system of Nursery-Schools, if properly
equipped, would cut at the root of all this misery.
It would bring up a race of children with new habits
and new needs. It would open the eyes of mothers
to things they have never glimpsed at all. We say
it would do all this, because we have seen it done.
Now in ten years the clinic has not wiped out any
disease at all ! It has not emptied its own waiting-
room !

Yet the Nursery-School has swept its children
far, far from this old world. It is unthinkable
that any of these should attend the minor ailment
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clinic. It is unthinkable that they should even
cross its doors while they are here.

Often they pass near its door. After luncheon
and in the afternoon the gate of the Nursery opens,
and a troup of lovely children file out and pass,
a river of beauty and grace, up the dim alley, and
across the sordid square flanked by public-houses.
Women stop in their hurried errands ; men coming
to and fro, or standing idle by the street corner,
turn softened eyes on this line of nurtured children !
Are they really children of this neighbourhood ?
Did any one of these ever run in the gutter, or
linger, shockheaded, near a dirty eclose-head ?
We need not ask such questions now. Already the
past 1s far away. These children come to school
every morning clean and fair. If they all take the
school bath it is becausé they love it and will not,
if possible, forgo it. And how do they differ
from the well-groomed nurselings of Hyde Park
or of Mayfair? Certainly they should not, and
we believe, do not differ from them through any
lower standard of purity or nurture.

Thus far we have won already in the Nursery-
School. |

* # s * *

The first open-air Nursery was started years
after the Camp school for older children, and both
are the result of work done in the school clinie,
While all around us hundreds of anaemic and weakly
children pined and strayed in the dim alleys and
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muddy streets, there was in front of our doors an
acre of waste ground which the L.C.C. had bought
as a site for a three-decker school. We asked for
leave to use the site as an open-air nursery, and
leave was granted. ‘“Only you can’t have it
long,” we were told, “for we shall want it soon
for building purposes.”

If buildings could save us we had a good many
here already. All around us they rise. Huge and very
high schools with stone staircases and asphalted
playgrounds. Tier upon tier of humanity, all
thrown back daily at 4.80 into the street. Far be
it from me to say that miracles are not worked by
teachers behind these walls, but the hour had come
as it seemed to try a new road.

So in March, 1914, we moved the Nursery-
School we had opened in Evelyn House garden
to the Church Street site, having first cleaned the
ground as well as we could, and put up the first
large shelter of corrugated iron: and then for the
first time we had the first condition of any great
advance—that is, a site or space to live on.

Children want space at all ages. But from the
age of one to seven, space, that is ample space, is
almost as much wanted as food and air. To move,
to run, to find things out by new movement,
to ““feel one’s life in every limb,” that is the
life of early childhood. And yet one sees
already dim houses, behind whose windows and
doors thirtv to forty little ones are penned in
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“ Day Nurseries” ! Bare sites and open spaces,
let us find them !

Surveys are made for various purposes in every
city. We know that free spaces lie between many
streets and thoroughfares. A railway ride from
Whitechapel to Barking, for example, will show
you large spaces, lying idle, the ground broken here
and there perhaps by allotments, but for the most
part all unused. In Deptford itself, perhaps the
most thickly settled district of south-east London,
we are surrounded on all sides by waste space,
There are small pieces and large. There is a waste
space in front of the camp, and one on the right
of our hostel. We had a big dumping-ground behind
the camp opening on the recreation ground, which
we cleared to make the camp itself, but there are
other places close by. Thousands of acres lie
waste to-day in our crowded cities, and there has
been no very serious effort yet to find out why this
is s0, how they can show how they can be brought
into use. Yet bold surveys have been made. It
has been found possible to open vast parks even
in London, great open spaces that are the lungs
of a district. We have these in Deptford close to
the thundering street, green, hea.lth-giving, and
for the most part empty. Through the long
hours of the summer day our recreation ground
here is empty. We have now to clear spaces that
will not be empty. In these spaces we must have
not only flowers and grass, but children. They
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must- be, not empty, unused places but, as far as
possible, the annexe of many homes.

The Nursery itself should be attached to homes,
otherwise it is not a Nursery, but only a receiving
station. How dreary when one wakes in November
to set off walking or wheeling through chill, wet
streets, carrying a little child to a nurse. There is
no need for such pitiful journeying! A covered
way, paved or asphalted underneath, could be
built out from every house or block of houses ;
and along this path little children could be taken
by guardians or even by the teacher-nurses them-
selves every morning. In this way we can get
nearer what is best in the good private nursery,
viz. : the nearness of the mother, and also her
co-operation and even control. No one has a
right to ask that she part from her little one, and
we shall not part them if this thing is well done.

It is not enough to have show-days and fétes,
visits and formal talks. Show-days are exhausting
as Mrs. Poyser found out long ago. They are no
part of the work-a-day life of joy and labour.
A Nursery-School is, or should be, a part of the
home life. Ours is overlooked by a hundred
windows, and often there is a ecrowd of eager faces
at each, but every moment a face appears, glances
out and goes. These are English people, the
children’s children perhaps of those who knew
Marlowe, and danced with him on the village green
close by. This is good Queen Bess’s area. They
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loved open-air drama in her day. Well, still the
people love to go to the pictures, having no outdoor
summer plays any more. The nursery 4s for them
a kind of return to the outdoor theatre; it is
an open space, a garden, a school. Above all,
a place of life and movement and action. The
recreation ground near by has only trim paths.
That is not enough; no one walks there. There
is no spectacle. But here! No one passes the
gate without looking in. All day there are groups
near the entrance and eyes watching through the
palings. They make me think always of the
queues, waiting to go into the theatre. Here in
London there might be a gay drama played out
continually under the eyes of admiring mothers
in all quarters. “It’s better than a play,” said a
poor woman, hiding a jug under her apron,
“ better’n the pictures.”

“Come on,” cries a man at the corner, ‘‘ come
an’ ’ave a look at the kids.”

This is not child-study, perhaps, in the strict
sense, but it is joy in the beauty of childhood,
and joy is the beginning of much, particularly
among the descendants of the people who liked
good Queen Bess.

* £ H# E &

“ How do you select your children ?” ask our
visitors. We do not select them. Mothers come
to our doors, and, if we have room, we take their
children of one to seven vears old, with only two
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conditions. First, they must be free of all in-
fectious diseases, and secondly, they must be
normal. The slighter ailments and preventable
evils we take in hand and settle before entrance,
as I will explain. Once inside, the child comes
under the influences of the great healers, earth, sun,
air, sleep and joy. It is a point of honour with
us to make every child so well that he needs no
doctor.



CHAPTER III

PLAN OF THE BUILDINGS

IN planning the buildings for an outdoor Nursery-
School, we have to think of three, perhaps even of
four stages of childhood. Early childhood ends
at seven, that great milestone noted by the leaders
of all great races and religions, and now by those
who tell us that brain-growth stops here. During
the great war, when the grant was paid by the
Ministry of Munitions, we did not let go the tiny
hand of the infant of days, or toss it away when
the little traveller was two, three, or even five
vears old. Though the Bill says three to five,
we will not think merely of one or other of its
stages, but of childhood as a period of existence
ending at seven. Otherwise we are not students
at all, and are like mothers who care for their
children at one age, but ignore them at another !
Childhood is a time of change, of swift trans-
formation. As an infant a little one sleeps much.
As a toddler he wants to run and range all over a
large place. At three or four he has become
another person, with new needs and desires, and
later still he is a schoolboy. That is why we have
32
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to plan so that the children do not interfere too
much with each other’s lives, while at the same
time these lives are not isolated or wrenched
apart one from the others. They should meet
often as in a family, in the gardens, at playtime,
in visits to each other’s shelters, and even at other
times.

In planning the shelters we have to think about
the weather also. It is not a fearsome thing to
dwell on ! The best health records of the open-air
nursery are always in winter, in January not in
June; in fog and frost and rain we have the
cleanest bill of health. “ Nature never does
betray the heart that trusts in her,” even in winter.
Still this trusting does not mean that we are to
expose our children to hardship. Not only of
bright summer mornings when the garden is gay
with bright processions and groups playing among
the flower-beds, but of winter afternoons when it
is soon dark, and of cold and wet mornings, we
must think without fear. And we know now that
we think of them all without any shadow of fear.

The buildings should face south or south-
east, and in order to have this, the line of the
rooms or shelters must be straight, the walls at
either end shaped in butterfly form to catch all
the sunshine possible. The building may be of
poélite or some other composition.

Poélite is fire-proof ; it is of a soft grey colour,
very pleasant to look at. And with strong blue

C
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or red painted woodwork it makes wonderfully
pretty rooms. In pre-war days it was sold in
large sheets that cost only 7s. 6d. each, and these
make good strong walls, which can be roofed over
with wood-ridged asbestos, giving a very pretty, gay
effect. The street-like appearance of the shelters
may be broken up by long awnings, or paved
cloisters that offer shelter to children in rainy
weather, or on sunny afternoons. Opposite is a
picture of our camp building, drawn by one of our
students. It showsthe outlinesclearly of one shelter.

In planning for bad weather it is well to put up
an outer wall if possible, to shelter the buildings
from northerly and easterly winds, and in front
there should be terraces to break the force of
southerly gales in winter. The front of the shelters
should be open most of the year, but sliding
glass doors or screens may be fixed in about the
time when the days grow very short. If there is
plenty of top light the screens do very well. Only
on six or seven days in last winter were the screens
and gables closed. The back or northerly wall,
the only one that is in all the year round, has a
deep opening behind it where the roof slopes
down so that a current of air is always coming
in from this quarter without making any draught.
There should be low gates and fences to the shelters
of the younger children, and a very low step
running right along so that tiny feet can pass in
and out without hindrance or risk. Overhead,
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where the walls stop, the open wooden framework is
seen, and there the air flows in a free tide. During
summer the gables are open and on many days
also in mid-winter! The gables should have
movable screens put in on the same principle as
window blinds or screens. The walls are in mov-
able sections in the corrugated iron shelters.
Our walls lie out most of the summer, but poélite
does not lend itself to this treatment.

Any private nursery is part of a larger thing.
It is part of a home. The collective nursery should
be also, so far as possible, a part of the homes
around it, from which its children are drawn.
In order that mothers and children can pass to
and from this nursery which belongs to them all
and serves them all there might be a number of
covered ways leading from the houses, as 1 have
already said. *Covered ways” are quite a
feature of this new kind of building. They might
in some places connect the shelters with the
bathrooms and offices, but they are even more
useful and necessary for mothers who have to
face the snow or rain of a winter morning.

Well!  The building we will say isup! On the
fair smooth floor the sun flood falls on summer
days and on winter days too! But let us say it
is summer. Through the open gables, and open
spaces of the easterly wall, rustles now the green
and tremulous curtain of leaves, and in front,
though we are in a slum district, it has been possible
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to give a vision of radiant flowers, of happy bird-
life, of noble trees even to the children. Within
the shelter only space is wanted, space for little
feet that run the whole length of the room and back
again as a new and glad experience. Space to
trundle hoops, to play at ball with little hands
outstretched and missing always, but always eager !
Space, the joy of joys under the sun flood! That
is life and it is sweet. All the furniture is planned
so as to give this sweet freedom. The stretcher
beds, made of stout canvas, are buttoned on to a
simple wooden frame with collapsible legs. (See
illustration, page 182.)

They can be all packed away in a big cupboard
or cupboards, which hold from forty to a hundred
of them. The cupboards should be built in. This
leaves space and everything can be packed away
out of the reach of dust. Our toddlers’ cup-
boards run the whole length of the back wall of
the shelter. They hold a vast number of toys,
and make a shelf too for the many things they want
to handle. The toy-tables, with high bordered
edges, fold down into small space, and can be easily
stacked away too. The little chairs, so light,
can be ranged in small space. In fair weather,
not only the glass sereen, but even the low lattice
work wall in front is down, so that, as we saw, with
one tiny step down the toddler can be in the
garden.

The low step and the low gates are useful. The
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toddler loves to lean on the fence. The little
child learns to use the step, too, going up and down
very carefully at first. He learns also to climb
on the outer stones of the long terrace, to jump
from the flat stone at the end, and on the low lattice
he can slide along when he is learning to walk.
If the true story of a toddler’s days were told it
would be more thrilling perhaps than anything
ever written. On what a sea of wonder does he
adventure forth every morning. How wvast is
that garden with its big blowing flowers and great
bushes. How strange are the winged things
flying about the flowers like moving blossoms
themselves, and never waiting to be touched !
How wonderful is the life of the meadow, and the
birds that pick the hearts of the young green things.
The rabbits, the tank, the great clouds to which
we are sometimes asked to lift our eyes, the vault
of light, the shadows on the white walls! The
rustling trees with their great branches, the stones
that we gather and carry to nurse in wet pinafores !
The pools after the rain into which we diligently
go! What wonder and joy that will never come
again ! But to go back to our buildings.

The bath-room should open off the nursery
proper, all being of course on the same ground floor.
It is convenient to have a wide sliding door, that
never bangs, and never gets unhinged or out of
order. The bath-room should be enclosed or
indoor, but furnished with big windows looking
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south. White pot baths fitted with hot and cold
taps do very well, and they should be so high
that the nurse need not stoop in bathing. They
should be furnished with a wooden plank on which
the child can sit. This plank can be buttoned
back when out of use. There must be a high table
on which the children can be dressed. Ours runs
along up to the window, so that Tommy can hail
his friends in the interval of getting his vest and
knickers on, and Ted can watch his rabbits while
he submits to having his hair brushed. The offices
would open out of this room and be all indoor,
There should be plenty of towel-pegs, and tooth-
racks.

The bath-room of a toddlers’ room should be
large enough to allow all the children to occupy it
at once. This is very important.

The shelter of three and four-years-old children
should differ a little from that of the toddlers, and
it would be very easy to put up a beautiful one
which would show its purpose at once to even the
careless eye. It should be like the toddlers’
nursery in being large, and sunny, and built so
as to be open at the sides, gables and front in mild
weather. One or two sides may have the same
kind of cupboards, large, and built in. Down one
side and above the low-hung blackboard should
be lockers so that each child should have his own
locker and shelf. The few pictures should be hung
low. They cannot be too good of their kind.
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They should be pictures of things that the child
has seen or can at least understand, and drawn or
painted in simple masses or outlines. The tables
should be big enough to seat four or perhaps six.
Bigger tables can be used in summer when dinner is
taken in the playground or garden. In this
nursery and also, of course, in the other there
should be comfortable low chairs for the nurse-
teacher, who will want to gather her flock round
her knees, as in a home nursery, not talk at them
from a distance. And there should be a piano ; if,
as In one nursery school, some teachers learn the
violin it will be a great joy. For very little
children appear to have a great love for string
instruments.

The bed-lockers need not take much space.
They look like big wardrobes at the end of a shelter,
and can be made of poélite (like the walls) with
plain wooden framework. The shelter should
have wide low steps that look a little like the Dutch
stoep of the wooden houses of settlers. The floor
must be conerete underneath and boarded. The
gables may be fitted with movable sereen or mov-
able glass.

Opening off the larger room there might be a
play-room fitted with toy cupboards, and with
space for doll-houses, ete. This is not quite
necessary, but otherwise the shelter should be
very spacious, as it will have to serve for sleeping,
dining, playing and work-room, and indeed every
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nursery almost has to be used for all these purposes.
A room of forty feet by thirty wide is not too large
for a family of forty children.

The restless little hand of the toddler has won
great things and made wonderful progress in the
second year; that gay and fruitful progress need
not be checked here. There should be writing
boards all along the walls, but even that is not
enough. For children use the hand, as they use
the voice or the tongue, not in mere lesson time,
but all day long and in every kind of play or work.
The occasion to use it is always arising, and being
so we must make provision for a natural activity.
Some, at least, of the tables should be writing
surfaces, so that one may draw, or write, as one
speaks, wherever one feels one has something to
do in that way. I had blackboards put up even
on the outside garden walls. Thus by constant
practice, not by set lessons, our three-year-old
will learn the basis of many crafts and arts just
as the toddler, by the same method, learns one
language, and it may be two! In the evening
hours a child will want to draw, or paint, or work,
or listen, as in any happy home.

The ideal of such buildings should be home life,
not school life as we know it. Low chairs for the
nurse, who is mother and sister for the time:
pictures and prettily coloured walls and light,
musical instruments, flowers and an atmosphere of
Joy and love. That is what is required for the
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child of wealth. It is needed for the children of
all classes.

Older children up to five or six may use a rather
different kind of bath from the toddlers. We use
a concrete shower bath for the older children. It
is cheap and simple, and can be filled from showers
above, but it is fitted with hot and cold water.
Here children of three to five may be bathed in
sixes or even in dozens, finishing off with a clean
spray of warm and cold water. Any outhouse
can be fitted up as a bathroom of this kind, and
the walls whitewashed and fitted with towels and
racks, the great luxury being found not in glazed
tiles and fittings, but in a full and free supply of -
hot and cold water at all hours. There should
also be a hand-washing place for the children of
three and over, with low basins fitted each with
hot and cold water-taps. On plumbing we should
spend so that washing would be made easy for
child and nurse-teacher and dirt become a thing
for which there would be no excuse. A laundry
room too is a necessity and also a drying-room.

The shelter for children over five differs from the
others in that it is frankly a school. It must have
lockers and specimen boxes and geography and
history play tables. This in summer should be
a lovely room looking out on the fair garden, and
in winter it should also be gay with its glass screens
and southern frontage. The children see these
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rooms all day long, just as their parents see the
gardens, and they should give them sunny and
fair impressions of work-a-day life and the beauty
that may be a part of it. Our ecamp-school was
lacking in some things, but how pretty it was !
Pigeons about the arches, and all day long we
looked on the rustling green of the recreation-ground
trees. We were not allowed to go as a school into
the empty ground, but we saw the grass. It was
a real open-airschool. Now it is far better equipped
but we do not see so much grass, or sky. If our
boys slept out in the shelter they would not see
the fairness and the splendour of the sky as we
saw it. They would not, perhaps, even have such
ideas on building and architecture as the old boys
will have !  All the rooms of the upper as well as
the lower school should be bright and gay. The
kitchen should be open too, with glass sliding
doors for bad weather.

There is an arcade, or covered way round all our
buildings. Paved underneath, it is a good place
to play in, to sleep in also, a cloister too at certain
hours for students.



CHAPTER 1V

THE GARDEN

TrE Nursery-School garden is planned to meet the
needs as well as the natural desires of young
children.

T'rees.—These are not merely a joy to the eye.
They offer shelter in wet and in sultry weather.
At the eastern side of the shelter, trees should be
planted. In towns the plane tree seems to be the
best of all, its big leaves offering a real curtain to
temper the heat of summer. In the playground
and along one side of the nursery they should be
planted. Limes, mulberry trees and planes appear
to do very well in the most crowded district of
south-east London.

Walls.—One long wall should be kept for fruit
trees. If there is no southern aspect left when the
children’s buildings are up a space of the western
wall should serve. Currant and gooseberry bushes,
a run of raspberries, and a few apple and pear
trees help children to visualise a garden as no
flowers can. How often in later life will their
thoughts go back to the first garden, which, surely,
must be as rich as we can make it.

44
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Greenhouse.—This may seem a luxury, but it is
needed as a class-room. It can be of very simple
construction. Our little camp boys built our
greenhouse, and painted it, simple as it is. Plants
can be kept that make gay the tables in winter,
and it is a good place too, for toddlers to look in at.

Terraces.—These are not only beautiful. They
are very useful in breaking the force of wind and
rain storms. In the sloping stone wall of them
rock plants grow, and flowers like the wild con-
volvulus. The first researches are made at the
terrace, where the toddlers embrace the great
warm stones in summer, and also seize at times
a blossom or even a rooted plant. We must begin
researches somehow! The terrace makes the
arcade a very sheltered place for the children to
run in or to sleep in summer.

The Herb Garden.—This i1s a very useful as well
as beautiful part of a Nursery garden. It may
be planned in or near the kitchen gardens, and it
requires very little care after the seeds are sown.
Many herbs are only too apt to grow fast, and take
more than their share of space. Balm for example
will soon overgrow a garden.

Herbs are usually grown for seasoning. We grow
them for their scent. Fennel (“ You take it with
fish,” says our gardener), which grows high. Mar-
joram, thyme, rue, balm, rosemary, mint, can be
grown from penny-a-packet seeds. Rue can be
planted safely anywhere without fear of overgrowth.
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The children love the herbs. The toddlers press
their leaves with their tiny fingers, and come into
the shelter smelling their hands. The three-year-
olds do the same,

Kitchen Garden.—Here vegetables for the table
should be grown. Potatoes, cabbages, parsnips,
beetroot, parsley, onions, radishes, carrots, rhubarb
and marrows. They are needed as part of the
children’s food, and nothing trains the mind and
fills it with wholesome memories better than the
carrying out of all this work in their sight, and
with their help. Even the toddlers want to help.
They follow our gardener, Mrs. Hambleden, down
the paths, and into the drills; and very early
and without formal teaching of any kind they learn
to know the names of the things. ‘ Where is the
beetroot ? ** visitors say, “ where are the par-
snips ?”  And the three-year-olds walk to the
right bed or point to the right place.

Apparatus in the Garden.—This is always very
simple, and is often improvised. A student leans
a plank for instance against a box or seat, and up
this plank our little ones go. At first holding a
hand on each side, then letting go one hand, and
at last walking up and down alone, always, it is
true, watched and prevented, but allowed to go
alone !

Rib-Stall.—In view of the great uses of stretching
and swinging exercises a rib-stall is fixed on a
strong part of an outside wall. It should be near
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the bath-room. The rungs should be wide and
low. Still better is the rib-stall horse. It is
made of stout wood poles made in double lines,
set apart widely enough to let a child sit astride
the top. These things should not be kept on the
asphalt, but fixed somewhere in a space of turf,
or sand, so that a tumble will not mean anything
serious.

Sand-pits.—In a large nursery there should be
a pit for every section. It should be bordered with
wide, low concrete, on which a child can walk
easily by balancing. The children should be
trained to keep the sand in the pit.

Jumping-off steps.—These are wanted so much
by little children that they should be put in wher-
ever one can find a place for them—at the end of
terraces, and as post stumps near the gates and pits.
Some must be very low, and others higher.

The Rubbish Heap.—Every child needs a bigger
world than the one we are getting ready for him.
Our green plots and ordered walks are good and
right, but who does not remember that he once
liked to play in a big place, where there were no
walks at all, and no rules ?

Therefore, a Nursery garden must have a free
and rich place, a great rubbish heap, stones,
flints, bits of can, and old iron and pots. Here
every healthy child will want to go; taking out
things of his own choosing to build with.

Shallows.—If there is no pond in the Nursery-
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School garden it is very incomplete, for children
love water and will make every effort to reach it.
Ours has no pond, but we have hollows scooped
in the concrete, and here our riverside children
are glad to sail boats, and also to paddle. If a
pond ean be scooped out in a shady place, and the
pond-life watched every day, the educational
opportunities of the garden will be doubled.

A Stretch of Grass for the Toddlers.—Lavwns are
not made in a day, but we must try and get some
grass for our children. There is no other way but
to dig clear, drain and sow a stretch of grass, or
to turf a space. The latter method, however, is
expensive. We, that is staff and students, with
the help of some casual labour, cleared 2 space for
grass near the mulberry tree. It has not been a
great success, this lawn of ours, as yet. Though
the toddlers play happily we have to trust mainly
to the shadowy paths, the arcade, and the waste
place near the rubbish heap.

T'he Flower Garden.—Children love a wilderness,
So one large plot should be allowed to grow wild
but many beautiful things can be planted in it.
The flower garden proper may be trim and have
pretty edgings. The children’s own garden should
be a place where they can work without fear or
making some disorder. In the rockery and if
possible in other places Nature should have her
way.

Tool Shed.—This shed should be fitted with low
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racks and pegs for little spades, sand shovels,
pails, rakes, and watering-pots. Over the toddlers’
sand-pit there may be pegs and a shelf for pails
“and sand spades, which are the only garden tools
they will be able to handle.

If possible low, wide steps should be built in the
Nursery garden, for little people who are learning
to go up and down,



CHAPTER V

DIET

IT is a mistake to think that all * poor ” children
are under weight and underfed. Scme are too
heavy. And a good many eat too much, though
a great many are, on the other hand, much too
light and eat too little.

The remarkable thing about most of the unnur-
tured is that they eat the wrong kind of food, and
at the wrong hours and intervals. There is hardly
a toddler who does not appear on the first day
loaded with bread-and-butter, or jam or treacle-
stick apples ; this is not the only cause of rickets,
but it i1s one link in the chain.

Furthermore, the life of many children is so
inert and so unwholesome that they do not digest
well. This is true of many well-cared-for children
behind model dishes in model schools as well as
of the poor and neglected. They sit about. They
are over-clothed. They do not bathe often or
regularly. They do not run and shout in the open.
- They sleep in stuffy air. They are not interested
and are half alive. They sit and move and walk
in a state of dull, half-aliveness. Therefore, any
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question on diet plus digestion must take in all our
life in camp, where, as we can now prove, rickets
and anaemia have short shrift and where children,
who used to hate wholesome food, get very hearty
appetites.

First of all we take away the jam-pieces, and the
crumby bags, or in any case arrange that they will
not be brought to school any more. The children
have breakfast at 9, after the bath. They have
dinner at 12, and supper at 4.

Breakfast and supper do not vary much. I get
the oatmeal for porridge from A. MacKenzie,
King’s Mills, Inverness. It outstrips all qualities
of meal ever tried, and we have tried a great many ;
we have also tried various preparations of oats and
cereals, always with the result that the children’s
weight fell. Oatmeal should not be eaten with
sugar. It can be cooked slowly in a bran-box, or
chaff-box, but this splendid meal does not require
the long boiling needed for inferior grain. It
should be slightly salted, and stirred with a wooden
spirtle. It should be kept in a dry place and in
a wooden box.

If a child cannot eat porridge, he should have
slightly toasted brown bread, not new, with good
margarine, or butter if we can afford it! Crusts
should be given to all so as to help the teeth and
encourage chewing. So crusts must be got ready
in the oven. For breakfast and supper our
children have milk, and they all get to like it
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sooner or later. For supper we give bread and
jam as a change from butter, and sometimes
stewed fruit, or the remains of a light dish left
over from dinner. Raw apples are given as often
as possible, and we wish they could be given every
day.

The dinner is varied. The same dinner is not
given twice in one week, and there are always
two courses., Here is the menu for a week.

Monday.—Soup made of bone stock and vege-
table, also oatmeal. Sometimes this soup is
made with lentils and sometimes with barley.
Pudding : Milk rice, or cornflour with barley.

T'uesday.—Haricot beans and onions with boiled
potatoes. Pudding: Stewed rhubarb.

Wednesday.—Suet pudding with currants or
jam, or treacle, or honey.

Thursday.—Soup : Vegetable. Pudding: Maca-
roni with jam.

Friday.—Fish, or hard-boiled eggs, with boiled
potatoes.

Out all day in moving air children are always
hungry at meal-times, but no food is given between
meals. In summer they have fruit from the old
mulberry tree, and we give small spoonfuls of
orange juice. Also stewed apples at times, and
raw apples as often as we can afford them. Fruit
and fresh vegetables are needed by everyone,
but especially by growing children, and most of all
by children of the poorest class in cities. Their
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bones are literally starved of mineral salts. They
suffer from starvation in the way of nitrogeneous
food and of all that Nature supplies in green food
and fruits. Bread, bread, and always bread in
surfeit is their portion. Our fresh vegetables,
meal and milk work marvels. Within two years
we had registered over 70 cures in rickety children.
None, even of the poorest class, who have been
two or three years in camp show any trace of this
condition. How easy then would it be to make
rickets disappear altogether !



CHAPTER VI

CLOTHING

IN the bath-room all children drop the livery of
poverty and become the kindred of the fairest,
the blood brothers of Murillo angels, of the cherubs
of Italian masters, and even of the Greek gods.
All this happens when clothes are slipped off.
Why then do they wear these things ?

Some of these ugly clothes actually leave a real
mark. The foot suffers early. Nothing is more
enchanting than our babies’ feet, but it is rare to
see an older child who is not more or less flat-
footed. Heavy, hard boots encase the delicate
little feet, and weigh down the pretty instep. The
children have no use for their feet, moreover,
save for locomotion. They never touch Mother
Earth, the rich Mother whose touch is magnetie,
and who gives not only corn and flowers, but
currents of new life and wakening thrills. They
never run on cool grass, or warm earth, save of
course in our own open-air nursery camp. They
have no use (for educational purposes) of the lower
extremities. In this way people grow dull. In
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any case they cut off sources of impressions and
life.

We want a firm to undertake the making of soft
and properly shaped boots for all children. These
need not, as we said, be used in all places at all
times and seasons. They are needed in winter,
They must be used in all seasons on the pavement.
In camp they need not be worn all the year round,
and perhaps not at all for six months of the year.
This would be a saving in shoe leather and make
possible the spending of a little more on better-
shaped shoes and boots.

Shops do not as a rule cater for the poor at all,
save in the way of making a poor, cheap article
that will soon wear out. It is not cheap.
It is dear in the long run, but because she is
harassed the poor mother has to buy it.
That is why Mrs. Glasier Foster has opened the
Edueraft shop in Evelyn Street, Deptford. No
boot-shop of the same order is yet to be found in
Deptiord.

The need grows ever more urgent. As long as
children were huddled away in big classes and in
huge schools it did not matter so much what they
wore. But in the Camp School clothes matter a
great deal. They must, in winter, be warm.
They must, in summer, be fair and light. They
must always be clean, for on most days the sun
flood is there exposing everything and the garden
1s gay with flowers. We have to get things that
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will lift the children of the gods sheer out of the
gutter. And how are we to get them ? Vests,?
knickers, stockings, pinafores, frocks, coats, over-
alls. Who is to do this work for thousands and
tens of thousands without maultmg the pride and
love of mothers ?

Here are the mothers’ own daughters standing
by, like Miriam, and ready with help. Elder sisters
can do the work without begging anything from
“charity ! They are doing it now. Miss Cole,
Headmistress of Westbury Council School, Barking,
sets her girls to work, and lo! in a short time we
had woollen vests and woollen stockings for a
hundred little ones. Nothing daunted they next
tackled the whole question of little boys’ clothing,
and soon we had shirts and knickers, and practical
brown overalls trimmed with holland cuffs and
belt. If anyone doubts the power of a ten or
twelve-year-old girl to turn out smart kits under a
good teacher, they may care to look at the photo-
graph of a group of our boys taken with Queen
Mary. There is, of course, no embroidery on the
boys’ overalls.

The dressing of our little girls is another matter,
but the school girl tackles that also. Here the
Headmistress turns to the specialist, and the

' Jerseys are very useful even for the youngest
children. They keep the arms and chest warm and
there is no trouble with buttons and fastenings. All
our babies wore them in winter, and also little hoods.
Thus covered they were out in all dry weathers.
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specialist is with us in the person of Miss Helen
Swales, once the embroideress at a West End shop,
but now ready to put her gifts at the service of
the people’s children. The materials used are
strong, durable, fast-dyed Sundour, natural cloth,
Wincey, serge, calico, just the kind of goods a
poor woman needs, the goods that last and are
not deceiving. Above all the manufacturer of
Sundour, Morton of Carlisle, offers a wonderful
boon to mothers. He is in sympathy with the
new movement, and is prepared to give his cloths
at a reasonable figure, but above all to supply
only the best. Into this material Miss Swales and her
helpers put fine work, knowing it 1s not going to
be torn or faded in a week. Nothing i1s put on,
moreover, that is not good solid sewing with
fadeless stout cotton in fine dyes. Nothing 1s
made that cannot be put often into the wash tub,
and that does not stand hard wear.

The Camp colour is blue, the radiant blue of the
summer sky, but we do not regiment even with
that. The artists are not afraid of colour. Soft
oreys stitched with mauves or reds, hollands edged
with blue or rose, hollands slashed with green
and orange and scarlet, darker garments embroidered
with blue, white even, for gala afternoons. No two
garments are alike, and each appears to have
something gay and brave in it. Yet the cut is
always smart. There is no suggestion of freakish-
ness or dowdiness, and none of mere lapse into
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peasant forms all out of harmony with the Strange
New Spirit,

Readers who care to see the style of dress should
read Mrs. Glasier Foster’s book on Educraft
Needlework, and Margaret Swanson’s Educational
Needlecraft, published by Longman.

The child form does not vary with the fashion
of dressing. Limbs free, skirts short and loose,
with embroidery in the right place (this is always
under the neck, and near the wrist and also perhaps
at the seams). Miss Swanson and Mrs. ¥ oster are
at one on these points.

The latter has swung far from the peasant
embroideries of many lands. She Las gone ““ back
to Nature ” for the evolution of all her designs
and patterns. “I begin to draw,” says the
writer of The New Needlecraft, ““ but T do not know
what will come. Only I know that I must keep
my lines straight!” Thus from the beginning,
the element of Revelation is not driven out.
Wonder is allowed to break through the very
humblest work. The writer, or embroiderer,
does not always know whether she is going to
evolve a curve or a petal. Here are a few of the
first lines (for seams) and designs (for embroidery).

Nothing can exceed the joy of the little ones
in getting into their pretty clothes! * It is like
going to a party every morning,” cried one child,
and this is quite true. The teacher-nurses them-
selves are nearly as gay as the children, and they
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have made their own contribution to get the best
results. One teacher—she has charge of the
three and four-years-old—has a great stock of
ribbons, and also of hemmed and embroidered
linen strips for tying up hair. She loves to turn
out her children well. The hair must shine like
silk, the teeth must shine like little pearls, the
nails must shine like shells. Ribbon and pinafore
must match, and the foot-gear, when shoes or
boots have to be worn, must shine also, so as not
to spoil the pretty toilette. Nothing can be
prettier than the sortie from the bath-room on a
June morning. The children are at last in harmony
with Nature’s own scheme, gay as the butterflies
or the blossoms that greet the sun.

It is strange to see how quickly and how com-
pletely even the poorest children get used to pretty
clothes. These are the symbol of new life. They
make one realise oneself a part of the new order.
How hard to be thrust out again. There is only
one sad moment in our school day. It comes at
5.30 or thereabouts when the children lay aside
their pretty school clothes and go back to the old
clothes, laid aside and forgotten all day. Of course
we do not all have this experience. The well-to-
do child merely doifs her pinafore ; but many, alas!
have to disrobe in earnest. The lights go out then
in more senses than one. At six o’clock our school
1s not the school of an hour ago. Again we are
poor children, and the shadow falls on us as we
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pass out, unrecognisable almost as the children
of the day and of the garden.

It is true that all the labour and effort to raise
the standard is not lost. Few or none of our
children will come back dirty, while a few years
ago and less, seventy-five per cent. were verminous.
We should not record this, we should forget it.
But the heavy duty is laid on us to tell all, to hide
nothing, so that all can be remedied.

Formerly we did not change the clothes on
Saturday. Then some children were dressed
prettily in clothes they had bought, but others had
only the old rags. They saw the gulf open again
on Saturday as they looked at others and then down
at their poor worn clothing. ‘ Come here, Wini-
fred,” we called once to a tall girl standing in a
path behind the roses. But she looked down at
her sordid boots and worn clothing and shook her
head. Surely this dull, half-strangled shame and
pain should be taken away now, once and for all.
Here as in everything, it is the magic of love that
finds the way. The Educraft shop would be a
mere place to sell goods at a profit if it stopped
here. It will not stop here. Standard kits are
made at the lowest cost and of the prettiest style
and colour, and these are sold to parents, who buy
by instalments of 2d., 8d., or 6d. a week. In a
few months the home-dressing should draw abreast
of the school-dressing. The heavy woollen caps
and hood, the heavy winter coats our little ones
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used to wear on June mornings, the ugly mufflers
—went. The hard and dreadful boots should go.
Already we see a few children trip out of an evening
looking as much like children of the day as possible,
and on one recent morning in June the school gave
us a delicious shock. It came back clean and
radiant, almost like a school of the West End ;
Monday morning had the grace of Sunday! The
clothes were not fragile, however, like the cheap
laces and secondhand silks of yesterday.

DESIGN FOR
EMEROIDERY



CHAPTER VII

WHAT TO DO FOR A TODDLER

I~ the Toddlers’ Camp we have young girls, They
have some good qualifications for the work. They
talk, they sing, they dance, they are young
and happy.

The toddler begins his day with a bath. The
student-nurse talks to him: * This is our shoe ;
we will take it off! And our stockings! O, see
what a lot of little funny things—toes! A big
one, that is the mother, and one-two-three-four
children.” The girl chatters on merrily and the
little one listens and at last makes sounds too,
and this is the way to learn the English language.

In the water he is busy. He fills the sponge,
he tries to wring it. He lets the water pour through
his fingers, and the nurse laughs, and plays with
him, which is almost as important as the giving of
the bath.

Meantime, the nurse is not only a merry girl
—she is a student, and working under a head-
mistress. She will observe first :

The circumference of the head.
The width of the chest.
63
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The length of the limbs.
The condition of the skin.
The state of the muscles.

The doctor and head-mistress will have a fuller
record. If there is anything gravely wrong they
will know it. They will have noted the presence
of rupture, or traces of infantile paralysis, or rickets,
or adenoids. And the student will know how to
observe these ailments also, under supervision,
But as I have said already, our toddlers have
so little wrong with them, and are treated so
promptly, that they offer a poor field indeed for
pathological observation. She will keep a record
however, and weigh her child weekly on the
scales.

Let us look at this little man in his bath! As
a matter of fact, he is not a little man at all. His
proportions are not those of an adult. The head
1s very large (the student will measure it round the
forehead, and also the length from the back to
the chin). The body is long in proportion to the
legs. The student must take the chest measure-
ment and the limb measurements, say once a
month. And from these she will learn something
about his progress, and also about the stage of
life at which he has arrived.

The brain is still growing. It is, therefore, in
a very susceptible state. No strain can he put
on 1t. He is busy learning, but as yet and for a
long time he learns mainly not by thinking but
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by experiencing, that is through the sympathetic
system.

The student will get to know many things : she will
know when he makes the conquest of a new word :
when he tries, for example, to put on his own shoe,
when he begins to wash his own face, and even
his own hands, and to all this she leads him on
as she talks to him in the bath and in the dressing-
room.

A toddler’s hair is lovely. With soap and water
and a soft brush we keep it lovely. The scalp
should be softly rubbed or brushed as well as the
hair. The teeth must be washed, up and down,
and across, and the brush, after being rinsed, put
in the rack set out in the sun to dry. And our
toddlers will try to do this, and will put the brush
in the rack.

The toddler should wear a soft wvest, loose
knickers and bodice, and in summer an overall.
He need not have stockings or socks and shoes on
all the year round, but in winter the legs should
be covered by woollen stockings or gaiters.

Toddlers are always trying to get hold of the new
world they are in, and all their waking life is spent,
when they are well, in doing this. There are ways
of helping him and here are some of them.

Walking.—We take our toddlers in at one year
old. At that age some cannot walk. Some try
to walk, and the student is glad to help them.
She knows that it must be a great moment for

E
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the little ereature, that in which he takes his first
breathless steps, and we do not desire to hurry or
to delay this moment. For if we hurry we do
mischief, but if we delay too long the child’s body
grows too heavy for his legs, and then the great
weight falling on the weak leg muscles may induce
~ bandylegs.

Speech.—A little child’s babble means nothing
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but nonsense to the ignorant. To the more
enlightened it means a great deal—mothing more
or less than the awakening and functioning of the
motor speech centre which is setting in motion
the muscle-controlling centres on both sides of the
brain. At first he makes sounds that are almost
simple reflex actions, but soon the auditory centre
sets up a connection with the speech centre.
Kathleen, standing with Tommy on the drying
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table, talks to him, * Button, button ! or even
* Button my shoe!” Sometimes a little phrase
comes out quite new and fresh. Delighted, Kath-
leen repeats it. Perhaps he does nothing of the
kind ; he says a word that tells how another road is
tunnelling itself out in Tommy’s brain—that is the
attention centre which controls the lower centres.

Tommy at fifteen months old is mainly in the
imitative stage, pure and simple, when one repeats or
echoes what is said without troubling about meaning.
This 1s called echolalia and sometimes lasts a long
while, but it will not last long in Tommy, who is
very intelligent.

The infant in erying uses vowels, but the first
words, such as ma-ma, pa-pa, ta-ta are consonants
before vowel sounds. They are doubled nearly
always. Tommy calls his nurse na-na and some-
times with ardour na-na-na, tripling the sound.
That 1s how he practises. Wise people say he
shouldn’t practise. He goes on and learns fast.

In what order should the sounds be learned ?
There is no rule that binds all cases, but progress
is usually from without inward. Thus we begin
with the labials :

Labials p, b,
and go on to Dentals dz,
Linguals |
Gutturals g, k, ch,
the Sibilants B, €,

and Nasal sounds m, n.
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F and V require a movement by the lower lip,
drawing up under the front teeth.

Formerly 1t was believed that we should teach
little children to say big words like adults. Now
we know that this is not natural or reasonable ;
a child who says * gee-gee ” instead of a horse
is simplifying things so as to make his task possible.
If we want to help a toddler we must begin where
he begins and follow him in the path along which
Nature is leading him. Encourage him to say
his labials well and with energy, and even to shout
them as well as double and triple them, which he
does with great delight. Bo-bo, Ba-ba, Ta-ta
he calls out and later Button, Bud, Big, Bat. It
it of course useless to give these as drills, but many
occasions arise In the course of a day to exercise
him in labials and in other sounds which should be
taken in the order which is marked out by the
special powers or weakness of the little creature.
And even this order cannot be laid down absolutely,
for in nothing do little children vary more than
in speech development. Some begin by gutturals,
others with linguals—roughly speaking *“ th * and
“1” remain faulty in older children to-day,
while “1” and “r” are badly used by most
town children. V> and “ W * used to be more
generally confused in Dickens’ day than they are
now.

By movements of the lip upward and other
gymnastics practised in schools, teachers as well
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as nurses have done a great deal to help children
to say “f” and “v.” Every case, however,
is a separate study and sometimes we have a child
who needs no help other than that offered by good
example.

Habits.—In the forming of new habits our
toddlers have shown all the responsiveness of a
human nervous system. How far this can go,
how responsive they can be we did not know till
we tried the effect of regular clock-work habits.
All the toddlers are clean and regular in their habits.
All go to sleep at the right moment. They are
obstinate in doing things now at the right time.
If his bed is not ready at 12.45 Billie will sleep on
the table or floor. .

Table-Manners.—These may be made perfect.
The toddlers are glad and proud to eat nicely,
to hold the spoon well, and spill nothing, to make
no crumbs, to say ““Ta’ after being helped, and
to pass things to one another. They do all this
every day. They do it well.



CHAPTER VIII

A WINTER’S DAY IN THE TODDLERS’ CAMP

Ix order to show the opportunities that arise all
the time, I may be allowed to describe here in
parenthesis a winter day in the Toddlers’ Camp.

It is a day to test the camp—a bitter day in
mid-January. Yesterday a cruel fog hung over
the streets and clouded even the garden and
meadow. To-day the cold is bitter, but the fog
has lifted. Clammy drops no longer fringe the
eaves. On the new lawn with its privet border,
where the stark old mulberry tree raises his arms
against the rosy ball of the sun, sparrows have
come and gone all the morning, chirruping and
fluttering over the new turned earth, now covered
by a light fall of snow.

Inside the shelter it is warm and bright. The
blue bath-room door is drawn back slowly, for it
is 8.80 and all the toddlers will soon be out from
the bath.

There are twenty-five of them, ranging in age
from twenty months to two and a half years old.
Already a little golden head appears in the door-
way, and a pair of grave blue eyes looks down the

70
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wide empty room, with its shining floor. A rosy
gas fire burns in each of the stoves, but it is turned
low, for strange as it may appear, the shelter is
warm. It is January, but here it 1s never very
cold, never damp or chill, and the little one 1n
the doorway is warm and glowing. He gazes
out at the shelter, and then over the damp garden
where the birds are talking, advancing at last with
slow steps. Then folding two tiny arms on the
top he leans over the low gateway. He looks
at the red sun hanging in the sky, and at the bare
mulberry tree and dreams. . . . Two, three little
heads appear at the doorway and soon the whole
nursery of toddlers are in the shelter. They have
their breakfast of milk and then the day’s work
begins. Some run to the cupboards, some linger
at the low lattice that runs along between floor and
path. Their faces glow with health, but they are
o little quieter than usual this morning. The
teacher, the head of this section, comes out of the
bath-room. She seats herself quietly in a big
low chair and nearly all the children run to her.
Harold, the oldest boy, goes to a big cupboard and
brings out a toy. I have time to note his beauti-
fully shaped head, and grave quiet face. e looks
at me from under level brows with his earnest
eves, and only after a little encouragement does he
come forward and show his toy. It is a tiny train
and he has fastened a string to the engine.
“Does it run ? 7’
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No answer. Harold puts down the toy, draws
it a little way, and comes back, waiting.

““ Have you seen the big train at the station ?

L1 N{}*!?

He is quiet then, but suddenly the blue eyes
lighten and the face grows rapt and eager. He
puts his hand on the top of the engine.

““No ’moke,” says the grave lips in a whisper.

A little dark fairy (aged two or thereabouts)
dances up with a doll in her arms. It is Rebecca,
our Jewish child, whose mother brings her every
morning all the way from Stepney. Her graceful,
little body, dark eyes, sparkling and intelligent,
and her dark pale face stand out in any group.
Dressed in warm knitted wool from neck to ankle,
and neck to wrist, she is a reminder of the strong
mother instinet that has brought the Jewish race
through so many troubles.

““ Mine dolly,” she says, holding out a doll she
has dressed. ‘ Nice, nice baby,” she adds, pulling
its bonnet straight.

Near the gateway, with tearful face, stands the
new child, Edith. A great gulf divides her from
all the others, and the cause of this great difference
is plain to be seen. Poor Edith is uneducated,
whereas all the others have undergone a long,
serious, and wonderful course of experience—mostly
happy but not altogether free of efforts and
unpleasantness—which has opened the silent doors
of a new world to them. They obey mysterious
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inhibitions, they follow paths that poor Edith’s
feet refuse as yet to tread. She will not play, she
«tands alone, turning away from the smiles and
caresses of the young girl students in the bath-room.
To-morrow it will be different, she will not refuse
the new things offered. This is Edith’s first day.

The head teacher of the toddlers sits in the
middle of a large group. She is a trained and
certificated teacher, and here, in this room for
very little people, she still trains and teaches
all day long, but in new ways which she has had to
learn. She talks, and she listens also. Once
when a group of toddlers runs to her suddenly,
and begins to ‘“talk’ to her eagerly, putting
their little hands on her knees and fixing their
eyes on her face, she gives herself up entirely to
listening. They have been looking into the fish
tank where there are newts. They try hard,
without any words hardly, to tell her about this
new thing, and she understands and sympathises.
« Fith ! Fith!” cries a child of two years old,
who lives a full and crowded life of a morning :
“ Fith! Ted saw!” Tommy, who had escaped
into the garden and there gathered stones, comes
to her with his clean pinafore full of wet things,
which he proceeds later to throw on the floor in
the ardour of experimental research. How are
children to learn the properties of matter save by
experience ? The stones are always put back in
place.



74 THE NURSERY SCHOOL

This little world is a kind of mirror of the bigger
world outside. It is not all swept or garnished
and made ready and perfect in every way. Here,
for example, is an exhibition of wantonness.
Before a great cupboard full of toys sits a new
child, Terence. He picks from the great pile of
things one toy after another and flings it down
again. His distressed face shows that he has no
real pleasure in any of them. He is a pale and
very fretful newcomer !

All the children are playing. Some are wheeling
carts. Some are building. The head mistress
has found a great ball as big as a football which
was made by her mother in the Christmas holidays.
It 1s made of pieces of velvet, silk, calico, satin,
wincey, leather, and the little ones try to name
some of the materials. They do not try to name
things long, but they handle the ball for a long
time, hiding it, throwing it and eatching it, rubbing
their small faces against it, and later teacher gives
out smaller balls of wool and cotton and india-
rubber.

Tommy, the beautiful little fifteen-months old
boy with soft dark eyes, full of shadow and mystery,
loves only two toys: his ball and stones. As we
have said, he has a passion for stones. He gathers
them outside. He hoards them in a big bag.
He ranges them on the floor and holds them tightly
to his heart. He throws them at other children
also, but always in the way of research, not un-
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kindness. This passion for stones lasts out for a
lifetime in many people, and was Very keen Iin
the North and West of Scotland, as well as in
Ireland, where there were many sacred stones and
amulets and mystery-stones.

It is snowing fast. The ground is white and the
children pause, and even run to the fence to
watch the great white flakes. The arcade is dry
yet with its low roof hanging over like an umbrella,
and the children stand watching, watching, with,
lax muscles, in that state of reverie which we note
in them every day, and which is becoming to us
o condition as well defined and deserving of respect
as sleep.

On the white shelf of the cupboards, near a
musical box, Vietor is sitting. He 1s our oldest
toddler—nearly three, and very musical. A stodgy-
looking dark little lad with a very steep back to
his head, and a rather sullen mouth, he melts
and lives for and answers to one thing—music.
When the record is fixed he sits rapt, while the
«weet notes flow out over the big shelter. Victor
will not run or play while he can listen. He sits
still. He rubs his small hands. He gazes long-
ingly at the box. Harold gathers up his trains and
walks up to look contemplatively, not at the musical
box, but at Victor.

It is impossible to doubt that this nursery 1s
unique in 1ts opportunities, in its variety and
interest. It is so large that there is no crowding
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and no haste, yet it presents a much larger field
for choice and initiative than a private room could
offer to any mere family group. And although
there is free play, yet training and teaching are
going on not only every hour but every moment.

All the games are brought to an end when a
sudden burst of sunshine transfigures the camp.
The sky opens like a great blue flower, birds chirrup
in the privet hedge, and the children run out,
helter-skelter, with shouts of joy. Up the arcade
they run, deaf to the voice of the young girls at
the bath-room window, away, away, obeying a
voice more urgent than theirs, with little cries, and
hurrying feet.

Something happens at the memorial room gate.
There a class of older children are dancing to musie,
and the room 1s all alight with gay little forms
moving in harmony. How they dance—these
big ones! And this music! Victor grips the
fence tightly, and the long row of toddlers form in
a line and lean over the top bar, which is nearly
as high as their shoulders. They stand entranced,
still as a picture. A young girl calls them:
“ Belle ! Charlie! Harold! Victor!” No answer.

““ Nay, let them look if they want to,” says the
Yorkshire teacher who is their Head. **Don’t
waken them. Let them be.”

Don’t waken them! Is this sleep then, this
long, quiet, absorbed watching of the little
children ? It is like sleep in its vague absorp-
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tion, its helpless abandonment. It is the reverie
of those who still feel mainly through the
sympathetic system, that great central motor
tramway route, as Séguin called it, of the nervous
system. On this great route most of the traffic
of life is still done. It is a route that is well beaten
out, and broad, and safe, and yet the traffic is
heavy.

After tea on this same day Victor began to sing
the new song, Margaret danced the new dance as
a kind of aside. Rose learnt some of the words.
It was a surprise. No one had taught them.
Gently as the bud bursts, as the leaf opens without
any kind of programme, by a process we cannot
even trace, so rapid is it and so still, this was done.
It is thus little children learn one language, or it
may be two (for two are learned not as a task
of double strain, but by the same quiet movement
and process). It is thus they learn to walk, to
handle and to hold, to take possession of a new
world without formal lessons. To understand and
give the right atmosphere and opportunities—that
is our task.

It is a quarter to twelve o’clock. The children
come flocking back into the shelter bath-room and
the before-dinner ritual starts. It starts at the
same hour, at the same moment every day, and
every sensitive little nervous system learns to
know this, to expect it and form habits that are
fixed a little better every day. Here is the right
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field for routine, here in the basement of the nerve
structure. When the children troop out at twelve
they are made ready for the next event, ready with
clean hands and nails and faces, and eager to fetch
bibs (though we cannot tie them on yet), to carry
mugs or spoons (though we cannot set tables yet
like the older children).

Now we are seated at the low table. It is a
pretty sight. Charlie, a two-year old, who has
been with us all his life, sits at the top of his table,
the sunlight glinting on the soft curls. His dark
eyes shine with happiness and he clasps his hands
and looks joyfully at the great tureen and plates
on the side table, and then out into the garden.
“ More! More!” he calls out, addressing himself
not so much to the teacher-nurses as to the whole
scheme of nature,

The children are served. They have already
had a long course of manual training. These
little hands that will soon draw and paint and
model are already far on the road to all these arts,
for, though they do not yet handle a pen, they
handle a spoon perfectly. One little hand is
kept below the board. With the other the toddlers
proudly hold and use the spoon. Sometimes it is
the right hand and sometimes it is the left. The
left hand is used quite as much in the shelter as
the right. What a child does with one hand he is
trained also to do with the other. The children
eat cleanly and slowly. (Only little Edith, the
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newcomer, a stranger here, eats anyhow, will not
say ‘ thank-you,” or even ““ta,” will not pass
anything, cannot even use her spoon.) Yet for
all the ritual is so well learned, the natural joy
of life is not dimmed here, nor even restrained.
Charlie, grave and observant, when the first
helpings are given, grows more and more radiant
as his own turn draws nigh, and shouts like an
enraptured cherub over his good dinner.

After dinner there is toilette drill again, and at
12.80 twenty-five little people are tucked into
twenty-five little stretcher beds. The screens
are drawn over a little, for the winter wind is rising,
and flurries of rain lash the sodden terrace and
dark flower beds. The children sleep calmly,
the tranquil sleep of returning or established
health. Not a cry, not a murmur from the toddler
beds. Even if as in the case of Tommy, sleep
does not come at once, rest comes, and the bright
dreamy eyes scan the roof with its open gables,
and the swinging branches of the trees by the
garden wall. Then suddenly the dark eyes close.
The nurses will have a pause in their busy day for
two hours or more.

Getting up time is not sudden or sharp. It is a
gradual process, wakening, in a nursery. The
older children open their eyes first as a rule, but
sometimes we get a child who sorely needs sleep,
and he is allowed to sleep on. What can we
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give to these fast-growing brains that is better
than rest ? We look at the calm little faces, and
the meaning of these tender words comes to us
with a new power: ‘He giveth His beloved
sleep.”

At three the nursery is astir. Our Yorkshire
teacher is telling a story. Kathleen, our Yorkshire
girl, is dancing, to the delight of some toddlers
who are joining in. She sings and beats time
with her hands and they beat time also. Another
student is making toast at the fire, surrounded by
a group of little people all eager to help. They do
help. They take hold of blunt knives, and try to
spread butter. They cut toast, they carry plates,
and range the slices on them. Near another fire
a young artist-girl student sits caressing Teddy,
who comes always reluctantly back from the world
of dreams. With what tenderness does this girl
draw the little one back to waking life, plunging
herself into the dim dream atmosphere with him,
and how he clings to her as to a raft floating in
on a tide. My Teddy always call her when he
wakes in the night,” said a grateful mother.
“ He useter wake crying. Now, never.”

Victor is awake now. Also Moses, Ted, Bobbie
and Christopher, and no one but the heaviest
sleeper can fail to hear the noise they make, as
two of them charge up the shelter, drawing two
little ones after them in a train, while the rest
bring up the rear in a two-wheeled car. The snow
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has stopped. The red sun is westering, and the
more boisterous children are sent out to run along
the covered way and back.

Supper is served at 4, and at 4.30, when the short
dark winter day is closing in, the shelters begin to
glow in the darkness. No shadow must fall on
the camp. It is the hour when in well-to-do
houses children come down to mother. Here they
flock round the nurses and listen to them. They
play with and sing to them—and not all in one
language. Soon on our staff we shall have a young
girl from France, and she will sing the songs that
used to be sung in Avignon in the time of the
Popes, the gay, bright songs of our neighbour
nation. We do not think this will ““spoil our
English.” We think it will improve it.

Clothes are changed at 5 and at 5.80 the children
troop away, fetched by older children as a rule.
The Nursery-School is not yet a part of the home.
We dream of happier endings to the winter days.
Meantime, not only mothers, but fathers also,
and, indeed, all the workmen and soldiers of our
district appear to take an interest in our camp.
The workmen stop in their hurried walks to look
in. Above all the soldier fathers come again and
again. One of them, wounded to death in France,
asked that his children might be sent back to the
Camp. Again and again we have had heartening
words from the trenches. “Hold on!” writes
one, *“ this thing has come to stay.”

F



82 THE NURSERY SCHOOL

One of our children, Florence, learns fast. Her
father came home from France on leave. “I'm
blest,” he said, ‘“ if she didn’t speak French to me,
I gave her a penny and she up and said * Merci | :
You could have knocked me down with a feather.
And me just left France where I felt a fool not
knowing the language.”



CHAPTER IX

THE THREE AND FOUR-YEAR-OLDERS

TaE life of the three to four-year-olders varies a
good deal from that of the toddlers. The great
desire for movement, and the impulse to touch and
handle, are not less noticeable in the older children,
but they find new ways of gratifying these desires.
The shelter is planned so as to provide opportunities.

There are small tables here round which little
groups can sit, and many of these, as we have seen,
have a writing surface, so that the children can
write just as they speak, not in one set lesson
but at any hour of the day or moment when they
have something to express by writing ; and there 1s
more—blackboards down the walls of the shelter.
The toys are different, and there are play-houses
and specimen cupboards, and the pictures are
somewhat different. All the shelves nearly are
low, and the things on such a level that little
people can handle them and dust them.

At first we thought we would have a time-table,
but we have given it up. We have a programme,
and the hours are fixed for all big events like dinner,

sleep, play and work, but our play and work lost
83
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so much force and interest by being snipped into
little sections that at last after some hesitation we
gave up the snipping altogether, and allowed
ourselves to be interested in things.

We begin the day in every section by bathing
and dressing. The children over three and under
five have their own bath-room and shelter, while
those over five are in the camp-school opposite,
and have their baths, ete. But the ritual for both
is the same, though the older children do the work
more rapidly and more easily than the younger
ones.

Bathing and Dressing as hand-work.—It is
strange to note how ‘ hand-work” has become
more and more an academic subject and, after
much tacking about, has crystallised into a
large group of occupations. Some of these are
of great educational value, such as modelling ;
and others, such as pin-pricking and drawing from
prick to prick, are of little value, and are even
harmful to young eyes and young nerves. What
one notes first of all is that hand-work is taken in a
number of ways that are not related to the children’s
own workaday life, though they doubtless played
a great part in the life of bygone races. Basket-
making, bead-threading, pottery, weaving belong
to this group.

Of recent years new apparatus has been added—
tying drill boards, buttoning boards, lacing boards,
all that Séguin invented for his poor defective
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children, and refinements of these. All these are
useful, but the great opportunities of life come in
living so as to do as much as possible for oneself
and others, and children can begin all this work by
dressing or helping to dress and undress themselves,
and by doing everyday things in the nursery.

Our children enter the bath and there, as a rule,
we find how helpless, weak and uneducated are their
poor little hands. They sit down and splash a
little, or stand idly with limp arms waiting for
someone to come and help them. And I have sat
in committees of really able educationists who said
it was no part of a highly-trained teacher’s work
to go and help them in this case.

It is forgotten that this limp hand has a brain
centre, that indeed it has not one but many. A
large part of the brain is involved in this limpness.
These centres like all the others are developed
by use, and their waking is not even a local event.
It is something that makes a stir all around and
far away. How we persist in thinking, even after
we have learned better, that these are all water-
tight, and also that some should be the care of
underpaid nursery maids and ignorant people.
Séguin developed the intelligence of an imbecile
by simple and mechanical arm and hand move-
ments, so that, after a while, the poor empty eyes
and fallen jaw and wretched hanging head became
the head and face of a boy who looks almost normal !
It is high time that our best teachers should apply
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the teachings of physiology in the bath-room and
dressing-room and look upon these as what they
are—great class-rooms, full, offering, not mere
apparatus but something better, that is opportunity.

There are twenty-six movements involved in
the common task of washing, and another twenty
or so in dressing, and our children of five on entrance
cannot make five, in some cases, out of the forty-
six! Yet they should make them all at the age
of three, and be as expert at five in them as in
walking, moving or jumping. And they would be
glad to learn.

At first one has to take hold of the neglected
hand as Séguin took hold of an imbecile’s hand
or arm, to flatten the palm, to place the wash-
rag, to rub the soap on and show the child that
he must not then (as he nearly always does on
entrance) allow it to slip into the warm water.

He begins of course with the face. (Left to
himself he may start with the feet.) And in
patiently trying to get him to wash, one is struck
by the beauty and variety of the movements we
have to make. The arch of the eye, the curve of
the ear, the backward movement behind the ear,
and the strong circular movement round the neck.
We do all on the blackboard in drawing and call
it a lesson. We do it in the bath-room and call
it getting clean. We swing circles on the black-
board ; now we swing them on the chest with soap
and then with water, and draw hard rubbing lines
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down the limbs with smaller circular movements at
the knee. The swinging movements of the torse in
and the upward movement from the shoulder and
below the arms, the strong movements involved
in washing the hair and rubbing the scalp, and
the many finer movements involved in cleans-
ing nails, hands, and at last the feet, the lifting
of one foot and another, and arm movements, the
exercising under the shower, accompanied, as it
always is, with shouts of laughter, the first shock
of the cold shower and the new pride every day in
one’s power to face it—all these are not only useful
for health. They mean experience of the great
massive exercises and sensations, many of which
oceur in minor forms in other lessons, but never
with the same fulness, and never with such a rich
volume of incoming and outgoing life.

The tooth-washing and hair-brushing are done
by the children, but are overlooked.

On coming out of the bath, our children above
toddlerdom, that is three years old and over, have
to dress. At first the three-year-old can hardly
be coaxed to pick up any garment. When he does
so he holds it wrong way up. After a time of
patient work he pulls on a vest, and then looks
helplessly at knickers and stockings. He has to
learn to balance, to place the knicker or bodice
right way up, to put one limb in and then another.
Stockings take time, he has to learn to pull ; to
learn the use of the brush and comb takes a long
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time. But after making dabs at the hair for weeks,
the four-year-old can brush the hair more or less
and handle a comb. Here is a picture of a child
putting on his shoe, drawn by his youthful nurse.
There are drills for lacing, button-fastening and the
tying of laces. Many
years ago I made
cardboard slits with
tapes across and used
them to teach the
fastening and lacing
of boots. This kind
of apparatus 1s very
useful. Far more im-
portant is the daily
need for putting
off and on boots
=%+, and stockings. This
work has to be
done in camp at least four times every day, and
in winter it may have to be done much oftener.
Every child over three should do it humself. Some-
times one sees a school where children take the
afternoon sleep with their boots on. The reason
they do this (and it cannot be a very good thing for
the beds or for the comfort of the sleepers) is that
it would take too long for the staff or the children to
put the boots off and on! A confession of failure.
Opposite is a picture of two of the children in
the bath.

CHILD PUTITING ON S5HOE
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In every out-door nursery school there is work
to be done, and the children should do as much of

=
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CHILDREN IN THE BATH

this work as possible. Certain morning tasks
are given to everyone. The feeding of the rabbits
and birds, dusting, watering and the arranging
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of flowers or changing of water in pots and
pans.

Also some have to go the round of the garden
and pick up every piece of waste paper and rubbish
that spoils the order of the place. My dear sister
used to go the rounds with children every morning.
Outside, the street was dreadfully littered.



CHAPTER X
MORNING WORK

Lesson on Rhythm and Breathing taken with
Children from four lo seven.

BREATHING is itself a great rhythm, and it has
been weakened and troubled in so many. Our
teacher looks at her new pupils. Some are
inclined to get rigid. Their faces are apt to
freeze. Their movements are awkward and timid.
They smile and their eyes are fixed.

Her first lesson is one to restore breathing.

1. The children lie on the floor. They wear no
stiff or tight band ; the feet are shod in soft shoes,
or in summer they are bare-footed. They lie
quiet, and the teacher speaks to them gently
and gaily. Then she asks them to close the lips,
take a deep breath and breathe out quietly. She
goes round to each little figure, and laying her hand
lightly on the chest shows them how to breathe
in the right way, using the diaphragm, letting the
large muscles get free and move. The children
do this exercise five or six times.

2. They learn to walk. This is not done by
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telling them to “ keep straight.” Or to * keep
the arms down.” They have to learn at first to do
two things which are very easy, and very pleasant ;
and yet they, poor children ! have been forgetting
how to do these easy and pleasant things, that is,
how to relax, and how to use the large muscles.
They have to learn how to hold the head up, not
by stiffening the muscles, but by leaning the head
back comfortably, how to relax the arms, how to
walk from the big thigh muscles, without stiffening
the leg, and in order to do this certain moral events
have to come about. They must cease to feel any
fear or anxziety. The teacher counts, with a slight
emphasis on the first beat, one—two—one—two.
And the circle of children swings off, walking as
they, perhaps, never walked before, freely, lightly,
merrily.

3. Walking on Tiptoe.—" You are fairies,” says
the teacher, and they walk on tiptoe as lightly as
possible. At first many of the children can hardly
balance themselves at all, and one notes that the
instep has fallen through lack of exercise.

4. The teacher now sits down to the piano and
asks the children to keep very still. When they
are all very quiet, and listening, she strikes a sweet
chord, which seems to vibrate somehow through
the loosened, sensitive little bodies, bodies that
have long been misused, or swaddled, or stiffened
unnaturally. ‘ March now,” says the teacher,
““loud with one foot, softly with the other. One,
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two.” She plays a very simple march, and counts
with their singing. This is the end of the first
lesson. Already, at the end of it, the children
have new memories of marching. They are full
of wonder that the new lesson brought freedom,
and very soon this pleasant memory is going to
be deepened and multiplied a hundredfold. Only
every lesson begins by breathing in the new way,
a way which will soon become habitual as we dance,
and shout, and jump and run in the garden.

Second Lesson

At first we do not know even our own little
bodies, and cannot tell the right foot from the left,
or one hand from the other.

1. We march to music.

2. We run to music.

3. We run, first loudly with full steps.

4. We run lightly on tiptoe.

5. We run loudly when the music is loud, then
lightly when the music is soft. In order to do
this it is necessary not only to march or run but
to listen. Here then we break into a new exercise,
and the effect is seen in Ruby’s brightening eyes
and in Fanny’s eager face. The latter is a graceful
little dark creature of five. She is overjoyed that
life has suddenly opened into a new garden for
her. Hitherto her natural grace and gaiety were
all neglected and useless ; now she expands. Her
dark eyes overflow with happiness.
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Apart from the two factors of intensity and of
quality that distinguish sensation there is another
factor, feeling or sentiment. This is called by
Wundt, the tome of the sentiment. Not every
sensation has tone or feeling. Most of our children
have been having toneless sensation in school, and
that is why they appear dull. Pleasure and
displeasure are states that pass one to the other
across a point where neither is in evidence. In
certain exercises, such as those cited here, the
teacher sets swinging a kind of pendulum that
passes and repasses this inert point with glowing
energy. This is one reason why the lesson has
great value.

Third Lesson

The breathing lessons now include nose-breath-
ing. In order to see that the nose is quite clear,
the teacher may test it by a lighted match held
well away from the nose. All the handkerchief
drills which go on in the toddlers, and other camps
are finding their uses here as we proceed to go
further and further in defining the functions of a
nose !

2. Marching with 4rm-Movements. The children
now begin to march to musie, making a very simple
arm movement as in other drills, up, down, up,
down, in time with the steps.

Three Movements. Here two arm movements
are introduced. For example. Arms forward,
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up—out. Forward, up—out. This offers sur-
prisingly little difficulty to children after the first
two or three lessons.

4. The teacher sits down to the piano and plays
nursery rhymes, the children singing. ‘* Little
Bo-Peep,” * Cock-a-doodle-doo, My dame has
lost her shoe,” * Hickery, dickery, dock,” * The
north wind doth blow,” ete., ete., and the lessons
now end always with this singing, the children
dancing also and even acting the song, but without
actual training or teaching to begin with.

At first and for some weeks it is not easy to
measure the progress of every child. They are
reticent of new-found power. They seem to hide
it away at first. In the first days they would not
follow the songs, and I believed they did not know
the words, but when I started to say a line or two,
and forgot what came next a chorus of voices
helped, and finished the verse correctly, one
dark-eved little girl leading the others.

# e * * *

The work now drops into three sections. Gym-
nasties, musie, speech.

In so far as the first of these is concerned it
divides itself into two parts, the part which gives
the power of control, or obedience in response,
and as the counterpart of this, liberty.

The work recalls the writing and drawing lessons
in that it encourages large swinging movements
from the hip and shoulder. Henceforward the child
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will run and walk and dance with his whole body.
His laugh will not be a mere grin leaving the upper
face rigid. The music, the response, the joy of
life will surge through him. It is a deliverance.

The little creatures we will now assume march in
time, keeping the rhythm or beat of a very simple
measure. They know the left foot from the right,
and the right arm from the left without thinking
about it. The teacher now wants to introduce
them to the signs or notes of musie, but not by
giving them music books to pore over. Miss
Evans makes notes of strong paper. She cuts out
a minim, a crotchet, a quaver, a semi-quaver, and
gives one to every child. They learn by doing,
that is by clapping, or marching; that a minim
lasts while onesays 1, 2, 3, 4. And that a crotchet
lasts while one says 1, 2. A quaver while one says
1, and so on. Taking the very easiest beat she
hangs these notes up and plays them, and the
children dance them. In a very short time they
begin to know the values as well as the names of
these notes, so that in the upper class a child
should soon be able to hang up a stave and dance
it. This is how the reading of words began, and
if it is a good thing to work with letters before one
takes to books, it is also a good thing to work with
notes before one opens music books.

As for the sol-fa notation, it offers no difficulty,
for here the teacher falls back on the child’s
animism, and makes of her class a living scale.
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¢« Here is Doh,” she says, *“ a very strong man.
He is the father of this family, rather stern but
good. Come out, Albert,” she calls to a very
determined-looking boy, who comes forward with
solemn strides.

“ Now, darling mother is the high Doh!” she
cries.  She always says what father says, and
is so sweet and clear. Marian!” Marian, a tall,
fair child, goes to the end of the room, and then
the family are called out. ‘Me,” a good sister,
“Ta!” who cries for nothing, “Soh!” a merry
boy, ¢ Te,” who clings to mother, and “Ra,” a
bright baby boy. “Fa” very delicate, stands
close to  Soh,” and each learns his own note.
He sings it, he sticks to it, and then he sings it
with others. All look at one another with joyful
eyes, listening to the fine sounds they can make
together. They change notes or places till all can
sing the scale, and this is the moment to take out
the sol-fa chart and begin to read it !

Our teacher does not, however, force the pace
at all. It takes some time to get back the natural
joy of childhood to some of our little ones. Simple
thythm exercises are taken and the six and seven-
year-old dance easy dances, but the work is very
largely loosening of stiffened muscles and rigours,
and the setting aflow of natural feeling. Down in
the meadow the children act the Pied Piper of
Hamelin, and in wet weather in the large shelter
they act fairies in a wood. Miss Evans gives

a
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them little bells. And they have to skip and run
so lightly that the grass will not bend under them.
Sometimes she and other “robbers” run in and
chase them, and then the camp rings with laughter
that has new notes in it, and seems to launch the
children far away from the strident life of the streets.

Speech.—Séguin in one of his books tells how
once upon a time a very frail, very pale little girl
went to the Sorbonne, and told the director that
she wanted to be an actress. * Poor little thing,”
he said, “you are very ill. Can you recite any-
thing? > “ Yes, sin” = Well.  try;"  he' sma
pityingly, and she began at once.

“ Deux pigeons s’aimaient d’un amour tendre.”

“That will do! That will do,” he cried, leaping
from his chair. ‘ You are a great actress. We
must give you a training.” He was right. The
little girl was Sarah Bernhardt. She had genius.
Some have talent, and all have some power of
expression, the degree of which is fixed more or
less by the kind of training given in childhood.
Our children, no longer afraid to move, must learn
also to speak without fear. A great part of our
work is to listen to them, and to make so that they
will speak to us.

This begins in the toddlers’ room, where big
people are not too busy to listen : now in the midst
of older children we say every day, ““ Tell me what
you saw in the street.” * Tell me what you did
vesterday. You have been to a tea-party. Tell
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us about it.” * Your father has come home from
the war. What did you do? And did he tell
you anything about far-off places St

At first we get very little, indeed, no response
from the new-comers. They do not even say ““ Yes ”
or “No.” They answer by nodding, or shaking
the head. To this state of mutism are they
reduced. We send them to feed the rabbits, to
feed the birds, to play with the cat, and then we
say, “ What did you see at the hutch P e Tell
me about pussy.” Not Hilda to be sure, not
Ruby, not Cecile, but these have been with us a
long, long time and have had the silvery talk
of our free-lance girls in their ears and the com-
panionship of an older teacher in the four-year-
old section. Inspectors say of them, “ They are
well-spoken ! 7’

In the upper school, the six or seven-year-olds
go further. They listen to stories from history
books, to tales and legends. Then round the
camp fire in the evening and also in class they
will tell these stories themselves.



CHAPTER XI

COLOUR

CHILDREN vary much, as do adults, in their feeling
for colour, but it is a sense which can be educated
in early childhood.

We begin with two contrasting colours, say blue
and red. I have squares of wood, about 8 inches
wide and long, coloured and varnished.

1. First of all, two of these are placed side by
side. “ This is blue,” we say, and * This is red,”
as Séguin sald it to his scholars long ago.

2. Then we give the children a square of painted
red cardboard and say, *° Put this on the red wood,”
and * This on the blue.”

3. Then we ask, “ What colour is this 2 All
this is done with pairs of contrasting colour.
Blue and yellow, red and green, violet and yellow.
These are the first exercises.

4. The second group of exercises introduces
scales of colour. At first the scale is small, but
later new shades and tints are added. We have
a scale of six for the primary colours.

The child places them in order. The standard

100



COLOUR 101

or middle blue comes first. The tints are ranged
to the right, and the shades to the left. A child
is then asked to arrange the scales of different
colours, which he does with pleasure, as a rule,
for most children love to handle the pretty var-
nished squares.

5. At this point we introduce the wheel. It is
a Bradley Martin one, bought, I think, in New York,
but it could be furnished here. It is spun by a
turn of the handle at the back, moving the wheels
held by an elastic band, and spinning a disk,
The disks are of every colour, and there is a black
one and a white one to make shades with and also
tints. The disk is split at the top to make possible
the introduction of a black and white one, or a disk
of another kind to make broken colours.

The teacher shows the children how to spin the
wheel, and lets them see how by altering the disks,
or the quantity shown of any disk, she can make
colours, and new colours at will. This is a great
moment. The child feels that he can make a
colour come, and this by movements that are even
more pleasant than the handling of a brush. All
the children want to see what they do, and they
hold up one colour, and then another. We select,
say, a standard blue, for that is easy, and when it
is spun we say, “Make it lighter.” * Make it
darker.” The children have to find this lighter
or darker blue among the blocks on their table,
and by-and-by some at least get very quick at
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noting the exact tint or shade. This is the time
when the scales have to be made larger.

6. The children are now dealing with colour as
a thing depending more and more upon quantities.
We put one child at the wheel. He is very proud
of his position and eager to do well. Only we
must be careful to give one order at a time, and
to make it such that he can carry it out perfectly.
We say, “Put half the white disk on, and
half the black.” When the child spins this we
arrange the scale that begins in black and ends in
white. We then say, ‘“ Put more white on,” and
when we have three-quarters of white spinning we
find the light grey tint. We also begin to measure
and say, ‘‘ This is a quarter.”

One child after another then goes to the wheel
and we say, ‘“ Put a quarter of the white disk on,”
till all know how to do this quickly.

7. We now begin to experiment with the disks.
We say, “ Put on blue and red, and see what will
come!” And, ‘“Put on green and yellow, half
and half.” At this point the children want to
make colours themselves. They want to shift
the disks about and make their own discoveries.
And this is surely what we want them to do!
When the tablet scales no longer offer any illustra-
tion we have the garden to fall back on with its
sea of colour. We sit at the wheel with a hue of
deep purple and say, ‘‘ Find a petal or flower like
this.”” Then the hunt begins, and this hunt
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implies not only that a child remembers a colour,
but that he recognises it.

The wheel is set every day for a new colour,
and at last even the three-year-old will try to
match it. At six years old, or even at five, a
child is ready to use a paint box. Before six it
will be better to use only crayons and chalks, and
in the four-year-old section paint-brushes, as well
as pens and pencils, are out of place.



CHAPTER XII

FORM

Or all the * occupations” modelling is perhaps
the oldest, the safest and the best. To begin with
it falls back on the oldest sense, the basal sense
of touch and the muscular sense. Begun as the
little child begins it, it cannot put any strain on
the finer nerves or muscles. He uses his hand
mainly at first, particularly the palm, not the
fingers.

The ball is here as elsewhere the first form. We
give each little child a piece of clay and show him
how to roll it between his palms. That is the first
exercise.

- Next we take a piece of clay and roll it into long
chains, for to make chains as to make balls is
childhood’s deep-seated impulse. And by the
time he has done these two things he can go in the
garden as well as the shelter, and find he can make
many of the things he sees there! Worms and
twigs, stones and ropes, also links and balls, all the
things he has a special love for. He can pierce his
ball too, and make a bead of it, or turn it into an
apple. At this stage he will want to use his fingers
104
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more, and can be taught how to scoop clay, and
make a cup or bowl and put a handle to it.

The little potter, now fairly started, will want to
make a hundred things, pots and pans, aeroplanes,
and men, houses and baskets, nothing frightens
him. Least of all is he afraid of modelling men
and even armies, and there is no need to stop
him, for the object of helping him is, not to make
him into a sculptor or even into a potter, but to
make a path for his creative energy, and develop
his power of observation.

Nevertheless our children keep close to the
things they know well. Some martins build
high in the wall above our shelter, but the nests
are so high that we hardly see them. The ciildren
modelled the nest and the little birds in it, but
without enthusiasm. On the other hand they
have made marketing baskets with great gusto,
also potatoes, cucumbers and tomatoes, bottles
also, and jugs, cots and little chairs. I think
that this bold variety is like the ceaseless chatter
of very young creatures who have not yet learned
to speak. Talk of short hours! We goon all day.
We model children, men, women, nursery-schools
—nothing is too hard ; why, we also makes aero-
planes, drays, horses and red-riding hoods—in
short, any or everything that passes through our
busy little heads. It does not trouble us at all
that our men do not look right, and that the boat
or the bridge spanning a river near the sandpit are
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not all that we can wish. We are imitative now as
we never will be again, and take a thousand subtle
impressions and stimuli from the human beings
near us, which this work helps to make fast.

More than any other place our children love
the great heap of stones and builders’ rubbish
that the masons have left behind them after
building our extension. To put up some kind of
house, to fix some kind of tent, and to sit inside
—that is the aim and desire of all the children of
five and over. And the making of this house 1s
a more popular occupation than any other, except
of course the making of mud hills and trenches
and the filling of dams and rivers.

Here again the making of apparatus shows how
educationists have traced the instinet and inter-
preted it. There are very expensive articles in the
market with leaden floors which cost a great deal
of money, and do not leak. Nothing could be
better except, possibly, a spare piece of ground in
the meadow or in a corner of the playground where
channels could be tunnelled and rivers set flowing
without the aid of lead.

The first houses are of course very rude. They
are caves. Our children of five and six have made
five eaves, or ancient dwellings, and have created
an England all round it such as in their opinion
existed long ago. Stones and earth are piled up
to make roads and hills. There are bushy forests
of twigs and a river with planks thrown across.
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Clay was used to make mammoths and other
fearsome animals, also men and women, and a
child is playing near the covered opening of a cave.
A piece of skin is the covering of the door. A great
deal of eager consultation, thought and hand-
activity went to the making of this big village.
The same may be said of tent dwellings with
forests all around, and clearings for camp fires.
With might and main the children have worked
at these, and have taken the wondering three and
four-year-olds to look at them, Miss Stevinson,
the head-mistress, giving much sympathy and
interest, but not joining the working teams.

Tt was not she who said either that the ancient
Briton or his wife might want a pot or a pitcher.
They drank, of course, with their hands at first,
but this could not go on for ever.

Down in the meadow there is a place where,
by digging, you can reach the soft reddish clay.
Our boys made an oven one day, and lined it
with this clay which hardened in cakes. They
began to make the models after that, beads and
acorns, cups and jugs, bottles and pitchers. Then
the older children began to look more ceritically
at the clay early Britons, the babies placed for
safety in brown twigs or forests, and the hippopo-
tamus and cave bear in the big * early Britain”
at the corner of the gardens.

The pipes were not good enough—nor the
pitchers. It was the moment now for appealing
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to our artist lecturer, and what she did will concern
our teacher-students even more than the children,
and will be touched on in a later chapter.

The teacher was responsible, not for the work
but for the release of the power that embodied
itself in the cave-men’s new country.

Miss Stevinson’s book on this subject can be
had from the Cambridge Press.
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FRAMES AND GEOMETRICAL INSETS
[Face page 109,



CHAPTER XIII
FORM

CONTINUED AND LEADING UP TO READING
AND WRITING

Sfcuin’s method of teaching defective children
by insets has been followed up by Dr. Montessori
and applied to the teaching of normal children.
Many vears ago I had insets made also, on wooden
trays with legs giving space for the hand to be
introduced below so that the circles, triangles,
cones, ete., could be pushed down or up. These
trays of mine were inferior to those of Dr. Mon-
tessori in that they soon got out of order.

I have now a heavier wooden frame, flat, and
varnished, where coloured geometrical forms are
arranged in scales. Those used by the youngest
children or toddlers are all arranged in scales,
and are useful for exercises in the comparison of
size. Only later are the frames with different forms
introduced, such as circles and triangles, or later
triangles and cones, etc., arranged alternately.

These insets attract the toddlers mainly on
account of their bright colour. The nurse-teacher
places them at first in the right order. She builds

109



110 THE NURSERY SCHOOL

them up, putting the smallest on the top. And
even in the baby room she will give little lessons
on colour : saying, * This is green,” and pointing
then to the grass, or ¢ This is blue ; see the sky!”

The children like to place bright insets and show
no difficulty in learning to name them, but this
exercise cannot go on very long because we can
introduce only a few forms, and I think that for
practice in the comparison of form we have to
depend mainly on the clay work, and on fitting
in letters.

We have a very long alphabet board made of
polished wood which we lay, not always on a long
table, but more often on the floor. It is fitted
with big letters nearly three inches long which were
covered with a tinselled French dust which rubs
off and leaves the surface rough. Unpainted wood
warps and does not stand cleaning, but it is best
to have the letters painted, vowels red, consonants
blue, after being first roughened by denting.
Then a child can trace the form quickly blindfold
and using all the fingers. He should work at
first with a few chosen letters, and it 1s an advantage,
not a disadvantage, for a group to work at one
board.

The letters are arranged as Séguin suggested
in contrasting couples. IO to start with, for this is
the perfect pair. Then AV, 0Q, BR, KXY, YV, GC,
MN, ZH, DP, EF, 1J, LT, YX, US. We repeat
letters to form contrast or suggest likeness,
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Th