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2 FOREWORD

its conclusions upon modern physiological psychology.
Novel and only half-accepted theories in the psychological
world have not been laid down as bases nor incorporated
as necessary parts in the superstructure. At the same time,
conventional and easy explanations by metaphysical dogmas
have been avoided as much as possible. The tone, while
tempered with scientific openness of mind, is optimistic.
The work of the parent, teacher and society is set in hold
relief and given the impetus of hope directed by knowledge.

Here let me add my thanks to friends for the advice
and suggestion, and especially for the criticism and read-
ing of the manuscript, without which help this book would
probably never have been written. It is sent forth to do
service for the millions of children in the land, bespeaking
for them more intelligent sympathy from adults and a
brighter life than they can ask or even think.

ARTHUR HoLMES.

StATE CoOLLEGE, PA,,
June 10, 1913






4 INTRODUCTION

accomplish this, it seeks also so to discipline the mind as to
make it readily capable of a rational approach to the real
problems of life. It also aims in this connection to in-
form the mind upon such substantial and fundamental
matters as underlie all economic procedure. The keynote
here is education for orderly co-operation, to the end that
the individual may make a maximum contribution to the
common good.

The school aims also to conserve the physical well-being
of the individual : by securing proper physical environment
during the school years; by systematic training in whole-
some physical disciplines; and by imparting such a fund of
practical knowledge relating to hygiene as to guarantee
the continuance of this care by the individual as a self-
regulated, informed unit of society. Knowledge must not
be bought at the price of health. The keynote here is
education for the conservation of the health and, hence,
of the physical vigor of the race.

Finally, it aims, by its organization and administration,
and by formal instruction, to establish such habits of
reaction on the moral side as to establish the conduct of
the individual, both as a citizen and as an economic unit
above criticism. 'This moral phase of our education seeks
to secure from each pupil courtesy, which is the virtue
of the social life; and dependableness, which is the virtue
of the ethical life. It also endeavors, as to be typical must
succeed, in establishing in each pupil the crowning good
of a humble spirit, which is the virtue of religion. The
keynote here is a reverent regard for the rights of others
and a wise orienting of the individual for right living.

It may, therefore, be claimed that the education pro-
vided by the Republic aims to establish a stable, enlightened






6 INTRODUCTION

principles into concrete specific terms within the reach of
the child mind. e need a literature of moral material
couched not only in the vocabulary of childhood, but also
in the thought forms of childhood. This literature should
be so suffused with emotional predisposition as to make it
easy, if not necessary, for the reactions of the individual
to be in harmony with the moral content of the material
presented. There is to-day no more pressing need than the
need for this type of literature for our schools.

Such material, of course, must conform in its quality
to certain definite guiding principles, and this volume is a
presentation in a definite way of these guiding principles.
Tt is therefore the preliminary step to the solution of the
most important phase of modern education.

The Author’s wide experience as a teacher, and his
scientific training, coupled with his extended research in
applied psychology, justify the conclusion that this state-
ment of the underlying principles in the making of char-
acter and, therefore, in the equating of conduct, is a most
valuable contribution to the pedagogy of that part of
education which ought to claim first place with all right-
thinking people.

M. G. BRUMBAUGH.
June 12, 1913,






8 CONTENTS

CHAPTER III.—THE SOURCES OF CHARACTER.

INHERIFHD' CHARACTRR. 50t s bty LSRS0S 51
CHARACTER ACQUIRED.............o oo e o YD
No ReaL LiNe BETWEEN HEREDITY AND ENVIRONMENT. . ... 54
A Logrcar DIsTINCTION................... Al e 4
HerepiTARY EFFECTS THOUGHT TO BE UNCHANGEABIE. . ... 55
HEREDITY A8 ALL THAT 18 BORN............... ... .. e,
THE ScienTiFic MEANING OF 50003 D o oSN L 56
MATERNAL IMPRESSIONS ARE NoT HEREDITARY...... .. b AT
ALCoHOLIC EFFECTS. ........000..... Zat e W NN C A 57
ThRoE HEREDITY............... e o DAl L 59
TuE Two Aspects oF HEREDITY........... .. . . .. A S R

HEREDITY 18 THE NAME OF A RELATION BETWEEN GENERATIONE. 60
THE GERM-CELLS OF ALL MAMMALS APPEAR TO BE SIMILAR. 62

How INDIVIDUALS GET INTO GERM-CELIS. .. ............... 64
TeE PREFORMATION THEORY.............. . .. ST ie ha e 64
TEE METAPHYSICAL THEORY. .......... T e o e g T 65
TED PAN-GIENESIE THRORT- 7L .0 s e 3 65
THE CONTINUITY. OF (IRRM-PLABM ..\, n s now o i 66
THE REAL ORIGIN OF INDIVIDUAL CHARACTER. .. .. . ... . . 67
THE PracTIiCAL OvurcoMe oF THis CHAPTER. .. ... .. ... .. .. 68
THE RicENESS OF HEREDITY. . .................. ... 2z iisirioh

CHAPTER 1V.—THE DEVELOPMENT OF HEREDITARY

CHARACTER.

(GERM-CELL STRUCTURE. .. ..0.0ovuvnn.. S Lo O, L M NI 71
CHROMOBOMES OR COLOR-BODIES ...+ evs s e e e oo 71
TaE PrYSICAL BASIS OF PATERNAL AND MATERNAL TRAITS. 72
CeELL DEVELOPMENT. . ..... SR Tl S et e 72
How THE HuMAN TaAxEs oN HuMmAN FORM............... Py
DRUMMOND'S DIRECRIPTION. . . i bt e ol bt st 73
HuxamY's IDESCRIPTION. | . ia - o as fnisd e 1 SR e SR i 75
Tee HumMaN EMBRYO Passes THROUGH ANIMAL STAGES.... 76
PHYSICAL REMAINS OF ANIMAL STAGES. . ...ooveeereneenens 76
CHARACTER REMNANTS OF ANIMAL STAGES. ....o0ovvvrnnensn. 76

FIDENCE RO LDIOCT & s i fics sniee e R it L i
EVIDENCE FROM MONGOLIANIBM. .. . .0 vvvsnsvevennnnnnesens 79
FVIDENCE FROM CRETINIEM. . . . .\ vevens s seosessssosesss 79
TeE MEAsNING OF EMBRYOLOGY FOR THE TEACHER......... 81
THE VESTIGES OF ANIMAL STAGES AFFECT THE SELF....... 82
L AW O R DY s s et s e e st LA T DR AR
LAW OF SIMILARITY JLLUSTRATED BY IDIOCY. vvovvivnrnnnn 83
THR JURKES AND THE IBEMABLITEB. . o ..« cconoennionsessnns 83
THBE. LAw OF TIVEREITY st L e e B 86
TeE LAw or DiveErsiTy REpUceD TO THE LAw oF UNiForMITY 87
GALTON'S LAW OF INHERITANCE. ¢+ o .ovcvviveevnoncnian e g;

MﬂDEE DF INHERITﬂNcﬂ-lirim||||l|-lrl|llll‘lltll'|l'|11



CONTENTS 9

PARTICULATE INHERITANCE. . ....cvovvsncenosanss O G AR ES - !
ExcLusivE INHERITANCE. . .......-. P e I T 90
UnExPECTED DOMINANT TRAITS.........ccvvvernnnns Sy -Adv e Q]
GERMINAL VARIATIONS. ..... N i S b RS 91
2 L e e R e R R O T e !
TaE MEANING FOR THE TEACHER...ve0v0sees L e e U

CHAPTER V.—THE INSTINCTS.

Tae POWERS OF THE BABY. ... ....... e A AR e S 94
InsTincers ForM THE FouNDATION OF CHARACTER. ......... 95
INsTINCTR AND EamoTIONS ARE TREATED TOGETHER......... 95
TeE Porurar CoNCEPTION OF INSTINCTS. ......... 53 B P b 96
SCIENTIFIC DEFINITIONS OF INSTINCTS. .. .cvuoevvcearsacasnn 97
REFLEXES AND INSTINCTB. .« «ovecennnnnns R e e B,
PsYCHOLOGICAL DEFINITION OF INSTINCT........covnuunnn.. 98
Tee FEeLING oF FINALITY IN INSTINCTS........ AR I 29
TeE NUMBER OF HUMAN INSTINCTB.....cvenvsessnasssasss 100
MosT HaBITS COME FROM INSTINCTS....000eresencsss s |1k
Tae UNIFORMITY OF INSTINCTS. .... ! o sl o W e Bl 102
ORIGET OF TNETTN T oo s s aicia saie s siu retahota TR el b 102
Tais TeEORY DEPENDS UroN THE TRUTH OF THE TRANSMIS-
BION OF ACQUIRED CHARACTERSB.......cccvevnsenns M. =108
TeE TransmissioN TEEOorRY Has A Lonag HISTORY......... 104
TEE MEANING AND IMPLICATIONS OF THE THEORY......... 104
ARE AcQUIRED TrArrs ALwAYs TRANSMITTED?............. 105
THAVIE: INVESTIGATION . ¢01 s oee oo asicoineins ssaisliisis L 105
ArRE ANY AcquiRep Trairs EvER TRANSMITTED?.......... 107
THE QUESTION 18 STILL OPEN........covvverusescasnannes .. 108

TraNsMmIssION Nuruiries ItserF By Curring Bore Ways. . 109
TrE DARWINIAN THEORY OF THE ORIGIN oF THE INsTINCcTS 110

InsTINCTS ORIGINATE IN THE GERM-PLASM. . .....c.c00000-- 111
New Instincrs May ARISE AT ANY TIME........ sl
Prs HOPR-FOR THE THACHEE: . vt & &vheimats alsrerbivigina 112
HUMAR ANSTINOTE VART. ot hiind sttt ides s 102
BT AT INETEOTE WoART ), T N B, Flwik cicaivasidrels e 113
VARIABLENESS IN INSTINCTS ALLOWS DIVERGENCY IN CHARACTER 114
INBTINCTE ARE THANBITORT L oL ot s nid hiaiare o tle s aie b s 8k = 114
HumaN INsTINCTS ARE ALSO TRANSITORY........ N St el s 115
Tae ErocHE THEORY APPLIED TO INSTINCTS......c000eesss- 116
D1FFIcULTIES WITH THE THEORY.....000cvecseansans et 20
IANGER OF. THE TTHEORY . Ia ol sk s s i veataoraleratess 116
How T0 TREAT THE INBTINOTS......... Srnpiapanan M L b 117
LeT SoMeE InsTiNCcTS EXPRESS THEMBELVES......000vvuu... 118
SoME INsTINCTS NEED TO BE SUPPRESSED........ RS 120
How SHALL INSTINCTS BE SUPPRESSEDT. .. ..covveneenaeenn 120
Many InsTINCeTS SHOULD BE MODIFIED. ... .00 v ive e aenns 121
Pray-MobpiFiep INsTiNeTs ON A LARGE ScartE............. 122

v i e L TR D T WD Y g 124



10 CONTENTS

CHAPTER VI—THE MAKING AND BREAKING

OF HABITS.
THE PrOBLEM oF CHILD-TRAINING BEFORE TWELVE ........ 125
HABIT-MARKING AND HABIT-BREAKING. « « o oo oeeeeene s 126
LHE PHYSICAT, BABIE OF HABITH. e s teate it e S8 126
TaE ForMATION OF A SIMPLE IpEATIONAL HABIT.......... 128
THE NERVOUS MECHANIEM OF HABIT. .. . .ooveernnnnnnns 129
How Do HaABITs ACTUALLY BEGIN?. ... .o oooeeennnnnns Ao bl |
Ter Kinps oF CHANCES OPEN To HABITS..........0o'ns. 131
HaBITsS DUE TO NERVOUS STRUCTURES. . . .o vov o vnnnsnnss 132
Haeir Comes FrRoM REBUILDING BROKEN-DOWN STRUCTURES 132
BRRAERING HARTTE,, |t J2 tav Wi i Syt i G s 133
THE PSYCHOLOGICAL BASIS OF HABIT. ... ot oeovsesnnnnns 135
FIRET STAGE OF HABIT-MARKING. ... .00 ceescessonesssssess 135
SECOND STAGE OF HABIT-MAKING. « .+ o0 vvsvnsnnns P 135
TeEE THIRD STAGE OF HABIT-MAKING.......... AP R bt e 136
I onr a8 L0 e e i A e P i v . S0 138
D RaREER: OF AT e R e 139
HowW 7o BREAE PuRm HABITS. . [, .. 0 it = 139
How 70 BREAT MIXED HARITE. ... i iih s s s, 141
CHAPTER VII.—THE SERIOUS SIDE OF PLAY.

Pray a8 A MAKER OF CHARACTER. ... ovoovurinnncnsnnnnn. 142
HISTORY OF PLAY %4 L, dai S s iiaine oo, s i s st S0 142
GREEK PrILosoPHERS' ATTITUDES TOWARD PLAY........... 143
Pray i¥ 7D ROMAN, PERIOD . . ..ottt s st st o e = aie s 144
TR -BEoIIPAR OF BLAT .k vl ci it s chdiaiot: o S s alsra e s tons s 145
T EVIVAL OF PLAY. . o v iean iin i et v ahi e s 146
TaE PracticanL AppricATiON OF THE NEW PrAY-THEORIES

FOLLOWED BLHOWET: « «5s il stk oty s ian: c aie A misrd iinias 146
TEE RECENT EXPANSION OF PLAY. . ... .civvineinericnanss 147
FroOEBEL MADE PLAY ALTOGETHER SPIRITUAL. ... .c000eu... 148
WaY CHIIDREN PLAY AT AXT. ... AWGtise viitd ek o sie 149
Pray a8 A CHANGE OF OCCUPATION.......ccvesrasnnssasns 151
WY CHILDREN PrAY WHAT THEY PLAY........c0c00euees 151
FROOE" THBEORY: " . ¢\t vivees Wil s S Bl tomy, 151
Tare ErocHE THEORY APPLIED TO PLAY......... " o I s BT S 152
PEN SAVAGE STUER . .o 2rr kit e sl st s irstttimen sl s 152
THR BARBARTAN BPAGI 1 e e B e R e e il s e e 153
s N oMADIO - BrAGE . & v e o S e 153
THE AGRICULTURAL STAGE AND AGE OF CHIVALRY......... 154
THE ADUIA VIEWEDIN v s o T RS e reon bl s il 155
THE CHIIDA VOoweomNT . e o st b sl s s it e e 155
TeE INNER ESSENCE OF THE PLAY-WORLD...........c.00000 157
CHEID-PTAT I8 HARD . .o kn st ot i B el e s st 157
Tee CuLp Caxvor Quir Puayine waEN Hr Crooses..... 157
TEE REAL JoY OF PLAY I8 SELF-EXPANBION. . .....::000us 158

P EE OLDER SO0 EDRATE . 1 5 s s wlalanura o s W b 48w oo 160






12 CONTENTS

THE ROLE oF IpEAs 1IN CHARRCTER 05 o e et s . ol 206
IpEAs ARE 1N CoNTROL. . ......... i s A et 207
CAN IpEAS BE IN ANY Way BRGUTATEDY, . i e st ok 207
Ipeas SusmiT FirsT TO THE LAws oF AssociaTiON. ... ... . 207
ALL IpEAS OF MOVEMENTS ARE MEMORIES. . .............. 209
CoNTiGUITY THE FuNDAMENTAL Law op ASSOCIATION. .... .. 210
PArTIAL RECONSTRUCTION OF WHR BRSPS e r el e s A0 210
APART[ALSUHHARY......... ....................... ey L
Way ONe IpEsa DoMINATES. S e D Sewl T e A 212
ATTENTION GIVES AN IDEA ITs IpEo-MOoTOR FoOmCE. .. . . M 218
How AN Ipea Can Becoum® AN TDBAT .. oo nn e B A | ]
Lwo. KTipe op Tnmiasdy By Giee vhiiE il Cn b AR es s

How 10 Gaiy ENTRER FOR IDpEAS INTO CONSCIOUSNESS, . .. 215
THE NATURE OF THE CHILD AND THE LAWS OF AsSSOCIATION.. 216

THE LAWS OF ASSOCIATION ArPLiED TO YOUTH............ 217
How Ibpeas Can CouMAND ATTRNTION: 5 2 o kb de & 221
ALLOWANCE MusT BE MADE FOR ABNORMAL Minps,...... 2921
CaN ArL NomrMmAL CHILDREN PAy ATTHNTIONT . . o voiiisns s 222
IpeaLLy ContrROLLED Conpuer. . ............ . . R S 223
REAL FrEm Wirp L0 s EAR N | O W 224
FREEDOM OF THE WILL AND THR THAOHRR . 2o 5 s e 225

FrREEDOM OF THE WILL AND DETERMINISM AS ABSTRACT THE-
ORIES HAVE LITTLE APPLICATION TO CHARACTER-MAKING. . 226

FREE-wiLL May BE TRUB. .............. R A oie e s AR
Doges ENVIRONMENT CONTROL IDEAS?. R e 229
THE TworoLp AsPECT ENVIRONMENT. ... ..0ovvnonnnn, Skte s 220
ILLUSTRATIONS OF THIS LAW.. .... .. . . R e R R RN 230
ILLusTRATIONS FROM HYPNOTISM. ... ... .. .. ... .. St sriid)
SoME PrAcTICAL THOUGHTS FOR THE TEACHER............. 234
CHAPTER X.—THE IMPULSES AND IDEALS OF YOUTH.
ADOLESOENCR 1N GENERAT: ., L Ss il L .. 238
THE PHYSICAL CHANGES OF ADOLESCENCE. . . . ... o A LR
SociAL Discorbps. . . .. o v e St IR S B e L 237
THE PriME INTEREST OF YOUTH. ... ..o e B
THE STAGES OF SENTIMENT BETWEEN THE SEXES. . ... . 239
THE SECOND BTAGE.............0.... IRt ) e Jaid o Lenndl)
THE THIRD STAGE............. e SR R SRR D, IS 241
FOURTH BIAGE. s 4o b S e L T dags s L ALEEE ) b |
HINTE BOAGE ... e o v St Sipasdbabsaiiaind e Gt 421
MARKED BY LOVE OF CLOTHES. ................ .. .. - 242
NDICATED BY M USCLE-INTOXICATION. . ... ......... a2y SR 242
THE Apvurr's ArTiTupeE Towarp THIS SENTIMENT. ... . . 243
Two OrHER IMPULBES......... TR LT PR R o 245
ROCIOTERE T ses s i e BN LR IR P e ol M 246
THE JOURNAL OF MARIE BASHKIRTSEFF. . ... S R, 246
TEn Diany oF Many MAGLANE., ;. ixi .. oot b et 248
Ecoism Smourp Nor Be WHoLLY SUPPRESSED. . . . .. 249






14 CONTENTS
BERCINI0 TORAT TRAINING: .. s e St s . e 208
THE FaALvacies oF ArBrTRARY HArpsaIPS FOR CHILDREN... 200
TES TERTE SATBIY, . 5.2 chienioit et gt SRRl darp, e W 299
CIOR: TARK, . rs of pihs, et R S L S | s AT RN
MogrAL TrAINING SHOULD BEGIN IN THE CRADLE. . ........ 301
Frrring THE CHIiLD TOo His OwnN WoRLD. .. .. it e e 3 2o 302
THE INTELLECTUAL AND MonraL VALUE oF Pray........... 304
BELY-DIRCOVERY . BY. PLAY .. oot Bl e e 304
PraYy DEvELOPS THE REAL SELF........ e L 306
ADOLESCENT MoORAL TRATNING . ... .covnii i it o 307
ConNTrRAST BETWEEN MORAL TRAINING AND MoRrALn INsSTRUC-

1y 7 (SN L o L S LTI TSR S W NSt f 3 ) 307
WrY A MAN Aporrs A ParTicULAR MORAL INTENTION 308
Tae MoTive BACK OF AN INTENTION. ... .ovuironsnn e 309
TaE MoraL TinTiING PowER oF INsTINCTS. .......... bis s 4809
How INSTINCTS CHANGE MORALITY. ... .cocuetusrncsennnn, 310
MOBAL DEVELOPMENT. + ¢ s « v vvereneenssosaidesse St o 81
ALL MORALITY 18 GENETIC. ... ....c0ovn... e e e 312
CHirpisg EviLs Usvarry PERISH WITH THE INET[NL"I‘E THAT

G el o B Foh A g T 312
TaE EFFECT OF THE GENETIC VIEW UPON MORAL INSTRUCTION 314
TEE MEeTHOD OF MoORAL INSTRUCTION 1IN GENERAL. .. ..... 314
TeE NATURE OF CHILD-NATURE.. P . 315
TeE MORAL SysTEM THAT WILL MODIFY His INSTIN-::TE . 815
Boyroop INsTiNneTs DirFEr WIDELY FROM ADOLESCENT IN—

BTN TR . o s s i T ettt it i oo 316
Boysoop INsTINCcTS ForLow THE SociAL PROGRESS OF THE

]G N o N g e = o L T Y I 316
ADOTESCENT, TMPOLERE . ool S am 8 g ol T Tl 317
TEn HIBRABRCHEY OF INSTINCTE. ... oo v cncnncs beess et 318
MoraL InsTrRUcTION MusT NoT ONLY WAIT UroN INSTINCTS

BoriATS0 00N INTRLIECT. . .t o i, 319
CHILDHOOD INTELLECTUAL PROCESSES. . .. . ...ovvernnnnnnn, 319
INTELLECTUAL LIFE OF THE ADOLESCENT. « « v ot o vveensvne. 320
TEE MORALITY TO BB INCULCATED . ..vvoverirannsnssncress 321
TEE LEARNING PROCESS IN GENERAL. .. ............. ot S v |
TrE LEARNING PROCESS IN MORAL INSTRUCTION........... 322
TaE MoraLiTY TEAT FiTs THE CHILD AND THE YoUTH..... 323
Tare FirsT STAGE oF A CHiLD's MoRAL LiFE.............. 323
TaE SECOND PERIOD OR INTUITIONISM. ... c0vuvnn. i e, D
INTOUITIONIEM FIT8 CHILD-NATURE. ... oot inuneennsnnenans 325
ADOLESCENT MORAL INSTRUCTION. .o v vvvvvrvnnennnnsnnees. 3206
MoraL InsTrRUCTION MUsST FIT THE YUUTH. i A, 326
Tee MoraAL SYSTEMS THAT FIT THE ADOLESCENT. . ........ 327
Tee MoRAL PROGRESS OF THE ADOLESCENT. .« cvvvvvvennnn 328
THE TITIIImARIAN. ANBWER: 2 L e o S e aa il b dd 329
Tee GROWTH OF SELFHOOD. .. ....... LS R
Tre LARGEST SELF I8 THE ADOLESCENT GDAL s M A 331

THE LARGEST SELF BY SELF-BACRIFIOE. + « cctveeesnesssases 331

T 0 i} i






16 PRINCIPLES OF CHARACTER MAKING

outlined in the airy and impalpable elements of imagina-
tion. “Tt is just as I saw it,” sighed the invalid bridge-
maker Roebling when they wheeled his chair to the win-
dow and let him gaze for the first time upon the link
that bound an island to a continent. !

Even so is it with all makers and builders. Whether
the artist works in stone or iron, or in the delicate fabric
of flesh and blood imbued with that mysterious thing
called life, he must follow the same law. Nothing will
more effectively mar the work of him who undertakes to
build a man or woman than a confused or fleeting notion
of what he is going to make. To his task he must come
with his plan and purpose fixed, and, with this in mind,
must work as worthily as the inspired artist who creates
a masterpiece,

The Ideal of the Child-trainer.—What shall the ideal
be? What shall the child-trainer make? Every one an-
swers easily, “ Why character, of course.” This is the
end and aim of all nursing, discipline, book-learning,
culture, in the home, in the school, and on the playground.
Whatever other good may reside in each particular activity,
the end of ends, by which the whole must be judged, is
character. That end must take precedence over all other
considerations in deciding such general propositions as the
system of education and such details as the particulars
of discipline.

But this answer, so readily given, does not solve all
difficulties. 1In fact, the problem is little more than
proposed ; or to be more accurate, it has only been roughly
outlined. Of course, much is gained by formulating any
answer whatever. So many child-trainers—especially
parents—proceed along paths of Stygian darkness with no
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18 PRINCIPLES OF CHARACTER MAKING

Emerson’s Idea of Character.—This admission may
seem inexcusable to some people. They will indignantly
remind us of Emerson’s splendid elucidation of the matter,
and point to his clean-cut epigrammatic phrases that make
the idea of character as translucent as water in a crystal
globe. But let the reader pause a moment and analyze
this abstruse “character” so brilliantly illuminated by
the touch of literary genius. Unless T am much mistaken,
he will find it receding to a mystical obscurity behind a
pageantry of words. No man can see it, hear it, touch it,
handle it. Yet in its presence every one instinctively
acknowledges it by some subtle reaction in his own soul.
It is an immediately intuited unknowable. To the reader
of properly attuned emotional tone such scintillating sug-
gestiveness gives abundant inspiration, but for the practical
seeker of a plan by which to train his children it is as
indefinable as luminous ether. The following lines illus-
trate the transcendental nature of Emerson’s character, and
incidentally, too, illustrate admirably how the very vague-
ness of an idea may be so clearly set forth that the reader
fancies he is reading an accurate description of the thing
itself, when in fact the thing represented by the idea does
not sensibly exist.

“ This is that which we call character—a reserve force
which acts directly by presence and without means. It is
conceived of as a certain undemonstrable force, a Familiar
or Genius, by whose impulses the man is guided, but whose
counsels he cannot impart; which is company for him so
that such are often solitary, but can entertain themselves
very well alone. The purest literary talent appears at one
time great, at another time small, but character is of a
stellar and undiminishable greatness. What others affect
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20 PRINCIPLES OF CHARACTER MAKING

of the New England prophet, we remain unable to use it
for the norm by which to mould our common clay.

Character as Being.—One step removed from this
transcendental conception of character, but equally impos-
sible to reduce to the reign of law, is the “hbeing” con-
trasted with the * doing,” so comforting to idealists. The
pith of that idealism is voiced by Lowell in his lines so hold
and clear:

The thing we long for, that we are
For one transcendent moment.

But he does not tell us that the longing will leave behind it
a trace more visible than the track of a meteor in the sky or
a ship in the water. Upon such transcendent moments,
Browning, the metaphysicist in verse, has contributed
words beautiful as strings of pearls.

What I aspired to be
And was not, comforts me,

he flings out like a banner to the breeze. Neither does
he make it a momentary longing but fixes it forever, if
not in this world, then in a brighter and a better one.

All that is at all,

Lasts ever past recall,
Earth changes, but thy soul and God stand sure.

What entered into thee
That was and is and ever shall be.

While such aspirations do not transcend human ex-
perience as Emerson’s character does, still they are con-
trasted in Browning’s mind with their baser and more
vulgar supplements, external actions.
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but, after all, common-sense Scotchman, Carlyle, with his
strident call to the calloused duties of this world. “ Know
thy work and do it,” he cries, and when he thinks of those
speculating Grecians, hiz Scotch temper gets the better
of him, and he adds vindictively, “‘ Know thyself:’ long
enough has that poor ‘self’ of thine tormented thee;
Think 1t not thy business, this of knowing thyself;
thou art an unknowable individual ; know what thou canst
work at; and work at it like Hercules! That will be a
better plan.” . . . And then having relieved himself
by this ebullition, he brings us close to our subject by tell-
ing us how he thinks character is made. * Consider how
even in the meanest sort of labor, the whole soul of man
is composed into a kind of real harmony the instant he sets
himself to work. . . . The man is now a man.
Labor is Life.” *

Character as Scientists View It.—Which shall it be?
Which shall it be? Doing or dreaming? The outer or the
inner? In which shall we find the essence of true charac-
ter? Well, I suspect that it resides wholly in neither, and
that the epigrammatic finality of the apostle of work is as
far wrong one way as the dreaming dolce far niente of
the poet is the other. True character must be formed in
a just and righteous balance between these two tendencies.
With this hint we will leave the domain of poets and
popular thinkers and turn to those who are avowedly scien-
tific students of human character. A summary of several
views by grave thinkers is given by Payot, and we cannot
do better than to quote his own words.?

2 Thomas Carlyle, Past and Present.
3 The Education of the Will, Jules Payot. Trans. from 30th

French Ed., pp. 30-33.
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because I, as a student, cannot calculate on living ten
centuries. I can at most rely on only twenty years of plas-
ticity. Even if 1 wanted to set to work on my own moral
amelioration I could not do it. I could not struggle
against the character and heritage which were bequeathed
to me by my ancestors, and which represent thousands,
and perhaps millions, of years of experience organically
recorded in my brain. What could I do against a formid-
able combination of ancestors; as soon as I try to rid
myself of a part of the inheritance transmitted to me, they
array themselves against my feeble personal will. It
would be unreasonable even to attempt insurrection. De-
feat from the start would be certain. I may, however,
console myself by dreaming that, in fifty thousand years,
my descendants, by the continued influence of social en-
vironment upon heredity, will resemble so many perfected
machines, wound up through the ages, and will grind out
devotion, initiative spirit, ete.”

Such Character is Evolutionary.—The more we con-
sider these views of character, the more they impress us
with a frait that renders them unapplicable for our pur-
pose as makers of men. This attribute is their insistence
upon the fixedness of character. It is something immu-
table, set, crystallized; or, at least, the individual, who
appears as an atom in the mass of evolutionary material,
is fixed and predetermined by forces over which we seem
to have no control.

None of These Theories of Character Can Aid the
Child-trainer.—All of the above-mentioned theories of
character,—the transcendental, the mystical, the innate and
therefore immutable, the racial,—all these offer no foot-
hold for the man or woman who is confronted with the
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of conversing. Then he launches into his drunken eulogy
of Socrates, declared by Mahaffy to be the most wonderful
picture of that grand old Greek ever drawn, setting him
forth, as it does, “in all his ugliness, his fascination, his
deep sympathy, his iron courage, his unassailable chas-
tity.” Of this strong man’s words Alcibiades says, “ For
my heart leaps within me . . . and my eyes rain with
tears when I hear him. And I observe that many others
are affected in the same way. I have heard Pericles and
other great orators, but though I thought they spoke well,
I never had any similar feeling, my soul was not stirred by
them nor was 1 angry at my own slavish state. But this
Marsyas has often brought me to such a pass that 1 have
felt as if I could hardly endure the life which I am lead-
ing. . . . For he makes me confess that I ought not
to live as I do, neglecting the wants of my soul :
therefore, I hold my ears and tear myself away from him.
And he is the only person who ever made me ashamed,
which you might think not to be in my nature, and there
is no one else who does the same, for I know that I ecannot
answer him or say that I ought not to do as he bids, but
when I leave his presence the love of popularity gets the
better of me.” *

In these two men personality and character were con-
trasted as in no other two. One possesses all the charms
of physical beauty and of social grace; the other drinks
deep of the internal and spiritual. Personality is super-
ficial ; character has depth. The effect of both is imme-
diate: the one is transitory and fades with acquaintance;
that of the other is abiding and grows with friendship.

* Plato, The Symposium, Trans. by Benjamin Jowett.

e e P 1 it e






28 PRINCIPLES OF CHARACTER MAKING

inclusive as the idea of full and rounded manhood or
womanhood, as objective as a man or a woman, as non-
metaphysical as the phenomena of psychology, and as pos-
sible of achievement as the objects of ethics or pedagogy.
With this appreciation of our needs, and with some knowl-
edge of the impossibility of fully defining character, we
offer this working definition: Character is the total custo-
mary reaction of an indwidual to his environment. By
total we mean to include all he is internally and exter-
nally, his dreaming, his doing, and his being ; by customary
we emphagize the usual, habitual nature of his reactions
constituting his character ; and by reactions we seek to limit
his character to those processes, physiological and psycho-
logical, which are aroused by stimuli from his environment,
and which are open to observation and introspection.

A Broad Definition.—Broad as the definition is, it
excludes some connotations. For instance, it does not con-
sider the soul as a part of character; nor any “subcon-
scious 7 personalities or selves, nor any transcendental egos
or “unities of apperception,” nor, in short, any meta-
physical or theological residua after qualities observable
have been abstracted from. All these may have their
places in other connections, and, indeed, in any complete
consideration of character, but here, remember, we are
considering only the psychology of our subject and not its
entire implication.

Character, Thus Defined, is Not Superficial. —With
these eliminations I am sorely afraid our subject has lost
half its charm. It will probably be considered a super-
ficial, unstable thing, stripped and destitute of draperies
which make it so fascinatingly mysterious to many en-
thusiastic students. To the ardent soul such a definition
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ity, seriousness or frivolity, energy or slothfulness, lying,
stealing, cheating, drinking, gambling, courtesy, and a
thousand-and-one other so-called expressions of character—
are what the great public is interested in and what brings
the individual into harmony or into discord with his
environment.

In all these, not the mythical substratum, but the custo-
mariness of the acts, is what is final in the last analysis.
What we mean when we say “a man has character” is
either that he does act so and so, or that he will act so
and so, and we predict his future actions by the regularity
or customariness of his past actions under similar con-
ditions. Whether he really has some spiritual substratum
determining his future action or not, is entirely immaterial.
The fact that he has done predicts that he will do. What
he has done presages what he will do. This is really all
that is ordinarily and necessarily involved in the common
usage of the word character.

Dewey’s View.—This thought of the comprehensive-
ness of character is very well expressed by Dewey.5 He
emphasizes the two-fold aspect and hints at the regularity
of action as the essence of character which he identifies
with “ good ™ character:

«1f we take the moral feelings, not one by one, but as a
whole, as an attitude of the agent toward conduct, as ex-
pressing the kind of motives which upon the whole moves
him to action, we have character. And just so, if we take
the consequences willed, not one by one, but as a whole, as
the kind of end which the agent endeavors to realize, we
have conduct. Character and conduct are, morally, the

s John Dewey, Outlines of a Critical Theory of Ethics, 1891,
pp- 9, 10.
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of the instincts form one of the largest and most important
problems in our task.

In importance the instincts rival even the ideational or
voluntary actions which differ from them chiefly in the
one fact that the latter are preceded by an idea or con-
scious purpose or end. These reactions are usually con-
gidered the most important of all by the orthodox moralist
or teacher, who makes his chief appeal to the ideals for the
purpose of suppressing the instinets.

The last class of the five comprises the acquired habits.
In their perfect form they approach in their nature very
closely to the inherited habits or automatic actions. They
take their origin in instincts and in ideational acts, and
ultimately reach the point where they seem to begin and
continue their rhythmic course without any excitant exter-
nal to the body.

Their importance in character is paramount. Their
place we have already emphasized in our definition by the
word “ customary.” Tn traditional systems of moral train-
ing, habit is everything. We have heard it extolled until,
¢ we do not believe it is all of character, at least it is the
summum bonum of individual endeavor. Yet no virtue re-
gsides in a habit per se. Some habits are good, some are
bad. All save the organism extra exertion, but that is not
always beneficial. Habit reduces the quantity, so to speak,
of consciousness. Routine brings monotony, and monotony
may eventually produce stupidity.

Three Leading Questions in Character-making.—
But after we have decided upon our notion of character
one more item still remains. It is not simply character
that we are to make, but good character.

To work out the plan of making such character, three






CHAPTER II.

View-poiNTs IN MODERN PSYCHOLOGY.

The Popularity of Psychology.—Psychology, a study
with a long development and a short history as an inde-
pendent science, is to-day one of the most popular branches
of knowledge. Much of this popularity is due to the prac-
tical applications of mental science to the art of teaching.
Much more of it in recent years must be credited to the
deliverances of popular and semiscientific writers wholly
unacquainted with the real body of its doctrines. Like all
realms of knowledge, long hovering in the twilight zone
between superstition and science, psychology has become
invested with its share of misconceptions and fantastic
theories. =~ Hypnotism, thought-transference, telepathy,
psychic phenomena, spiritualism, and other half-illumi-
nated domains wherein exact science has not yet cast its
beams, are popularly supposed to be the favorite ghost-
walks of this spirit-loving study. The mass of people,
uneritical because of their simple ignorance, have accepted
the ebullitions of heated imaginations in magazines and
novels as the statements of cold fact. As a result, the
word “ psychology ” is on the tip of every tongue making
any pretense of culture; though, actually, people in gen-
eral know as little of its real significance as they do of
alchemy.

The Essentials of Psychology.—For our purpose it
is necessary to give only the barest outline of psychology
to bring out those facts and theories upon which we will
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plan has at least the august endorsement of Socrates, who
went about Athens, not indeed poring over musty tomes
in libraries, but stopping people in the agora or on the
public highway and demanding from them their conception
of virtue. In the same spirit, if not by the identical
method, we will glance rapidly through some of the mod-
ern authorities on psychology.

Omitting Spencer’s clumsy definition and beginning
with the older moderns, we have from Baldwin this state- |
ment:

“We may accordingly define psychology as the science
of the phenomena of consciousness, being careful to in-
clude consciousness wherever and in whatever stages 1t
may be found; or, if we emphasize, not so much the facts
with which we deal, as the mode of our knowledge of those
facts, and its entire separateness from abstract theory,
as the science of mind as we know it.”?

With this Ladd agrees, saying:

“ With the understanding then that the statement is
only provisional, we define psychology as the science which
defines and explains the phenomena of consciousness, as
such.” 2

Sully amplifies these definitions:

“ Psychology (from psuche soul, and logos reasoned
account) is commonly defined as the science that investi-
gates and explains the phenomena of mind, or the inner
world of our conscious experience. . . . Psychology
or Mental Science seeks to supply a general theory or

1 James Mark Baldwin, Handbook of Psychology, Senses and

Intellect, 2d Ed., 1890, p. 8.
*George Trumbull Ladd, Psychology, Descriptive and Ex-

planatory, 1895, p. 1.
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of external experience, which form the subject matter of
natural science.” ®

One of the simplest and best definitions is given by
Miss Calkins.

“We may define psychology more exactly by naming
it science of the self as conscious.” *

Out of these conceptions we draw several items of
information. Psychology is not a science of the soul in
the sense that it studies some abstract conception or some
metaphysical entity loosely related to the body, but exist-
ing entirely independent of it. Psychology is a science of
consciousness. It begins with consciousness and ceases
when consciousness ceases. There is no psychology of
sound sleep, but there may be psychology of dreams. There
is a psychology of insane and idiotic minds; there is a
psychology of religion, of advertising, of hypnotism, of
psychic phenomena, of suggestion and of every other kind
of conscious phenomena. There is no psychology of the
« subconscious ” if the subconscious means the self-con-
tradictory assertion that the particular * subconscious-
ness” under discussion has mo consciousness connected
with it. Every human activity that sinks to the level of
mechanical reflexes becomes a fit subject for physiology
but not for psychology, or only indirectly so, and only
in so far as that physiology affects conscious states.

The Field of Psychology.—Having now roughly out-

o Wilhelm Wundt, Lectures on Human and Animal Psychol-
ogy, 1892. Trans, from the German Ed. by J. E. Creighton and
E. B. Titchener, 1894. (Par, 1, p. 2, Lecture 1).

*Mary W. Calkins, 1010, First Book in Psychology. See
also, On Definition of Psychology, James Ward, British Journal
of Psychology, vol. i, Part I, 1904.
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life. The fact is we do not know that anybody else
possesses a consciousness. Such things, if they do exist,
in the words of Professor Clifford, are to be called “ ejects.”
In respect to our knowledge of them we are in the same
position as we are in the case of souls in lower animals,
consciousness in sensitive plants, Venus fly-traps and other
organisms of nature, which are granted full consciousness
only by the hylozoists. In short, psychology is the study
of all that 1 directly and immediately know, hence Profes-
sor Wundt says:

“The second or empirical definition, which sees in
psychology a ¢science of inner experience,” is inadequate
because it may give Tise to the misunderstanding that psy-
chology has to do with objects totally different from the
objects of so-called ¢ outer experience.” It is, indeed, true
that there are certain contents of experience which belong
in the sphere of psychological investigation, and are not
to be found among the objects and processes studied by
natural science; such as our feelings, emotions, and deci-
sions. On the other hand, there is not a single natural
phenomenon that may not, from a different point of view,
become an object of psychology. A stone, a plant, a tone,
a ray of light, are, when treated as natural phenomena,
objects of mineralogy, botany, physics, ete. In so far, how-
ever, as they are at the same time ideas, they are objects
of psychology, for psychology seeks to account for the
genesis of these ideas and of those physical processes, such
as feelings, volitions, etc., which are only indirectly set in
motion by external objects. There is, then, no such thing
as an ¢ inner sense’ which can be regarded as an organ of
introspection, and as distinct from the outer sense, or
organs of objective perception. The ideas of which psychol-
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chology differs from the old in that it does not deal with
mental faculties but with processes of consciousness. The
content of the new psychology is limited strictly to that
which appears in consciousness. All the rest is gecondary
to it. The contents of consciousness are studied both by
introspection,—that is, by the subject’s looking in upon
his own conscious processes and telling what goes on there,
—and also by responses of the body to certain stimulations
arranged for in a laboratory. Hence on account of the
latter fact, the new psychology is called experimental or
laboratory psychology, meaning by that that the infor-
‘mation gained is the result of laboratory experimentation.
How much has been done, how many hundreds of thou-
sands of individual tests have been made, how these items
have been statistically treated, marshalled, classified and
reduced to general formule would be too tedious for us
even to mention. It is enough to know that upon such a
foundation psychology, as an independent science, is built,
and only by this slow and laborious process can the living
and interesting problems of the human mind find solution.

The Method of Studying Psychology.—This
method, of course, places peychology—the real psychology
_safely beyond the superficial efforts of mere speculators.
Thus conceived and thus studied, it demands in order to
produce valid results, not only a thorough education but
likewise a perfect training in Jaboratory methods. The
human mind cannot be studied in an arm chair, but must
be studied by an apparatus-filled laboratory. Psychological
conclusions must be based upon observation and elaborated
according to a strict scientific method by means of the
most abstruse and difficult mathematical calculations.

The Two Aspects of Psychological Phenomena.—
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side of psychology will receive our largest attention. Inci-
dentally it will be necessary for us to speak of perceptions,
imaginations, memories and reasonings, but into the study
of these processes and their development we will not go.

How Ideas Arise.—In order to leave mo confusion
about these processes let us say a word about each of them.
The old psychology spoke much of the emotional, volitional
and intellectual faculties. The new psychology has elim-
inated “faculties” entirely. 1t deals only with processes
of consciousness. Consciousness itself is made up of sensa-
tions. Sensations grouped together in certain ways form
ideas. For example, one looks at a piece of furniture,
notes its shape, its size, its color, its weight ; hears it emit -
certain sounds, and combines all these qualities into the
idea “piano.” So ideas come from sensations.

But not all sensations of consciousness come from the
external world. From the various organs of the body cer-
tain sensory nerves run into the brain. These are con-
stantly carrying messages fo the cortical cells, and corre-
lated with the action of these cells are certain sensations
or feelings. When these feelings are grouped together in
ways analogous to sensations from the external world, we
have emotions, according to the theory proposed by Pro-
fessor William James and Professor Lange. Emotions are
never the cause of actions but are the result of actions.
To put it in James’ self-denominated “ slap-dash” style,
« A man does not Tun away from a bear because he 18
afraid, but is afraid because he runs away.” So arise
' fear, hope, love, joy, hate, melancholy and all the host of
natural humors which come to bless or blacken human
lives.

Volitions are Feelings of Muscle-strain.—In a
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the memoir belonged. The grandparents, or even more
remote ancestors, are briefly sketched and their chief
characteristics brought prominently into view. Then the
parents are photographed in detail. Their appearance and
physique, their character, their disposition, their mental
qualities, are set before uws in a critical analysis. And,
finally, we are asked to observe how much the father and
the mother respectively have transmitted of their peculiar
pature to their offspring. How faithfully the ancestral
lines have met in the latest product, how mysteriously the
joint characteristics of the body and mind have blended,
and how unexpected yet how entirely natural a recombi-
nation is the result—these points are elaborated with cumu-
lative effect until we Tealize at last how little we are
dealing with an independent unit, how much with a sur-
vival and reorganization of what seemed buried in the
grave.” ?

Character Acquired.—On the other hand, heredity is
not everything. Armed as the baby is with inherited
breathing and eating impulses, he would perish immedi-
ately did not beneficent environment furnish the first
blast of air to his lungs, the food ready at hand to eat and
the wherewithal to live and thrive. Drummond, as well
as other writers, has noted the essential part played by this
second factor in character-forming.

«Tn the second place,” he goes on to say, “we are in-
vited to consider more external influences—schools and
schoolmasters, neighbors, home, pecuniary circumstances,
scenery, and by and by, the religious and political atmos-
phere of the time. These also we are assured have played

* Henry Drummond, Natural Law in the Spiritual World, pp.
253-254.
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undo, modify, perpetuate or intensify the earlier hereditary
influences within certain limits.” *

No Real Line between Heredity and Environ-
ment.—So early in human life does the relationship be-
tween heredity and environment begin and so intimate
does it continue, that to draw a sharp line showing where
heredity begins and environment leaves off would be im-
possible. Rather than seek such a line or oppose these
two factors of character-making as distinet forces, one
working one way and one another, we should look upon
them as two aspects of the same general process, so nicely
supplementing each other in every period of human
growth that one is impossible without the other. Dr.
Thomson in his Heredity, in a paragraph headed “ Nature
and Nurture,” points out this intimacy: “ The fertilized
egg-cell implicitly contains in some way we cannot image,
the potentiality of a living creature. . . . If this
rudiment is to be realized there must be an appropriate
environment. . . . Surrounding influences . . . be-
gin to play upon the developing germ, and without these
influences the inheritance could not be expressed, the
potentialities could not De realized. Thus the organic
inheritance implies an environment, apart from which it
means nothing and can achieve nothing.” ®

A Logical Distinction.—But for the purpose of study
and convenience of thinking it is well to make a logical
distinction between heredity and environment. When this
distinction is made, we naturally want to know next, what
this heredity is, about which we hear so much in these

¢ Ibid., pp. 257-258.
¢ J. A. Thomson, Heredity, 1908, p. 0.
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dealt with. What is due to the parents is unalterable.”
“ This last,” says a more equitable writer, “ is the extreme
expression of practical pessimism which many feel.”

Heredity as All That is Born.—Many people think
of heredity, too, as all that is born. With this goes the
corollary from the other meaning, that what is born is
necessarily fixed and unalterable, a view especially falla-
cious and erroneous. For, during the prenatal period,
many forces acting upon the future of the offspring are as
mutable and humanly controllable as bad neighborhood or
moral discipline. They should not, therefore, be classed
with fixed hereditary factors. Not only are the forces
themselves not inexorably fixed, but the effects of such
forces upon the individual born under their beneficent or
malign influence are not certainly eternal and unalterable.
A “born drunkard,” for example, meaning by that term
one born with an alcoholic tendency, or with some neurosis
calling for a narcotic or stimulant, theoretically, at least,
may be as open to reformation as a tavern-made drunkard.
We know that some prenatally acquired diseases are curable.
A disease by its very nature cannot be hereditary, for it is
an infection, and theoretically it is entirely immaterial
at what time the infection occurs. A microbe cannot be
a part of an inheritance.”

The Scientific Meaning of Heredity.—Scientific ex-
actness compels us to consider a long series of prenatal
influences environmental in character and controllable in
their effects, before we come to heredity proper. These
intra-uterine forces may be divided into two classes, the
mental and the physical. To the former belong all the
conscious life of the mother—thoughts, emotions and voli-
tions, her hates, hopes and fears, sorrows, joys and pleas-
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on the future character of the offspring. So numerous are
they that it would be impossible here to give instances of
all of them or even all classes of them. Toxic effects, espe-
cially those of alcohol, have been so widely considered and
so much talked about that it might be worth while to men-
tion one or two such instances, inconclusive in themselves,
it is true, but nevertheless striking and interesting.

In the Mechanics’ Institution, Manchester, England,
the casts of seven microcephalic children are on exhibition.
The father of the unfortunate boys was a tavern keeper, a
dipsomaniac of the most inveterate order, practically never
sober. The mother was a woman of average intellect. Of
these parents, and under these circumstances the seven
boys were born idiots with remarkably small skulls, due to
non-development of the brain. Later on, through the
father’s excesses, the tavern was lost, and he was compelled
to remain sober at least a part of the time. Under these

new conditions a son was born who was normal in every
T

way.

Marcé tells of a man twice married who continually
drank to the point of insanity. By his first wife he had
sixteen children, fifteen of whom died in convulsions within
a year of their birth, and the other continued a migerable
existence as an epileptic. The second wife had eight chil-
dren, seven of whom died In convulgions and one lived,
though afflicted with scrofula.®

Though the whole matter of aleoholic inheritance is still
under hot discussion, the general view is well and con-
tinuously expressed by Tyson. ¢ Mhere is reason,” he says,
« to believe that the children of alcoholics are not only more

T Martin W. Barr, Mental Defectives, 1904, p. 106.
* Ibid.
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the potentialities, or powers, or whatever they are, that
proceed to mould that physical basis. Let us, while holding
on tightly to the fundamental meaning of heredity as all
that is contained in the germ-cell, look into the potentiali-
ties of the cell.

A potentiality is an inherent capacity for development.
If nothing develops, there is no potentiality. Wien some-
thing develops, and not sooner, we know what the potentiali-
ties are. We have two questions about these hereditary
potentialities. Tirst, how did they get into the germ-cell ?
Second, how do they develop? We will consider the first
question later. Taking up the second first, I believe that
all of them will naturally develop by inherent force if
environment permils it. For simplicity’s sake, if nothing
else, T look upon heredity as containing infinite possibili-
ties of variety in human development. Any organism can
come from a germ-cell. That one will come which environ-
ment permits; all the others will be suppressed by environ-
ment.

Heredity is the Name of a Relation between Gener-
ations.—Heredity then will be no more dangerous and
threatening than environment permits it to be. It is mnot
an entity, nor an evil genius, nor a hammer of the gods,
nor a visitation of Providence. As Burbank well says:
« Heredity means much, but what is heredity? Not some
hideous ancestral spectre forever crossing the path of a
human being. . . .7

« Heredity is not the dark spectre, which some people
have thought merciless and unchangeable, the embodiment
of fate itself. This dark, pessimistic belief which tinges
even the literature of to-day comes, no doubt, from the
seneral lack of knowledge of the laws governing the inter-
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tion to stray from the germ-cell and all it contains in
actuality and in promise. If we keep this one limitation
clearly in mind we will have no further trouble with the
concepts. Now let us turn back to a brief consideration of
that marvellous organism, the fertilized germ-cell,—* the
one-roomed hut” in which man first takes up his mortal
abode.

The Germ-cells of All Mammals Appear to be
Similar.—Henry Drummond says of if, “When fully
formed it measures only one-tenth of a line in diameter
and with the naked eye can be barely observed as a very
fine point. An outer covering, ransparent as glass, sur-
rounds this little sphere, and in the interior, imbedded in
protoplasm, is a bright globular spot.” ** Simple as this
organization appears externally, its internal constitution
contains truly wonderful possibilities. Inexplicable enough
is it that to such a simple and humble beginning should be
traced all the varied endowments of one human creature,
but this is only the beginning of the wonder. For no mat-
ter how infinitely varied and how incomparable are the
characters of the myriad sons and daughters of the human
family each of them goes back for his or her origin to
similar cell structures. In their beginning all men are
equal. Nor does the marvel stop here. From this same
origin must be traced the beginning of every animal of
the lower orders. All things that breathe and move spring
from germ-cells between which, in their early stages, there
are no discernible differences of form or structure. This
first remarkable affinity between man and all the rest of
Jiving things enlarges beyond all vision the unsearchable

richness of hereditary possibilities.
1 Henry Drummond, Evolution of Man, p. 65.
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ferent in these different mammals. On the contrary, we
must assume that such differences, at least in point of
chemical constitution, exist universally. In accordance
with the law of individual variation, we must assume that
all individual organisms are, from the very beginning of
their individual existence, different though often very
similar. But with our rough and incomplete apparatus
we are not in a position actually to perceive these delicate,
individual differences, which must often be sought only in
the molecular structure.”

How Individuals Get into Germ-cells.—If from
these apparently absolutely similar spheres of matter come
such a bewildering variety of after-products, such antipodes
as a Napoleon or a peasant, a titmouse or an elephant,
what causes the variation? What is there in these
cells, what potentialities, hidden powers, unknown forces,
molecular constructions, which bring about guch diversi-
fied results? And further, to press this subject of origin to
the bitter end, where did these forces arise, and how did
they find their way into these cells? These are hard ques-
tions. As usual, when science is pressed for an answer
regarding absolute origins, she stammers and falters and
fails. However, there are a number of explanations offered
for this particular phennmenﬂn—explanatians which may
be classified as theological, metaphysical, and scientific.

The Preformation Theory.—During the seventeenth,
eighteenth, and even a part of the nineteenth centuries, the
origin of every ‘ndividual was explained by assuming that
a miniature copy of him was already placed in the ovum.
If a microscope of sufficient power could be invented, it was
believed that in each germ the individual that was finally
to emerge could be seen complete with all his form and
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tific theories, we find two classes of explanations with a
number of variations. One of these, the older, is called
the theory of pan-genesis. All its variations have this in
common, “ they seek to explain the uniqueness of the germ-
cell by regarding it as a centre of contributions from dif-
ferent parts of the organism.” ** That is, to take a rather
crude illustration which may not fit in all details, each
organ of the body sends a representative to the germ-plasm
to represent and perpetuate it just as each state in the
United States sends a representative to Congress to per-
petuate its part in the nation’s life.

The Continuity of Germ-plasm.—The most recent
theory and the one which seems to be gaining ground
continually asserts the continuity of germ-plasm. Accord-
ing to its author Weismann, the substance of the theory is:
“The splitting up of the substance of the ovum into a
somatic part, which directs the development of the individ-
ual, and a propagative part, which reaches the germ-cells
and there remains inactive, and later gives rise to the
succeeding generation, constitutes the theory of the contin-
ity of the germ-plasm which 1 first stated in a work which
appeared in the year 1885+

Again, to illustrate this rather abstruse and difficult
matter by a homely illustration or two, we may say that
the germ-plasm from which a mew being springs in the
body of its parent is like the old leaven, which a baker
always retains to leaven each day’s mass of dough. From
the dough he bakes his bread for the day’s needs, but re-
tains some of the leaven for the next day. Then he makes

18 J, Arthur Thomson, Heredity, 1908, p. 403.
11 Weismann’s Theory, quoted in J. Arthur Thomson’s Hered-

ity, 1908, p. 415.
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origin of an individual? Has biological science to-day mno
clear and explicit method for analyzing a human being into
his final elements? Back through his physical develop-
ment we may trace him to the time when he was a babe in
arms, back farther through his prenatal life, and still be-
yond this back to the time when he was a bit of protoplasm.
In each of these stages we can give a description of his
development more or less exact. By means of staining
fluids and microscopes we can gain a fairly minute knowl-
edge of his earliest cell construction. But concerning forces
which act upon this matter to mould it into its varying
and variable shapes science can yet give no conception what-
ever. One of the fairest-minded writers thus summarizes
the situation: © We have still to confess our inability to
solve the old problems: How are the characteristics of the
organism potentially contained within the germ-cells?
How do they gradually find expression in development?
What is the nature of the compelling necessity that mints
and coins the chick out of a drop of living matter? What
is the relative principle that secures the order and progress
which, by devious and often circuitous paths, results in the
fully formed organism? ”’ *?

The Practical Qutcome of This Chapter.—Possibly
the mind of the reader has been drawn so far afield in this
abstract discussion that he does mot see the practical out-
come of this chapter. A few additional words will make
clear what I have hoped to accomplish. First, we have
traced the hereditary portion of character to its origin.
We found our first stopping place at the germ-cell. That
and all it contained actually and implicitly we agreed to
call heredity or inheritance.

% J. Arthur Thomson, Heredity, 1008, pp. 413, 419.
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his grandmothers and grandfathers back to the tenth gen-
eration, but our Johnny’s heredity reaches back through all
the human family to his first father Adam, and then only
begins. Back of these, through the countless millenniums
of zoologic generations we must reach, and then we have
not come to the end. Before us lies all the luxuriance of
the vegetable kingdom and in all of its wilderness of mag-
nificent growths we must seek the partial ancestors of
Johnny. For in the beginning he himself, his heredity,
his inheritance and his character are all one,—a germ-cell,
like unto the germ-cells of plants and animals and human
beings. Through an almost timeless evolution nature has
worked and wrought upon this virgin bit of protoplasm,
has poured into it countless impulses and has at last
selected, how many of these no mind of man knows, and
rendered them incarnate in the body of this Johnny Jones.
What iz born in him no mortal man can tell. What
myriad possibilities lie dormant in this soul only the eye
of the gifted teacher will believe. If, like Garfield, the
teacher has the gift of second sight, he will feel like doffing
his hat to every boy he meets, not knowing what marvellous
power may Teside under the bosom of that tattered shirt.
The practical result then, I think, of this biological
investigation for the teacher and parent is, first, a clear
conception of what heredity means ; and second, based upon
this my plea against predetermining the destiny of any
single individual and the maintenance of an unfailing
optimism regarding the ability of teachers to develop the
:nmumerable mines of hereditary potentialities in any child

that ig given to them.
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The Physical Basis of Paternal and Maternal
Traits.—This alone would be an interesting fact, but
it brings in its train another discovery even more significant
to the student of character-making. In the first step
of cell-growth the spherical nucleus begins to elongate
somewhat and, with many other internal changes after
fertilization which need not detain us, the following
action of the chromosomes takes place. From the centre
of the nucleus part of the male chromosomes and part of the
female chromosomes move away from the others. Simul-
taneously with the elongation of the nucleus, a depression
appears running all the way around the cell, making it
look like a sack tied in the middle. Eventually the cell
is cut in two, and in place of one, two cells exactly alike
appear. By such means it is easy to see how part of the
father’s and part of the mother’s traits may be mingled
in each part of a new body. Here, then, we have a physical
basis for that well-known appearance of mingled paternal
and maternal traits in sons and daughters.

Cell Development.—Interesting as this cell division,
and especially the distribution of the chromosomes are in
themselves, they are not at all comparable to the profound
and marvellous transformations of the embryo during the
six short weeks before it takes upon itself the form of a
human being. Cell division continues until a globular
mass of cells is formed ; then probably because the inner-
most ones cannot absorb enough nutriment, a small core of
clear liquid appears in the centre. This gradually enlarges
until instead of a globular mass we have only a shell of
cells filled with a clear watery fluid. On one side an
indentation next appears, just as when some one begins
to compress a rubber ball with his thumb. This inden-
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the features of the contributory animals more recognizable.
Here, for example, is a stage in which the embryo in its
anatomical characteristics resembles that of the Vermes
or Worms. As yet there is no head, nor neck, nor back-
bone, nor waist, nor limbs, a roughly cylindrical headless
trunk—that is all that stands for the future man. One by
one the higher Invertebrates are left behind, and then
oceurs the most remarkable change in the life-history. This
is the laying down of the line to be occupied by the spinal
chord, the presence of which henceforth will determine the
place of Man in the Vertebrate sub-kingdom.

«We are not nearly half-way up the ascent yet, but the
outline of the marvellous process will be seen. Up to this
point man is but a first rough draft, an almost formless
lump of clay. As yet there is no distinct head, no brain,
no jaws, no limbs; the heart is imperfect, the higher vis-
ceral organs are feebly developed, everything is elementary.
But gradually new organs loom in sight, old ones increase
in complexity. By a magic which has never yet been
fathomed the hidden Potter shapes and reshapes the clay.
The whole grows in size and symmetry. Resemblances, at
this time to the embryos of the lower vertebrate series, flash
out as each new step is attained ; first, the semblance of the
Fish, then the Amphibian, then the Reptile, last the Mam-
mal. Of these great groups the leading embryonic charac-
ters appear as in a moving panorama, some of them pro-
nounced and unmistakable, others mere sketches, sugges-
tions, likeness of infinite subtlety. At last the true Mam-
malian emerges from the crowd. TFar ahead of all this
stage stand out three species—the Tailed Catarrine Ape,
the Tailless Catarrine Ape, and last, differing physically
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The Human Embryo Passes through Animal
Stages.—This fact stands out indisputably true. The
human embryo goes through stages analogous to the orders
of the lower animals. This process is sometimes designated
as embryological recapitulation. Such a relation between
human beings and the lower animals would seem prima
facie to betoken a closeness of kin far more intimate and
vital than that indicated by the almost interminable
processes of ascending evolution, though, of course, the
truth of one theory is vouchsafed by the other. Still,
even though it be admitted that the human being passes
through these stages the still more absorbing question is:
Does he carry any vestiges of this transmigration into his
human existence ?

Physical Remains of Animal Stages.—First, of the
physical remnants of his embryological stages, Drummond
SAYS :

« Ag the embryo unfolds, one by one these animal
actors come upon the stage, file past in phantom-like proces-
sion, throw off their drapery and dissolve into something
else. Yet as they vanish each leaves behind a vital portion
of itself, some original and characteristic memorial, some-
thing itself hath made or won, that perhaps it alone could
make or win . . . to be the inheritance of the race.

Nature husbands all it gains, A momentum Wwon
i« never lost. Bach platform reached by the human embryo
in its upward course represents the embryo of some lower
animal which in some mysterious way has played a part
in the pedigree of the human race, which haply has itself
long sinca disappeared from off the earth, but is now and
forever built into the inmost being of man.”

Character Remnants of Animal Stages.—Still we
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The theory of parallelism between individual and
racial development, hinted at by Agassiz and Von Baer,
enunciated by Fritz Muller, and since elaborated by
Balfour, Marshall and many others, is expanded into the
parallelism between the physical and the mental develop-
ment of children. Drummond,—to quote our oft-quoted
authority once more,—in his Ascent of Man, most clearly
sees and states the necessary animal characters through
which the growing human passes. “The mind of a child,
in short, is to be treated as an unfolding embryo; and
just as the embryo of the body recapitulates the long life-
history of all bodies that led up to it, so this subtler embryo
in running its course through the swift years of early
infancy Tuns up the psychic scale through which, as evi-
dence from another field will show, mind probably evolved.
; Now each phase of mental development in the
child is also permanently represented by some species
among lower animals, by idiots, or by the mind of some
existing savage.” And the same progress is true, not only
of purely intellectual processes, but also of the emotions.
¢« These emotions, as already hinted, appear in the mind
of the growing child in the same order as they appear on
the animal scale.”

As he further acutely suggests, idiocy furnishes clear
examples of retarded mentality linked with retarded
physical growth. Seguin, the first great authority upon
the education of idiots, notes this correlation in the fol-
lowing significant words: *

« At a time when a deficiency takes place it stops
the feetal progress and gives permanency to the transi-

&

tory type through which the feetus was passing ; these
+ Edw. Seguin, Idiocy, 1866, p. 40.
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ticular were affected. Between these types of physical
arrest and mental deviation it is easy to see an immediate
relation. The next instance is a striking illustration of the
highly important role played by a non-mervous, compara-
tively unimportant organ in making mentality. It proves
both negatively and positively, both by the absence and the
presence of organs similar to those in lower animals, the
vital effect of apparently remote non-neural physiological
functions upon human character.

In a peculiar form of idiocy called cretinism, the in-
dividual so affected does mot grow physically or mentally,
but remains a dwarf both in mind and body. He is short,
stout, with sparse wiry hair, eyes apparently sunken in fat,
broad mnose, heavy mouth, a guttural raucous voice, which
he uses only in monosyllabic words, first when he is eight
or nine years old. He is unable to walk, or to play,
to dress himself, eat as other children until late in life, and
will never be able to learn even the rudiments of reading,
writing, or arithmetic, but must always remain in the
darkness and stupidity of the idiotic world.

For a long time the cause of this condition was not
known. Lately, however, it has been discovered that such
individuals suffer from no other defect than the absence
or the non-functioning of the thyroid gland,—a ductless
gland situated in the neck, considered for a long time to be
of no particular importance and classed as a vestige of
some evolutionary stage. The indispensable nutritional
part played by this obscure gland in the psychophysical
development of man, and likewise the identity of function
performed by a similar organ in one of the lower animals,
is witnessed conclusively by the fact that when a child
suffering from cretinism is given powdered doses of the

Wi
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is not the really vital or significant part. This twentieth-
century youngster has not only gone through these stages
but remains of his experiences still cling to him in signs
as plain to the eye of the biologist and psychologist as the
rents in his clothes after one of his peculiarly strenuous
wrestlings with an obstreperous briar-patch. Shall we be
surprised, when he runs away, to find him making for the
water? Will he not love to wade? to swim? to glory in the
element for which his nascent organism was one time
fitted? For, was he not a fish? Will it presage any adult
degeneracy to find him wallowing in the mud? Was he
not an amphibian? And shall it strike his mother’s heart
dumb with the terror of the inexplicable to find him hang-
ing head down from the limb of a tree? Was he not once
an ape?

The Vestiges of Animal Stages Affect the Self.—
Later on we shall see that the “self,” or empirical ego,
is a complex of organic sensations. These feelings come
surging up into consciousness from various organs of the
body. This self cannot possibly escape the coloring re-
ceived from the feelings arising in vestigial organs remain-
ing from prehistoric and prenatal modes of development.
The significance of this coloring will appear more fully
in the chapters on the “The Self ? and “ The Will.”

Laws of Heredity.—Besides these strange and far-
flung affinities with the lower animals the inheritance of
the child is determined also and in & larger way by his
human telations. There are certain laws of heredity and
certain modes of inheritance.

The first law is that of Uniformity, expressed in the
familiar phrase “Like begets like,” or, more cautiously,
« Like tends to beget like.” This states nothing more than

E——
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into a family of five degenerate daughters, came seven
generations (including Jukes himself) numbering about
1200 persons. Of these 709 were traced by Dugdale who
followed them through every degree of idleness, pauper-
ism, viciousness, lewdness, criminality, disease, insanity,
and idiocy known to the human family. Of the total seven
generations about 300 children died in infancy (for which
we can murmur devout thanks); 310 were professional
paupers kept in almshouses, a total of 300 useless and
wasted years; 440 were physically wrecked by their own
weaknesses ; more than one-half the women fell into prosti-
tution; 130 were convicted criminals; 60 were thieves; 7
were murderers ; only 20 learned a trade, 10 of these while
in state prisons; and altogether they cost the State of
New York $1,250,000, and their terrible account with
society, according to last reports, still mounting up.

Dr. Winship has prepared a most striking contrast
between the Jukes’ generations and those of Jomathan
BEdwards. In 1900 the latter had 1394 descendants, of
whom 295 were college graduates; 13 presidents of our
greatest colleges; 65 professors in colleges, besides many
principals of other important educational institutions; 60
physicians, many of whom were eminent; 100 and more
clergymen, missionaries, or theological professors; 75 were
officers in the army and navy; 60 prominent authors and
writers, by whom 135 books of merit were written and
published and 18 important periodicals edited; 33 Ameri-
can states and several foreign countries, and 92 American
cities and many foreign cities have profited by the beneficent
influences of their eminent activity; 100 and more were
lawyers, of whom one was our most eminent professor of
law ; 30 were judges; 80 held public office, of whom one was

i il i
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inals. Respectable members of many professions were
found among them: doctors, lawyers, judges, educators,
traders, and landholders.”

This is a remarkable case of hereditary effect, for in a
limited extent it was a controlled experiment as far as
our usual social conditions can make it. It shows terribly
and admirably the potentialities for good and for evil that
reside in one being and how these potentialities can be
turned to the right side or the wrong by mating.

The Law of Diversity.—The second so-called law of
heredity is diversity. No offspring is exactly like either
of its parents. “ For several reasons,” says Thomson, “ for
instance, because the new life usually springs from a ferti-
lized ovum which combines maternal and paternal con-
tributions—the child is never quite like its parents.”

Yet these two laws of heredity—uniformity and diver-
sity—are not laws set in opposition. They do not signalize
two opposing forces. “Living beings do not exhibit unity
and diversity, but unity in diversity. These are not two
facts, but one. The fact is the individuality in kinship
of living beings. Inheritance and variation are not two
things, but two imperfect views of a gsingle process.” *°
All the diversities may be due to omission of parental
traits or to the descended traits of more remote ancestors.
« Much obscurity of thought has been due to the false
antithesis between heredity and variation,” says Thomson.

* Henry Goddard, The Kallikak Family, 1912. For other
readable studies of heredity and character see Heredity in Rela-

tion to Eugenics, C. B. Davenport, 1011; Heredity and Eugenics,

lectures by several authors, 1912.
1w W. K. Brooks, Heredity and Variations, Logical and Bio-

logical Proceedings American Philosophy, Section XLV, No. 182,
p. 71
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tor does contribute to the hereditary character of the off-
spring has been worked out in Galton’s law.’* He asserts
that the parents contribute on the average one-half—the
father one-quarter and the mother one-quarter; the four
grand-parents one-quarter, or each one-sixteenth ; the great-
grand-parents one-eighth, and so on, each generation con-
tributing one-half of the immediately preceding one. The
series is infinite ; that is, one’s ancestors are infinite in num-
ber. Various re-statements of this law have been made by
Pearson, Yule, Weldon and others, but all agree practically
regarding the main facts. It must be remembered that the
law does not apply to individuals, but is statistical and 18
true on the average when large numbers of individuals
are taken. It will apply, therefore, to single persons
only approximately. Still, even as a rough approximation
it is interesting for the fact that it emphasizes again the
illimitable richness of hereditary possibilities.

Modes of Inheritance.—In addition to the more gen-
eral laws of heredity there are certain modes of inherit-
ance. Children often exhibit a blending of both parents,
o mixture of both their natures. Happy is the one in
whom these are well balanced and at peace with one an-
other. The ideal is expressed in the lines to Milton by
Dryden:

Three poets in three distant ages born
Greece, 1taly and England did adorn.
The first in loftiness in thought surpassd;
The next in majesty; in both the last.

The force of mature could not further go:
To make a third she joined the two.

12 Francis Galton, The Average Contribution of Each Several
Ancestor to the Total Heritage of the Offspring, Proe. Royal
Society of London, Ixi, 18907, pp. 401-413; A Diagram of Heredity,
Nature, lvii, p. 293.
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possessed the native arrogance of a democratic patrician ;
inclined to deafness from childhood, he had attacks of rage
from which even the domestic dog and cat fled terrified.
With the increase of his deafness he became more irritable,
and suffered, if not from actual insanity, at least from
morbid fears. It was suspected that he committed suicide.
He presented various characters of degencration: large
ears, very prominent eyes, thick lips, a short, upturned nose ;
he was, however, of considerable height. Schopenhauer’s
mother, married at the age of nineteen, was witty and
ambitious, and, as he himself said, very frivolous.” 1*
Exclusive Inheritance.—Probably the most usual
inheritance is one in which the children “take after”
one or the other parent distinctly. In such cases the parent
from whom the traits come is said to be dominant.
Usually the healthier or the younger parent is the dominant
one. “The crossing of white and black guinea pigs,” says
Kellicott, « gives hybrids that are all black like one parent.
That is, when the black and white crosses are brought
together these do not appear to blend into a gray :
the black one seemed to cover up or blot out the white.
The black color is said to dominate over the other and the
two traits are said to be dominant and recessive respec-
tively.” * Lombroso gives a whole list of geniuses who
have inherited from their mothers —(Cicero, Cuvier,
Buffon, Sidney Smith, Cowper, Napoleon, Cromwell, Scott,
Byron, St. Augustine, Kant, Wellington. On the other
side are Bacon, Raphael, Weber, Schiller, Milton, Alberti
and Tasso who are said to inherit from their fathers.

1 (lpsare Lombroso, The Man of (3enius, 1891, p. 148.
1 William E. Kellicott, Social Direction of Human Evolution,

1011, pp. 84, 85.
18 (esare Lombroso, The Man of Genius, 1891, p. 142.
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list includes wonder-horses, like Linus, with a mane eigh-
teen feet long and a tail twenty-one feet long; Shirley
poppies arising from a single discontinuous variation ; Star
primroses ; the sports of the common jelly-fish ; and finally
the classic example of De Vries’ primrose from which
two entirely original species seemed to have arisen in a
chort time. It seemed to be at the very height of a
sporting mood, and under the care of its discoverer, fairly
revelled in new varieties of form, color, times of blooming
and other qualities, all of which mutations seemed to rise
by leaps and bounds.

As yet no theory has been ventured to explain these
evolutionary leaps. * Natural selection,” says De Vries,
“may explain the survival of the fittest, but it cannot
explain the arrival of the fittest.” “In certain moods,”
says Thomson, “ biologists are in the habit of saying that
they do not know anything in regard to the causes of
variation. They imply that it is the essence of the living
creature to vary, that variability is a primary property

of organisms. The sequence of generations is a life-stream,

changing as it flows.”

Summary.—In the last two chapters we have been
dealing with origins of character. We have pushed the
heginning of an individual as far back as we could conceive
it possible to go. In the previous chapter it led us into
theories of continuity between generation and generation
by means of a germ-plasm. The causes of the variations
in this germ-plasm that make individuals differ from indi-
viduals could not be found. Bqually futile did 1t appear
to search for the causes of variation amongst individuals
developing from similarly constructed germ-cells by study-
ing the theories of preformation and pan-genesis. The







CHAPTER V.
THE INSTINCTS.

The Powers of the Baby.—Our last chapter shows
that the birth of a baby is not the beginning of his life.
He is old, old as his parents, old as life upon this hoary
earth; and yet young as the unknown possibilities tucked
away under his pink skin. Viewed from any angle he is
a wonderful being. His mother’s claims for him may seem
extravagant to the cold onlooker. He may wonder how
anybody can see anything attractive in this gelatinous mass
of purple humanity, with its globular head, bulbous body,
rudimentary limbs, its wall-eyed face and its ridiculously
helpless and random wriggles. If he were imaginative, he
would picture before him an epitome of the race; if he
could see with the mother’s eye he would behold the rosiest
of future possibilities; if he were an analytic scientist he
would perceive only certain reactions, automatisms, like the
heart-beat, reflexes and instincts. These he would inform
the glowing mother are the total present available assets
in hand out of which she is to manufacture the gurpassing
being of her dreams. Other capabilities there are, to be
sure, but for the present they are dormant, and for years
some will remain rudimentary. Automatisms, reflexes,
instincts, these are the stock-in-trade with which man sets
up business in this world, backed up by a promise of other
inheritances when the time is ripe. What shall the child-
trainer do with these?

With the automatisms he can do little. They are move-
ments like the heart-beat that arise by stimulation from

04
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stincts,” says Professor James, “it has heen impossible
to keep them separate from the emotional excitements
which go with them. Objects of rage, love, fear, etc., not
only prompt a man to outward deeds, but provoke charac-
teristic alterations in his attitude and visage, and affect
his breathing, circulation, and other organic functions in
specific ways. When the outward deeds are inhibited, these
latter emotional expressions still remain, and we read the
anger in the face, though the blow may not be struck, and
the fear betrays itself in voice and color, though one may
suppress all other signs. [ nstinctive reactions and emotional
expressions thus shade imperceptibly inlo each other. Every
object that excites an instinct excites an emotion as well.
Emotions, however, fall short of instincts, in that the
emotional reaction usually terminates in the subject’s own
body, whilst the ‘nstinctive reaction is apt to go farther
and enter into practical relations with the exciting object.”?

The Popular Conception of Instincts.—It is so hard
to make instinct human. This is due to the feeling in men
that instincts belong to the inferior animals. They are
despised as something low ; something essentially sensuous,
feral, bestial, opposed at all points to rationality.

As Conway Lloyd Morgan puts this popular conception,
¢«The man who acts without deliberation is said to do
<o instinctively. A girl who shrinks, she knows not why,
from the companionship of some of her school-fellows, is
guided, it 1s said, by her natural instinets.” 2 This concep-
tion of instincts sets forth a common antithesis to rational
acts and emphasizes them as something independent of

1 William James, Principles of Psychology, 1890, vol. ii, p.

442,
3 Conway Lloyd Morgan, Habit and Instinct, 1896, p. 27.
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tive one is the fact that the latter involves an element of
consciousness. He says, “Instinct is reflex action into
which there is imparted the element of consciousness. The
term is therefore a generic one, compriging all those facul-
ties of the mind, which are concerned in conscious and
adaptive action, antecedent to the individual experience,
without necessary knowledge of the relation between the
means employed and the ends obtained, but similarly per-
formed under similar and frequently recurring circum-
stances by all individuals of the same species.” *
Psychological Definition of Instinct.—Both of the
above definitions may be said to be biological in that they
deal with the preservation of life and emphasize this end
of an instinct rather than its psychological content. Pro-
fessor William James, on the other hand, emphasizes the
psychological aspect of instinets. According to him,
“ Bvery instinct 1s an impulse.” He goes on most enter-
tainingly to describe the actions of men and animals result-
ing from such impulses. * Why do men always lie down,
when they can, on soft beds rather than on hard floors?
Why do they sit around a stove on a cold day? Why, in a
room, do they place themselves, ninety-nine times out of
a hundred, with their faces towards its middle rather than
to the wall? Why do they prefer saddle of mutton and
champagne to hard-tack and ditch-water? Why does the
maiden interest the youth so that everything about her
ceems more important and significant than anything else
in the world? Nothing more can be said than that these
are human ways, and that every creature likes its own ways,
and takes to the following them as a matter of course.
Yeience may come and consider these ways, and find that

¢ Geo. J. Romanes, Mental Evolution in Animals, 1884, p. 159.
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institutions, constitutions of state, wars and foundations
of empires ultimately rest upon these blind impulses in
man to do the obvious. This finality, too, is what hides
their identity. Over and over we ask why such and such
a deed was done; we repeat the “ Why ” to the answer, then
to the next answer, and so on, step by step tracing the
reasons back to an instinet—an impulse in consciousness—
and there stop, feeling we have reached a perfectly valid
ultimate, but not waiting long enough to tag it with a
name. So it is that the instincts escape their share of
odium and of honor for much that is counted rational in
human conduct.

The Number of Human Instincts.—A glance at the
number of human instincts will verify this statement of
the large part they play in our lives. Though psycholo-
gists do not altogether agree as to their number, Professor
James believing them numerous and Professor Preyer
thinking them few, the difference depends upon what activi-
ties are included in instincts and what in reflexes. Pro-
fessor Preyer divides the movements of infants into three
classes, impulsive, reflex and instinctive. The first class
includes random movements of the limbs, body and voice
with no aim and without perception. Reflex movements
include sneezing, snuffling, coughing, sighing, sobbing, gag-
ging, hiccoughing, moving the limbs when tickled, touched
or blown upon, etc. The instincts proper, according to
Preyer, Schneider and James, are sucking, biting, chewing,
licking, grimacing, spitting, clasping, carrying to the
mouth, crying or smiling, shaking the head for a negative
or as a gesture of rejection; holding the head erect, sitting
up, standing, walking, talking, imitation, emulation, pug-
nacity, anger, resentment, sympathy ; the hunting instinct,
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his instinctive life presents; perversions are too often the
fruit of his unnatural bringing up.” ®

The Uniformity of Instincts.—Our emphasis upon
the number and the prominence of instinets may have in-
duced the feeling that, the matter being so, there is small
chance for the individual in the struggle against this in-
herited, inevitable, invariable, mass of onmoving impulses,
ready at birth to work their will. Generation after genera-
tion they seem to appear with invariable force. Animals
follow their fateful paths. Swallows build now as they
built in the ark; bees stick to the same old hexagonal last
for their cells; ants lay up their usual stores ; the lemmings
migrate over river and mountain, and, finally coming to
the sea, plunge in and swim on to exhaustion and death;
a beaver kept in a garret toilsomely drags the furniture to
a corner for a dam; wild pigeons return to their roosting
places and seals to their breeding grounds with the fatality
of a moth’s attraction to the candle, till their ranks are
decimated almost to extinction by their enemies; and yet
the great blind ogre of instinct urges them on. If human
beings are also dominated by this same power, how can
any character be made by training or education? Will not
a dead, blank uniformity settle down over generations and
over individuals? To make clear the way of escape we will
look a little into the origin and characteristics of instincts.
Let us take the origin first.

Origin of Instincts.—So closely are they allied to the
habits of human beings formed in a lifetime, and so pre-
cisely and beautifully do they conserve purposes which
ordinarily come only within the purview of rational beings,
that it seems almost necessary to assume that once upon a

s William James, Principles of Psychology, vol. ii, p. 441.
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The Transmission Theory Has a Long History.—
The theory of the transmission of acquired characteristics
has a long and respectable history. Aristotle refers to the
transmission of the exact shape of a cantery mark. Kant
was the first modern to express a disbelief in the transmis-
sion-theory, and other scholars in various fields of science
agree with him more or less fully, notably Sir Francis
Galton, who was the first to really focus the skepticism of
the present day. Lamarck, the father of the modern theory,
although it did not originate with him, formulated clearly
his conception of transmissibility or modifications caused
by increased, decreased and altered usage of organs and
of modifications due to change in environment.

The Meaning and Implications of the Theory.—
Before committing ourselves unreservedly to the theory,
let us examine its meaning and its implications. Heredi-
tary transmission of acquired characteristics means the
inheritance by the children, according to the laws of
heredity, of changes or the effects of changes, made in the
bodies of the parents during their lives. 1t follows from
this, first, that if habits and other acquired traits are
transmitted by heredity to children, they must, in spite of
all precautions, somehow appear in the children. Culture
and refinement, ignorance and grossness cannot obliterate
them altogether. This is what is meant by a hereditary
trait. Secondly, the traits must not be due to intra-uterine
influences. These, as we have shown, are environmental
in their genesis and changeable in their nature. Truly
transmitted hereditary characters must originate in the
germ-cell. Thirdly, transmission must be the rule and not
the exception. This is the meaning of scientific law. This
last insistence rules out of court an immense amount of
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mothers were known to be prostitutes. The fathers of 2
had been convicted of murder, and 3 were serving a sen-
tence in the penitentiary. This is certainly a good ancestry
to produce criminals, if the effect of heredity is beyond
control. The children . . . were more than 17 years
of age. . . . Fifty-two of these children were classed
by the State agent as excellent, 36 as good, and 18 as bad,

Of all those of known bad parentage, then, 83.02
per cent. developed into young men and women of good
character when placed in better surroundings.

« At the Wisconsin State School I studied the records
of 91 children. The same rules of procedure were followed
as before, except that a few between the ages of 16 and 17
were admitted. Both parents of 19 children were either
intemperate or insane, or had committed a crime, and 13
of the mothers were prostitutes. In this school 12 were
classed as excellent, 73 as good, and only 6 had turned
out badly. . . =«

« When it is remembered that these children remained
with their parents long enough to imbibe a good deal of
immorality by conduct, the significance of these figures
greatly increases. Besides, the children are placed under an
indenture contract, and, except in tare instances, are treated
as servants by those who take them. They are usually
valued in proportion to the work they can do. 2

« We seem thus forced to conclude that, barring the
degenerates, and they are comparatively few, children
chould not be classified as good and bad. They have tenden-
cies and instinets, some of racial and others of family
:pheritance, but their permanent digpositions are yet un-
formed and will be mainly determined by their environ-
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ture,” to secure which for our children is one of our most
obvious and binding duties; the hopefulness of the task
resting especially upon the fact that, unlike the beasts that
perish, man has a lasting external heritage, capable of
endless modification for the better, a heritage of ideas
and ideals, embodied in prose and verse, in statue and paint-
ing, in cathedral and university, in tradition and conven-
tion, and above all in society itself.” *°

The Question is Still Open.—We need not stop
longer over a discussion of these abstract theories. A full
consideration of the question on both sides must lead to
the conclusion that the question is still open. Saleeby sums
up the matter by saying * this doctrine of transmission
by acquired characteristics of heredity is, as we have seen,
repudiated by biologists. It is generally believed by the
medical profession and the public, notwithstanding the
fact that, for instance, the skin of the heel of the new-
born baby is almost as thin and delicate as it is anywhere
else, though for unthinking generations all the ancestors of
that baby on both sides have greatly thickened the skin
of both heels by the act of walking.”**

With this view Galton agrees, saying, “ I am unprepared
to say more than a few words on the obscure, unsettled,
and much discussed subject of the possibility of transmit-
ting acquired faculties. The main evidence in its favor
is the gradual change of the instincts of races at large, in
conformity with changed habits, and through their in-
creased adaptation to their surroundings, otherwise appa-
rently than through the influence of natural selection.

1 J. A. Thomson, Heredity, pp. 248, 249.
u Caleb W. Saleeby, Parenthood and Race Culture, 1909, p.

153.
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by recalling that the theory of transmission cuts both ways.
If good characters are transmitted, then bad are trans-
mitted also. This, then, throws squarely upon society the
duty to take pains that individuals during their lives do
not acquire bad characteristics. If they are not trans-
mitted, so much the better. If they are, it is still within
the power of society to reduce the chances of their origin.
With this final quotation we will leave the matter: “ The
fact is undoubted that the initiatives of moral character
are in some degree transmissible, though, from the nature
of the case, the influences of education, example, environ-
ment, and the like are here more potent than in regard to
atyuctural features. We cannot make a silk purse out of a
sow’s ear, though the plasticity of character under nurture
is a fact which gives us all hope. Explain it we cannot,
but the transmission of the raw material of character is a
fact, and we must still say with Sir Thomas Browne:
¢ Bless not thyself that thou wert born in Athens; buf,
among thy multiplied acknowledgments, lift up one hand
to heaven that thou wert born of honest parents, that
modesty, humility, and veracity lay in the same egg, and
came into the world with thee.””

The Darwinian Theory of the Origin of the In-
stincts.—If instincts do not arise by transmission of
parental habits to their offspring, then how do they come
into being? The Darwinian school both opposes the
Lamarckian-transmission theory and sets up a counter
theory of its own. Darwin in one place cries, ¢ Heaven
forfend me from Lamarck nonsense of a tendency to
progressive adaptations from slow-willing of animals.”
Wallace adds, ©The hypothesis of Lamarck has been re-
peatedly and casily refuted by all writers on the subject.”
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they do thus arise, they can develop only in the appropriate
environment. And lastly, they are subject, in the human
being, like other older instincts, to the modifying influences
of ideas. With these restrictions we can hold that the
character-maker, though he must use the instincts as his
chief material all through the infancy and childhood of
his subject, may still feel free to believe that the outcome
of his efforts is not in the hands of some fateful force
hidden behind the veil of heredity, hypocritically permit-
ting him to go through the pantomime of a sham perform-
ance, but that it is in his own hands and under his own
power.

The Hope for the Teacher.—What is the result for
the teacher? He need not be hopeless over the worst
material that was ever bred of the prison or the slums.
The incrusted ignorance of generations may disappear in
one lifetime. Parental sins, though they be as scarlet, can
be cleansed with the hyssop of proper training, and the
children be made as white as Snow. The teacher has a
place. His work is not in vain, A democracy is not a
Utopian dream. Citizenship is not predetermined in the
womb of remote and alien ancestry, but can be re-made in
the homes and public schools of a nation. The door of
hope is wide open in every life.

9o much for the origin of instincts and the theory of
{ransmitted habits. Now let us examine the nature of
instinets with an eye especially for their similarity in
different individuals.

Human Instincts Vary.—What I said some time ago
about the uniformity of instinets must not lead us astray.
I£ it is true, as the older biologists taught, that instincts
are invariable from generation to generation and individ-
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In making their nests in the ground one female wasp cov-
ered up her eggs with a few pellets of stone edged into the
orifice, kicked over this a little dust and her housekeeping
was done. Another worked for an hour, first filling in the
burrow with fine dust, arranging the surface with scrupu-
lous care and finally sweeping her dooryard around the
house for quite a little distance. Still another picked up a
small pebble and used it as a mallet to ram down the earth.
These divergencies of instinet are sufficient to make all the
difference between a good housekeeper and a poor house-
keeper.**

Variableness in Instincts Allows Divergency in

Character.—Differences like this among human beings
are more than enough to account for all the idiosyncrasies
which distinguish personal dispositions from one another
almost from the cradle. Without overstepping the wide
limits of moral character, predilections for certain ideals,
tastes, modes of conduct and life-professions, still furnish
ample play for all varieties of good character. Instine-
tively, one son in the family will follow the sedate occupa-
tion of his bucolic father while the other will hie away to
sen and Toam the world over; one girl play the part of
dreamy Mary and the other of bustling Martha. Such
innate divergencies of character, the far-seeing parent or
teacher, who builds for the greatest good to the greatest
number, and not to satisfy some parental whim or short-
sighted theory, will take into account and use as an asset of
great value. Within just restrictions, the largest play of
individuality possible shall be sought.

Instincts are Transitory.—Another peculiarity of the
same impulses is their transitoriness. Instincts come and

1 (jeorge and Elizabeth Peckham, Wasps, Social and Solitary.
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The Epoch Theory Applied to Instincts.—Modern
study has changed all this. Now we understand that in-
stincts in children, as well as in animals, come and go.
The clue to their ebb and flow is found by some in the
social progress of the race from savagery to civilization.
Through similar stages, all children, and especially boys,
are supposed to pass, though the parallelism is not complete.
The stages do not follow one another in an invariable way.
Sometimes one or several stages may not appear at all in
a particular child; but in the main, the typical boy 18
assumed to begin as a little savage, then becomes a bar-
barian, then a nomad, then an agriculturist, then a knight
of chivalry, and finally develops into a twentieth-century
gentleman.

Difficulties with the Theory.—Of course there are
disputants concerning this theory, and of course there are
diffculties in its way. Certainly it would seem far more
simple to study actual children and fo decide from obser-
vation whether children in general pass through such
periods, than first laboriously to work out the social prog-
Tess of the race and a priori conclude that the child goes
through analogous stages. However, this theory has the
merit, first, of arriving by the a prior: high-road to a point
where possibly a life-long induction would eventually land
us. Secondly, the study of childhood is so new and will
require so many years for generalizations that unless we
adopt some such theory as this we will have to wait a long
time for a better one based on facts. Thirdly, this theory
does at least offer a clue to the periodic passage of the
average children from one instinctive stage to the other.

Danger of the Theory.—The danger of it consists in
taking it too seriously. If any teacher, or any parent,
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sat there too long, it was quite possible that pieces of the
boat and relics of the passengers would be picked up along
the shore as mementoes of a miscalculated repression. Hx-
actly the same problem presents itself to the one dealing
with a bursting and energetic boy who is seething internally
with instinctive impulses longing to express themselves in
some absurd activity. He wants to do, nine cases out of
ten, exactly what his fond father wishes to save him from
doing, exactly the things his father counts his own youthful
errors: to play exactly the games and to have the toys
his wise parent now considers a waste, an absolute waste of
juvenile time that might be employed in learning some-
thing useful, something that would eventually enable the
boy to gain a larger place amongst his future adult fellows
or possibly secure for himself a little more of the world’s
goods. The untutored father cannot for a moment imagine
that success in life can be measured in terms of a boy’s
world ; is utterly oblivious to the fact that a boy is an
individual ; that he has a real world of his own; that in
that world he has as much moral right to succeed in his
way as his father has to succeed in his world in his way.
The father does what he instinctively feels is right; the
boy wants to do what he instinctively feels is right. The
father is bursting with ambition to make himself a place
in his world; the boy is bursting with ambition to make
himself a place in his world. The friction comes about
because the father is foolish enough to wish to impose his
instincts upon the instincts of the boy. He will forever
insist that it is possible to put an old head on young
ghoulders.

Let Some Instincts Express Themselves.—There-
fore the first thing to do with the instincts is to let some
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Some Instincts Need to be Suppressed.—Certainly
some instincts need to be suppressed. Cruelty is one ex-
ample. It has not the saving grace of a single virtue. Un-
doubtedly it played its part and had its use in the primitive
stages of mankind ; but that stage has been outgrown, and
to-day it should receive no encouragement at the hands of
civilized teachers. On the other hand, it must be under-
stood that the boy comes to a period of natural cruelty.
One fond father who believed devoutly that all things in
children were inculcated, and who had carefully injected
into his blue-eyed boy sympathy for all kinds of lower
animals, one day when giving the boy a nature-study lesson
on a humming and struggling house-fly, was horrified to
have his carefully reared offspring say,  Stick a needle
through him, Father; that is the way to hold him.” In
spite of most careful nurture, nature—positively blind and
foolish nature—had taken care to develop the innate
cruelty of this son of Adam.

How Shall Instincts be Suppressed?—Suppress
some instincts we must. The question of how to suppress
them is the interesting one. Since it does not belong
strictly to the psychology of character-making but really
to pedagogy, or to child-training proper, we can only
hint here that instinets can be suppressed by playing in-
stinct against instinet, beginning with the higher and work-
ing downward as far as necessity compels us to go. 1 mean
that since aversion to pain is one of the most primitive
and ancient instincts we ought not lazily to begin first with
corporal punishment, but to resort to that mode of repres-
sion, only when, as parents, we are obliged to admit that
we have brought into this world a degenerate, who can be
compelled in no other way. Secondly, we can oppose ideals
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of the boy-world, and we may add, by the reverberating
command of a million generations, the healthy red-cheeked,
clear-eyed normal boy is bidden to shatter that pane of
glass with a well-aimed stone. Now, how shall the wise
trainer modify that instinct? Not with a policeman’s
club. Stupid and stolid society has been frying to do that
ever since the rise of modern cities. The wise man will
do as the country school teacher did. He came out in the
yard one day to find the boys throwing stones at trees and
fences. Of course there was an immediate cessation of the
exercise and a momentary stillness on the playground. The
weather looked particularly stormy just then. In a mo-
ment, however, it cleared, for the wise old teacher said in
a casual, complaining tone, “ Why in the world don’t you
hoys set up that dish-pan and practice on it?” A modern
teacher in a New York school tells how she sent down-
ctairs and asked the janitor to bring up a piece of glass.
This was set up in her schoolroom and she had a particu-
larly destructive young imp satiate his destructive throwing
impulses by standing across the room and breaking that
glass into a thousand pieces. Then when she had estab-
lished this point of contact with him she was able to talk
on the modifications of his instincts.

Play-Modified Instincts on a Large Scale.—But
again the question will present itself: How are we to do
this on a large scale? The reply must be: Chiefly by games
and play. The boy whose right arm is aching to throw a
stone can have that same energy wisely directed to driving
a baseball across the diamond where it will do nobody harm
and everybody good. Destructive impulses should be turned
into analytic channels. A boy must be trained for life
in the modern world. Why not let him take his world
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Summary.—To sum up, then, very briefly, we can say,
first, that some instincts should be suppressed. The art of
suppressing requires more parent-training and teacher-
training than the average adult ever acquires in this world.
Secondly, some instincts should be permitted full expres-
sion, yea, in some instances like the maternal impulses of
girls, should be intensified with all normal opportunity
for expression in housekeeping with doll-houses, nursing
dolls and real babies, and all the little arts of home-making.
Thirdly, by far the largest section of instincts should be
modified by monopolies of environment which will con-
sume all their force in expressions for good and leave no
energy for the cultivation of bad habits. The play-ground
and all out-doors must be drawn upon without stint and
without limit for this task. No human ingenuity is great
enough to keep juvenile energy employed in-doors.
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duct or endlessly reiterated lessons with heavily impressed
incentives.

Habit-making and Habit-breaking.—Habit-making,
and,—because habits grow up like weeds from the soil
of instinet,—habit-breaking, from long clothes to long
clothes again, is the chief task of the character-maker.
Notice that I say of the character-maker and not the child.
This distinction is primary. It marks a view-point deter-
mining whole theories of child-training. It is another
distinetive mark of the work to be done before adolescence.
In childhood the trainer makes the child; during adoles-
cence the youth makes himself. In childhood habits are
forged by the unreasoned processes of reiteration; during
youth they are made by the voluntary acceptance of an
inner ideal and the conscious nurture of that ideal. For
the child habit-making should be as unconscious as breath-
ing; for the youth it should be his deliberate and high-born
duty. A wise teacher will never falk habits to children ;
before they know it, she will have them chained—no, that is
a hateful and vicious figure,—she will have them free as
the wings of a bird in the unconscious and happy regula-
tions of their lives.

The Physical Basis of Habits.—To know something
of the manner by which the untamed instincts of boys and
girls are to be thus captured and domesticated to the happy
routine of every-day life, we will have to study the physical
hasis of habits. This is to be found in the physiological
processes which underlie or parallel the psychological ones.
Tt may be well to keep in mind, too, that the physiological
processes involved herein are of two sorts. Though all
conscious life involves the activities of certain neurological
structures, ideation particularly concerns the end-organs
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come certain roughnesses in the mechanism. The over-
coming of this resistance is a phenomenon of habituation.
Tt costs less trouble to fold a paper when it has been folded
already. This saving of trouble is due to the essential
nature of habit, which brings it about that, to reproduce
the effect, a less amount of the outward cause is Tequired.
The sounds of a violin improve by use in the hands of an
able artist, because the fibres of the wood at last contract
habits of vibration conformed to harmonic relations. This
is what gives such inestimable value to instruments that
have belonged to great masters. Water, in flowing, hollows
out for itself a channel, which grows broader and deeper;
and, after having ceased to flow, it resumes, when it flows
again, the path traced by itself before.”

The Formation of a Simple Ideational Habit.—
Human habits in their gross aspects arise in something of
the same manner. Let us take for illustration the simplest
kind of a habit learned in the laboratory. Suppose we are
performing simple reaction-time experiments with an ordi-
nary telegraph key and touch stimulus. I am sitting all
expectant with my finger on the lever waiting for the
operator to touch my to-me-invisible knuckle. All at once
I feel the signal, jump inwardly and let go the waiting
impulse to jerk my finger off the key. At first my action
will be slow, and the time of repeated trials will vary much.
(iradually, however, the interval will be reduced to a mini-
mum and finally my finger, upon the instant of the signal,
will come off the key with the regularity and simplicity of
an automaton. A habit has been established. So with the
simpler habits of life derived from instincts, like walking,
talking, and the like; and with all those derived from idea-
tional processes, like dressing, washing, running a type-
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channels that the hemispherical cortex shows itself to be so
peculiarly susceptible. The currents, once in, must find a
way out. In getting out they leave their traces in the paths
which they take. The only thing they can do, in short,
is to deepen old paths or to make new ones; and the whole
plasticity of the brain sums itself up in two words when
we call it an organ in which currents pouring in from the
sense-organs make with extreme facility paths which do not
casily disappear. For, of course, simple habit, like every
other nervous event—the habit of snuffling, for example, or

s o B i . el i i

of putting one’s hands into one’s pockets, or of biting one’s - |

nails—is, mechanically, nothing but a reflex discharge;
and its anatomical substratum must be a path in the
system. The most complex habits, as we shall presently
see more fully, are, from the same point of view, nothing
but concatenated discharges in the nerve-centres, due to
the presence there of systems of reflex paths, so organized
as to wake each other up successively—the impression pro-
duced by one muscular contraction serving as a stimulus
to provoke the next, until a final impression inhibits the
process and closes the chain. . . . A path once trav-
ersed by a nerve-current might be expected to follow the
law of most of the paths we know, and to be scooped out and
made more permeable than before; and this ought to be
repeated with each new passage of the current. Whatever
obstructions may have kept it at first from being a path
should then, little by little, and more and more, be swept
out of the way, until at last it might become a natural
drainage channel. This is what happens where either solids
or liquids pass over a path; there seems no reason why it
should not happen where the thing that passes is a mere
wave of rearrangement in matter that does mot displace
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of chances, however, that are open to neural variations are
determined to a large extent by heredity in the first place,
and by the action of environment upon the nervous organ-
ism in the second. These two factors of character, met at
the very beginning of cell-life, we now meet again among
the intricacies of the primitive neurological processes.
Here they combine for the determination of the first paths
and the first associations of incoming stimuli, and the
apparent arbitrament of resulting actions. Hand in hand
they walk and work and what quantum of influence is
contributed by one and what by the other is as much an
open question here as it is anywhere in all their long path.

Habits Due to Nervous Structures.—Acquired
human habits are determined by an underlying mesh of
nervous structures. Like a met they stretch themselves
over the entire body. In and out along their lines excita-
tions Tun. In certain centres—the cord, mid-brain, and
cortex—the sensory impressions pass over to motor. What
paths they will take in this switch-over depends upon
« chance > within the limits of hereditary and environmen-
tal bounds. If a net were loosely stretched over a support
and T struck one of its knots, the quiver of that knot would
+un over intervening cords to other knots. It would con-
ceivably follow those strands best suited by their structure
or their tautness to propagate the motion. So with the
human nervous system. And so, too, just as I can stop
the net-vibrations in certain directions, so can the passage
of mnerve currents in the human brain be stopped or
deflected.

Habit Comes from Rebuilding Broken-down
Structures.—The fact that paths are formed in the brain,
resulting in the fact that an action committed is easier
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the most recent research seems to tend to the former view.
For all practical purposes they can be obliterated and the
period of their decay depends upon several well-known
factors like time of use and the intensity of stimulus, or
weight of the load, as it were.

As to the method of neglecting brain-paths we can only
pause here long enough to say that it cannot be accom-
plished by the complete suspension of conscious life. This
seems almost unnecessary to say but attempts at hermetic
isolation voluntarily and involuntarily performed, for pre-
cisely this purpose, have not yet entirely ceased in the
world. Prohibition, another form of the same method, is
often but negative suggestion. The woman who, on the
point of leaving her children at home, admonished them
not to put beans in their noses, of course, found all of them
in that plight when she returned. The good mother who
stopped in her walk, waited until her lagging son came up,
pointed out to him a most inviting puddle of water with
the vehement command not to step into it should not have
been so unutterably amazed when the young barbarian
promptly splashed into the middle of it. This deliberate
tantalization of his amphibian instincts was too much for
nature to stand. No,—isolation, reduction of conscious
life, prohibition, negative suggestion—these are not the
methods of neglecting brain-paths. Neglect means neglect
—positive and negative. Say mnothing about the habit at
all. Suggest it in no way. Out of the myriads of in-
stincts bubbling up in child-life select those that are the
remotest from the habit to be broken and stimulate them
by example and environment. Of these ideals that lie
closest to these instinects, choose those remotest from the
habits and invest them with all that is pleasing for child-
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the habit formation arrives when the external stimulus
is no longer required to arouse the act. Either the idea
of the exciting cause or the memory of the act or its pleas-
ant results is enough to excite the tremulous nerve sub-
stance and to send its reverberating messages to the utter-
most parts of the person’s being, arousing a storm of desire
such as can be allayed only by prompt repetition of the
act. At this point pure habit has not arrived. Conscious-
ness of all the proceeding is acute. Ideation is active and
warnings, rebukes, punishments, delicious anticipations and
certain remorse all follow one another pell-mell.

How sad and mad and bad it was!
But then, how it was sweet!

The Third Stage of Habit-making.—One more
psychological characteristic clinging to habits needs to be
touched upon. A habit constantly diminishes the amount
of attention that needs to be given to its performance.
This is true to some extent to those formed from instinets
but remarkably true of all ideational processes of learning.
In this peculiarity habits find their chief justification.
This is their real value. From a psychological point of
view, they save the organism, they diminish work, they
reduce every-day, necessary duties to matters of routine
and free the critical processes for original research and
invention. Indirectly to habits all the progress of the
world is due. If routine performances required always
the same amount of attention to detail that they do in
their beginning, the world would be at a hopeless standstill.
Professor Maudsley has pictured the dire effects of such a

state.
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proceeds, the intensity of the feeling and the diffusive
manifestations subside together.” ¢

Pure Habit.—This diminution of the consciousness
attending habitual acts gives rise to some of the most inter-
esting questions attending their making and breaking
processes. 1f consciousness does decrease, does it decrease
to nothing? Does a habit ever arrive at the point of an
inherited reflex? TUndoubtedly it does. In the quotation
given above James calls simple habits like snuffing or put-
ting one’s hands in one’s pockets, “ nothing but reflex dis-
charges” ; and Maudsley has just noted the ease with which
a child stands after he has laboriously learned the art—
“ unconscious of any effort.” A little thought will give
many illustrations of the fotal unconsciousness of habits,
especially if they concern acts out of sight of the eyes, like
tricks of facial expression, accents, nasal-twangs, the use
of glang; and then parts of ordinary actions like the posi-
tion of the toe in walking, the individual finger movements
in writing, in playing a piano, in tying one’s shoes,—and
so ad infinitum. The fact is, one is soon tempted to say that
o habit is not truly acquired until it has passed over entirely
to the charge of the reflex centres and leaves CONSCiousness
free to pursue its thoughts unmolested. The smoker has
fallen into the habit when he is unconscious of his cigar;
when without thinking he fills and lights his pipe and
becomes conscious of it only when it is recalled by some
reminder. Franklin prided himself upon the fact that he
could eat his dinner and immediately entirely forget what
he ate. Possibly he never knew. We do hear of absent-
minded men—men with their minds fixed on something

o Alexander Bain, The Emotions and the Will, 8rd ed., 1888,
p: 6.
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take to punish a child for a reflex? Or the St. Vitus’ dance!
That would be too preposterous for the most ardent advo-
cate of the ever-ready rod as a panacea of all children’s
faults.

Neither will “nagging ” under the gentle euphemism
of “ reminding ” the child of his habit answer in all cases of
this class. Suppose it is a facial trick entirely beyond the
perceptive faculties of the child, like talking on one side
of his mouth, for example. He cannot be “reminded”
of this trick simply because he never has had any idea of
it. He talks the way it feels right to him. To be told that
he talks on one side of his mouth does not give him an
idea of how he talks. To be told he is wrong does not
remind him of the unknown right. He might as well be
asked to draw a picture of the space behind his shoulder-
blades, or to recall the color of the ultra-violet rays, or the
sound of vibrations above the capacity of his ear.

The first step in breaking such a habit is to ignore it
entirely. There are at least two methods of doing this.
The child may be placed in an environment where by un-
conscious imitation hewill acquire the correct habit and the
old one will fall away without notice. This is the method
of playing an instinct against a habit. With peculiarities
of dialect and with baby-talk it is peculiarly efficacious.
Sometimes, however, children are found who persist in the
infantile stammer. Upon an early instinet the habit has
been so firmly grafted that later growth among right-
speaking people I8 insufficient to overcome it. The child is
taken to a speech-trainer. Of course such a specialist
wastes no time in threats or scoldings or naggings. He
immediately analyzes the faults in the child’s phonetics;
then begins at the beginning and by means of mirrors,







CHAPTER VII.

THE SERIOUS SIDE OF PLAY.

Play as a Maker of Character.—We have already
shown that instincts are the clay and the mortar and
the bricks and the stones out of which character is fash-
joned. From them the first serious habits spring and habits
are the matrices into which later fluid adolescent character
is poured. We now turn to an instinctive activity of child-
hood that has more bearing on the making of character
than any other single educational factor. This activity
expresses the inborn instincts of the child, forges habits
from these instincts as no other institution does or can do,
and ‘develops his real moral nature beyond the power of
any adult-framed and outwardly-impressed résumé. This
unique factor is simply play; and what we have to say
further about play will confirm what we have just now
asserted.

History of Play.—Curiously enough, the attitude of
the world in measuring the educational and moral value
of play has travelled in a circle. History here, as in many
places, has repeated itself. As early as the civilization of
the Egyptians, the play of children was recognized as an
educational factor. Occasional references to it are found
in Persian writings. The ever-youthful Greeks, considering
it necessary both for children and adults, and important
both to the individual and the nation, brought play to its
highest development and place of greatest importance
in antiquity. The Olympian games were national events,
festivals of worship, periods of universal rejoicing and

142






144 PRINCIPLES OF CHARACTER MAKING

phers. Neither does the approbation of Aristotle spring
from the lips of idle youth, but from the most universally
learned mind of the Greek era if not of all time. From
eighteen to thirty-eight he went to Plato’s school; became
the teacher of Alexander the Great for eight years; then
returned to Athens and formed a school of his own. He
was never seen without a book in his hand, and often when
his labors continued far into the night, he would study—
so rumor says—with a brass ball in his hand, so that, when
his mind staggered and his weary body relaxed, the ball
would clatter down from his nerveless fingers to a brazen
dish below and summon him once more to his endless task
of study. From such workers and thinkers as these come
the strongest endorsement of children’s play.

Play in the Roman Period.—With the Roman period
the happy and exhilarating view of play was somewhat
modified by the seriousness of the Roman ideal. Here, not
a sound mind in a sound body, but the citizen-soldier,
blindly unquestioningly obedient, was the demand of that
militarism which reduced the many to unthinking machines
for the benefit of the few who commanded. “In a Roman
family,” says Mr. Bagetot,  the boys from the time of their
birth were held to a domestic despotism, which well pre-
pared them for a subjection in after life to a military
despotism. They were ready to obey their generals because
they were compelled to obey their fathers; they conquered
the world in manhood because as children they were bred in
homes where the tradition of passionate valor was steadied

by the habit of implacable order.”
The ideal citizen is set forth in that little tale told of

the Roman general whose army was surrounded by a






146 PRINCIPLES OF CHARACTER MAKING

pass his leisure moments. Only the jousts and tourna-
ments of chivalry kept alive the spirit of play and lent
any color to the leadness of the age.

The Revival of Play.—The Renaissance revived not
only science and religion, but stimulated lines of education.
The enthusiastic and searching thinkers of the time could
hardly overlook play. Like searchers among ruins, they
cautiously feel their way back to the ancients.  Studies,”
ventures Rabelais, “ should be made amusing and interest-
ing,” and good old Fénelon moderately adds,  Plays are
efficacious in education.” Over and beyond these cautious
utterances the modern spirit leaps with the vigor and
strength of a Greek athlete, only instead of a gymmnast it is
a philosopher, John Locke, who announces this principle
of education. The chief art is to make all that children
have to do sport and play.” Richter looks into the child-
world and sees that “ The plays of children are as serious
and as full of meaning in reference to their future, as ours
are to our future.” And, finally, we are brought to the
heart of the matter, by the apostle of play, Froebel, whose
atterance is almost reverential when he says, * Play 1s
the purest and most gpiritual activity of man.” Beyond
this philosophy, so mechanized by modern kindergartners,
appreciation cannot go. With Froebel, play reached the
pinnacle of pedagogical importance; and, though educators
have not yet given it the supreme place assigned it by the
seer and prophet of childhood, the world is steadily climb-
ing to Froebel’s point of view.

The Practical Application of the New Play-
Theories Followed Slowly.—However, the dawning light
did not immediately penetrate to the minds of the lesser
leaders in education. On account of the religious influence,
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days of much play we find ourselves in the atmosphere of
the ancient Greeks with their love of games, and we sigh,
contentedly, as though we had passed through a long black
night, to find ourselves once more facing a new day with
the sun breaking through the mist and the morning full
of promise.

Froebel Made Play Altogether Spiritual.—Much of
this new spirit is due to the new conception of play.
Froebel told us it was the “ purest and most spiritual activ-
ity of man.” How could such a thing be? Surely, more
spiritual than this are magnificent music, the finest litera-
ture, and the devotion of the soul to worship! Yes, these
are, if we are considering matters from the view-point of
the adult. Except those who have the divine grace of
understanding the heart of childhood, all will say that
assuredly more spiritual solace is to be found in worship,
more lasting good in reading and more exaltation in music
than in ball-playing, or skating or swimming or making
mud pies. But remember, that it was also said by the
Meacher who knew how to teach, “ Except ye turn and
become as these little children ye shall in no wise enter
the kingdom of heaven ”—even like these little children
who dwell among us to-day and who are so commonplace
and yet so passing strange.

Froebel, with his genius for child exploration, under-
stood and meant what he said about play. For he saw
that the essence of play does not consist in physical opera-
tions but in the internal accompaniments. Play is a mental
attitude. In the same city within a few squares of each
other two base-ball games are going on simultaneously.
One is in a vacant lot where a crowd of boys are gathered
and are making the bare walls of the adjoining factories

’, i
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of play. What mother is there who has not had her boy
come home from school, drop down in a chair dejected
and disconsolate, let his books fall on one side and his cap
on the other with every expression of utter hopelessness
in his posture and face. If under such circumstances she
has gently inquired why this physical enfeeblement she
has received some mournful response concerning the slave-
driving propensities of the school teacher and the heartily
expressed wish of the boy that he was dead. If she has
dared gently further to suggest the necessity of having
some one bring a pound of butter from the grocer, she will
remember a collapse tragic in its suddenness and complete-
ness, If Tommy was limp before, he is now lifeless. He
is too far gone to protest. Just before his mother decides
to send for the doctor—or undertaker—someone outside
whistles. Tommy lifts his head, cocks one ear expectantly,
slides over to the window, and sees his chum with a new
bat and ball. In a moment fatigue and gloom and wasted
energies are forgotten. He grabs his cap, is out of the
door, and in a few minutes his amazed mother sees him
chasing the ball two squares down the street! Certainly
such a phenomenon as that cannot be attributed to any sur-
plus of energy. What farmer boy is there who in his early
youth has not followed the reaper all day till he felt that
his next step would be his last; that he would fall down
dead with sheer fatigue, and vows within himself that if
ever night should come and release him once more from the
heartbreaking work, he will go home, wash his face, eat his
supper, and go to bed and see if he can ever feel rested
again. And yet when night does come at last, and supper
is eaten, he finds himself running a mile across the fields
to play ball in the village until night shuts down upon
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yet seeks to explain why children play the games they play.
That theory makes play a résumé or a recapitulation of the
activities of the race in its efforts to secure a livelihood
from primitive savagery to civilized industry. Boys play
is a re-enactment of human history,—a world-drama with
the tragedy omitted, too serious to the boy to be called a
comedy, much less a burlesque, and too frivolous and too
unproductive to be comprehended by the materially blinded
adult who stands and looks on complacently superior, like
the elder brother that he is, who has gone through it all.
To the parent, play is play; to the child, it is life; to the
philosopher, it is a reverberating echo of the long-lost past.

The Epoch Theory Applied to Play.—From this
point of view it makes character, just as the character of
the race has been developed from actual work which now
turned into play, in turn fits the boys for their work in
life. According to Groos then, we can expect that games
of children will in a general way, though not absolutely
and exactly, figure forth the past stages through which the
race has gone in its steady climb to civilization.

The Savage Stage.—There will be a period called by
Dr. Woods Hutchison the « root and grub stage,” in which
the occupation of the child will be wholly taken up with
eating. Its whole purpose in life will be to pick up
everything and transfer it to its mouth. Following this
will come a stage of mere mimicry—erratic and hap-
hazard movements upon which are superadded some
imitative games with toy horses, toy wagons and other
things of common life. As soon, however, as the boy
begins to develop his own individuality the love for savage
arts will manifest itself in games of the chase. Weapons
will be his chief delight. He will long for a bow and

/
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a scar cannot heal over. Some day a full-bearded broad-
shouldered man may smile about it all, but his eye will
yield a pensive look and the shadow of a long regret; for

The tender touch of a day that is dead,

will never come back to him.

The wise mother will comprehend the situation. She
will read the look in the boy’s eyes, almost canine, and
know that the souls of these two are knit together like the
souls of a Jonathan and a David; that she stands back a
hundred thousand years nearer chaos, in the primeval
forest mot with her son, but his primitive forbear, alone
with his dog. She need not weep over the brute, nor praise
him, nor even pat him, but simply suggest to Tommy that
he build a house in the corner of the yard for his pet,
feed him, wash him and care for him. More lessons will
come to Tommy, I venture to say, by these exercises than
by all the moral instruction fables he may ever hear, or
all the eulogies to mother-love ever carved on tardy tomb-
stones.

The Agricultural Stage and Age of Chivalry.—
Upon the nomadie, but still more indistinctly, follows the
agricultural period, manifesting itself in the sudden desire
for a little garden of flowers or vegetables or a love of fields
and woods. Then comes the age of chivalry, the dawn of
adolescence, the day of putting off childish things, when all
play turns into overt and conscious or disguised arts of
courtehip, when athletic contests wherein victory looms
largest in the egoistic mind, relieve the overcharged motor-
centres and express what is left of the fighting animal in
primitive man. Later adolescence softens down the ego-
tism ; the altruistic and social grow and the amalgamation
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which are determined, not by what others think of play,
but what he himself feels, thinks and does in play. His
private point of view is therefore everything to us and to
him. It makes play. A tourist standing on a balcony in a
strange city looks upon a political parade as a well-meant
show gotten up for his lazy interest, though to the paraders
it may be a life and death matter. To actors and spectators
both, “the play’s the thing,” but in what different senses!
The Battle of Bull Run was a thing tragically antipodal
to the sightseers who looked on and the soldiers who were
being shot to pieces. So with the child-world of play and
the onlooker. Play to the child is not play. It is the sin-
cerest occupation of his life. Other activities are shadow-
lands, vague in their borders and reaches, ruled by adults,
full of twisted byways that lead out into the great, irre-
sponsible nowhere of the future. Play is a solid, substan-
tial meaningful thing that everybody understands and
everybody wants to do. The apostles of play in the past
and the leaders in educational programmes of their times
have caught this view of the matter. “ Gutmuths,” says
Chamberlain,* “came very near the heart of the question
when he said (259, p. 22) : ¢ Work, serious occupations, and
converse with adults are artificial réles of youth, in which
they gradually make their debut on the grand stage of
life ; plays, however, are natural réles in their own youthful
paradise.’

“<Tpn a word, the plays of childhood are a microcosm
possessing almost all the elements of life. Amour propre,
self-confidence, courage, astuteness, order, command, obedi-
ence, all are there” The infinitude of child-play is capa-

i Alex. F. Chamberlain, A Study in the Evolution of Man,
p. 12.
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that play has a safety-valve. A child does quit this side of
fatigue, but not always this side of weariness. He will
keep on in spite of aching muscles, sometimes because the
game demands 1t, sometimes because his chums demand 1t,
sometimes because the fascination of the events compel it.
Tree-climbing for the sake of tree-climbing is certainly
play; and yet nobody who has ever tried it believes for a
moment that he can quit when he pleases! After he has
reached a peculiarly difficult perch and must then come
down, with what shivers, anxieties, awful muscular pains
and heart-throbbings, to say nothing of lost cuticle and
splintered hands, is the descent attended! Does that stop
the climbing? Not in the least. Though the descent is
as certain as the ascent and the pains thereof as painful
as death, the primitive boy is urged by a force a tergo the
satisfaction of which outweighs all the secondary discom-
forts that attend the expression of it. So with play. A
child plays hard and plays long because he is urged on by
an impulse that will give no peace till it is satisfied. In
this respect he is precisely like the person who waives
all patent disagreeable attendants and does his duty for the
sake of easing his conscience. We all understand how one
may be filled with layers of feeling, the upper ones being
more or less disagreeable, but the whole result a profound
soul-satisfaction for having done what one’s innermost
nature demands. It hardly seems necessary to stop and
say that such acts have always been counted the most
worthy and the most beautiful that erring human beings
perform.

The Real Joy of Play is Self-expansion.—In gen-
eral, I take it, that the joy that makes any activity play
and not work is the feeling of expanding selfhood; the






160 PRINCIPLES OF CHARACTER MAKING

effort, a land filled with artists and their immortal wares.
Since the medieval days the schoolroom has moved with
happy acceleration toward that ideal. T.ook back a moment
at some of the milestones and then take heart and go on.

The Older School Ideals.—We need not go so far
back as the Dark Ages for our start. The picture toward
the end of the medizval period is dismal enough. The first
dawn of the Renaissance was breaking. Agricola (1443-
1485) says: “ A school has been committed to me. That
is a difficult and vexatious thing. A school is like a prison
in which there are blows, tears and groans without end.
If there is anything with a contradictory name it is a
school. The Greeks named it schola, that is, leisure;
the Latins, ludus literarius,—literary play; but there is
nothing farther from leisure than a school, nothing harder
and more opposed to play. More correctly did it receive
from Aristophenes the name phrontizerion, that is a place
of care.” 2

Probably not one modern school-teacher would ever
dream of summing up his life-work as did the gchool-
teacher quoted by another authority who says, “ Not long
ago, as history measures time, a Suabian school-master
pointed with pride to the results of his fifty-one years of
teaching. He had given 911,500 canings, 121,000 flog-
gings, 209,000 custodes, 136,000 tips with the ruler, 10,200
boxes on the ear, and 22,700 tasks by heart.” It was also
recorded to his credit (!) that “he had made 700 boys
stand on peas, 6000 on the sharp edge of wood, 5000 wear
the fool’s cap, and 1700 hold the rod. Our early school-
masters were certainly not troubled about the action of

:F V. N. Painter, A History of Education, 1804, p. 336.
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Of the homesick dark, when I tossed on my cot,
And eried for the light and the homeward way;
Of the singing-bird my hand forgot
Till, starved on the floor of its cage it lay!

God wot that was many a year ago!
Now, often I laugh that I may not cry;
And I think of the blithest things I know,
And the follies dear in the days gone by.

I make me mirth where’er 1 can;
I jest with the jester of brave relief,
Nor the griefs of the world too closely scan,
Lest T sit me down in my helpless grief!

And probably that sohool-mistress’ justification for her
suppression of children’s laughter was the necessity of
preparing them for the « serious things of life”!

The Modern Spirit—But the sweep of the new day
goes on apace. We are not at the noon-tide yet but we
are well into the morning and no institutions are making
more happy progress than our great army of schools. All
enlightened men agree with Chamberlain, “ That children
have some right in the matter, is a view that is slowly
but surely fixing itself in the minds of the people,—that
school should be something more than an intellectual
prison-house, & mental and moral tread-mill, a place to
put children in out of the way of the family, a dark cave
into which happy, freedom-loving, joyous childhood must
perforce retire from that communion with nature which
makes the health of its body and the salvation of its soul.
This false theory is vanishing . . . before the teach-
ings of the mew psychology and the new anthropology,
which demands a knowledge of what the child is, feels,
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His lines are full of truth, of philosophy, of psychology
and pedagogy.

Blessings on thee little man,
Bare-foot boy with cheek of tan!
With thy turned-up pantaloons,

And thy merry-whistled tunes;

With thy red-lip redder still,

Kissed by strawberries on the hill;
With the sunshine on thy face,
Through thy torn brim’s jaunty grace:
From my heart I give thee joy,—

I was once a bare-foot boy.

Prince thou art,—the grown-up man
Only is republican,

Let the million-dollared ride!
Bare-foot trudging at his side,

Thou hast more than he can buy

In the reach of ear and eye,—
Outward sunshine, inward joy,
Blessings on thee, bare-foot boy!

O for boyhood’s painless play,

Sleep that wakes in laughing day,
Health that mocks the doctor’s rules,
Knowledge never learned of schools,

For eschewing books and tasks,
Nature answers all he asks,
Hand in hand with her he walks,
Face to face with her he talks,
Part and parcel of her joy,—
Blessings on thee bare-foot boy!
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influences float me away from my dearest prejudices and
deepest faiths, still my Self remains sublimely untouched
by the vicissitudes of life. It stands immutable. It orders
my comings and goings. It stands forever just within
beck and call, watching with a sleepless eye over all my acts
and ready at a moment’s notice to frame a judgment and
hand down a decision. Such is our common notion of the
Self.

The Function of the Self.—Of its action within us
we have also very fixed though not very clear ideas. We
helieve that most of our actions are directly attributable
to the “ Self.” What this Self decides is final. From it
there is no appeal. Yet it resides in such an inaccessible
place that, like some absolute monarch within his court,
it is impossible to reach the Self with pleas of reform, edu-
cation or discipline. Yet at the same time, the Self is
held responsible for the acts of the person as a whole and
the good man or the bad man is held to be good or bad
according to whether he is a good or a bad “ Self.”

From our point of view, laid down in the first chapter
on character, the Self as a part of man’s total customary
reactions can be interesting only as one actor in the play.
Possibly this Self plays the leading rdle. If it does do
the final deciding for all the other activities, then it is of
supreme importance. At least, we must examine i and
find its psychological constituents and try as far as pos-
sible, to define its place and its function in character-mak-
ing. With us, however, the first importance must always
be given to the “ Whole Self” and not to any one par-
ticular € Self.” The reason for this we have explained

in our former chapter.
The Truth is There are Many Selves.—The moment
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and odors and touches that seem to come from one object
which may at the same time not be one. In this office
it is known as the “ transcendental unity of apperception.”

Possibly there is such an Ego. About it we can say
nothing. It never comes into the purview of human con-
sciousness. By its very nature it is an unknowable, one of
those far-wandering and invisible dark-stars of the meta-
physical firmament which must be there because the visible
and knowable things behave as they do. As such this Ego
cannot be useful for the character-maker. It is beyond
his reach, fixed in the sublimity of its isolation and
beyond the care of rewards or punishments. This Entity,
if it does exist, has never in this world had the slightest
discoverable influence upon character. If there be such a
thing in existence, we have nothing to say concerning its
modes of existence or the possibility of its improvement.
Dr. Wayland, for instance, says, “ Of the essence of Mind
we know nothing,” and goes on, “ All that we are able to
affirm of it is that it is something which perceives, reflects,
remembers, imagines and wills; but what that something
is which exerts these energies we know mot. It is only as
we are conscious of the action of these energies that we
are conscious of the existence of mind. It is only by the
exertion of its own powers that the mind becomes cognizant
of their existence. The cognizance of its powers, however,
gives us no knowledge of that essence of which they are
predicated. In these respects our knowledge of mind is
precisely analogous to our knowledge of matter.” * And
to these words Professor James adds, “ The only self we
know anything positive about Kant thinks is the empirical
me, not the pure I ; the self which is an object among other

1 William James, Principles of Psychology, 1890, p. 347,
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besides ourselves. They can be all massed together as the
other-regarding or altruistic instincts or feelings and their
centres of 1deas. Sympathy, love, patriotism, paternal and
maternal affection, friendship,—many of such feelings
which we may eventually reduce to the gregarious instinct
in man,—these make up the Social Self.

The Self as Egoistic Instincts.—This delineation
of the Social Self immediately brings out of the dark
another self—for want of a better name, called here the
Selfish Self. It represents another colony of ideas and
feelings all reducible to the self-regarding ideas and im-
pulses, or egoistic instincts. Vanity, conceit, courtship,
mstheticism, love of contests, in short, all those activities
in life which may be primarily connected with the instinet
of self-preservation or preservation of one’s own life in
contradistinction from the life of the family, tribe, clan,
or nation, or society.

Between this Self and the Social Self, all too well we
know the warfare that goes on. How they set themselves
in grim array against each other and torment us with
their determination each to have his own way! How some-
times one conquers and sometimes another we sadly ac-
knowledge. By these outcomes, men begin to name us
“ good ” or “bad,” selfish or unselfish, noble or ignoble, a
patriot or a parasite. These selves and their warrings we
know.

The Psychological Self.—But it is these very war-
rings that compel us to insist upon another « Self.” It is
the unmoved spectator of these battling other and lesser
celves. It stands between them, or over them, and often
by its interjection of something, puts an end to the jangling
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are the portions of my innermost activity of which 1 am
most distinctly aware. 1f the dim portions which 1 cannot
yvet define should prove to be like unto these distinct por-
tions in me, and I like other men, it would follow that our
entire feeling of spiritual activity, or what commonly passes
by that name, is really a feeling of bodily activities whose
exact nature is by most men overlooked.” . . . “The
notion of his ego as such is, like every notion, derived
from sensibility, for the process of apperception itself
comes to our knowledge chiefly through those feelings of
tension which accompany it.” . . . They are reac-
tions, and they are primary reactions. Everything arouses
them ; for objects which have no other effects will for a
moment contract the brow and make the glottis close.
. . . In the midst of psychic change they are the
permanent core of turnings-towards and turnings-from of
yieldings and arrests which naturally seem central and in-
terior in comparison with the foreign matters, apropos to
which they occur, and hold a sort of arbitrating, decisive
position, quite unlike that held by any of the other con-
stituents of the Me.” *

With such a conception of the empirical ego Professor
Wundt, the great German psychologist, entirely agrees.
“MThe images of feelings,” he says, “we get from our
own body, and the representations of our own movements
distinguish themselves from all others by forming a per-
manent group. As there are always some muscles 1n a
state either of tension or of activity it follows that we
never lack a sense, either dim or clear, of the positions or
movements of our body. . . . So we come to conceive
this permanent mass of feeling as immediately or Te-

« Ibid., pp. 301-303,
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Some Ways of Losing Self.—With the cessation of
selfthood by natural means we are all perfectly familiar.
Nightly sleep robs us of all precious possession of it; im-
mersion in some fascinating occupation; entire loss of
“ gelf-possession ” in a moment of excitement; “ self-for-
getfulness,” in some revery, in some passion, or some in-
tense point of absorbing interest, whether it be a play at
the theatre or a tragic moment in real life,—all these phe-
nomena we know approach in varying degrees the destruc-
tion of that self which otherwise keeps unremitting guard
over our thoughts and lives. So tiresome does this sense
of self become to some people that they cannot withstand
the tormenting temptation to annihilate this pursuing
thing though only temporarily, in one grand debauch, out
of which they come repentant but refreshed to face their
upbraiding self whose monotonous presence for a time has
been replaced with other alcoholically excited organic
sensations.

Against this “self” other people struggle in vain as
did Alphonso Daudet who cries, “ Oh, this terrible second
me, always seated while the other is on foot, acting, living,
suffering, bestirring itself. The second me that I have never
been able to intoxicate, to make shed tears, or to put to
sleep.”

Unnatural Ways of Losing Self.—The unnatural
ways of losing one’s “self  are more interesting than the
natural for the reason that they are more unusual. Of
course, it is imposible to draw any fast and hard line of
demarcation between these natural and unnatural disturb-
ances. The distinction is made merely for purposes of
better analysis. Where, for example, shall we place cases
of sudden religious conversion in which the “old self dies”
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had his organic consciousness, the sense, the feeling of
his own body, of his physical personality. After the acci-
dent an internal change was brought about in his nervous
organization. Concerning the nature of this change, un-
fortunately, we can only form hypotheses,—the effects
alone being known. Whatever it may have been, it resulted
in giving birth to another organic consciousness—that of
a ¢ wretched machine.” No amalgamation had been affected
between the latter and the older consciousness—the recol-
lection of which had tenaciously remained with the patient.
The feeling of identity is accordingly lacking; because in
the organic states as well as others this feeling can only
result from a slow, progressive and continuous assimilation
of the new states. Here the new states did not enter the
ego as an integral part.”

The Self Owes Its Dominance to Its Permanency
in Consciousness.—Such an illustration and explanation
throws a flood of light upon the essential constitution of
the empirical self. It is not memory alone, but a feeling
of identity between two successive mental states, or parts
of such states. That identical part in each, the thread
that runs through all my separate experiences of yesterday
and of to-day, is the massed-together-in-one-lump feelings
that come from my bodily organs. That mass is fairly
identical from day to day. Because it is the most familiar
member in my mental family—and not because it acts
differently from other members in other respects—I give
it a name above every other name, capitalize it into an
« 1 and set it lord over all the rest of the more unstable
tenants of the realm.

Qince this is an entirely autonomous act, and not be-
cause this I ” rules by any divine right, the whole body-
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experience was not pleasant as the sufferer indicates in his
cry, “ Homo duplex, homo duplex! The first time that I
perceived 1 was two was at the death of my brother Henri
when my father cried out so dramatically, © He is dead, he
is dead !> While my first self wept, my second self thought,
¢ How truly given was that cry ; how fine it would be at the
theatre” I was then fourteen years old.” Annie Besant,
St. Augustine, the French philosopher Jouffroy, John
Stuart Mill and many others, according to the same author,
present symptoms of the same malady.

The cases of temporary doubling and finally uniting
are numerous; that is, comparatively numerous. By that
I mean that many more cases of this sort are on record
than the man of normal experiences and usual lines of
reading would suspect. We have room for only one, the
now well-known case of Dr. Hanna reported by Professor
Sidis.*

The Case of Dr. Hanna.—The subject, Rev. Thomas .
(arson Hanna, was a college graduate, a man of consider-
able intellectual attainment, of good parentage, with no
known neurotic taints, and of good health and sound
mentality. On April 15, 1897, he attempted to alight from
his buggy, fell and was picked up in a state of unconscious-
ness. When he recovered consciousness he had forgotten
every last vestige of his past life. Not an inkling of knowl-
edge of anything remained to him. “The world was to
Mr. Hanna but a chaos of sensations, not as yet elaborated
and differentiated into a system of distinet percepts and
concepts ; neither objects, nor space, nor (011 A O -
isted for him.” Movement alone attracted his attention.

s Qidis and (Goodhart, Multiple Personality, 1905, Part II,
Chaps. I-XVL
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adequate knowledge of his new world. Concerning the past
beyond April 15th, he was still absolutely blank; “ what
occurred in his former life, before the accident, is unknown
to the personality formed after the accident. So that
we may say two personalities dwell within the same
individual.”

Gradually his old life began to return in vivid dreams
which he did not recognize as memories of actual happen-
ings. Then in hypnoidal states his memory would come
back falteringly. Finally on Jume 8th, after a trip to New
York City, he awoke at about 8 A.a. and asked where he
was. A moment’s investigation by his brother who was
with him, proved that Mr. Hanna had returned fully to his
former self. The last he remembered was the Thursday
evening of the accident, to him just the evening previous.
At first it was impossible for him to believe that for six
weeks he had lost all account of his former life. After
sitting up about an hour he fell asleep again and wakened
at 9 A in his secondary state. This alternation of person-
alities continued for some weeks. First he was the old
self, then the mew. This curious state remained until
June 14th when the most important and the most weird
of all his experiences took place.

He was lying on a sofa in an office and appeared to be
awake yet deeply engrossed In some inward struggle.
Later, when fully aroused he told his physician what had
been happening. “The two personalities, that of the
primary and that of the secondary state, arose simultane-
ously and confronted each other. Kach of them was the ‘I’
of Mr. Hanna, and still they differed from each other.”
Here was a terrible dilemma for a human being to be
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like Dr. Hanna's case, illustrate well the one fundamental
fact that the self is not that fixed and permanent unity
we so commonly feel that it is. Unlike Hanna, some of
Binet’s cases not only lost entire recollection of their past
lives while in one state but also changed their moral
and temperamental nature as well. In such cases the
“gelf ? determined the character of the individual.

Case of Many Selves.—Surprising as these accounts
of double personalities at first appear, they are thrown
entirely into the background by Dr. Morton Prince's
account of Miss Beauchamp. The book, though presenting
itself as a serious and reputable transeription of scientific
observations by a man whose reputation and skill preclude
the possibility of error, reads like a fairy tale of the wildest
imagery. The reader must constantly stop and recall him-
gelf to the soberness of the facts before him.

The Case of Miss Beauchamp.—The substance of
this curious matter is this. In the spring of 1898, Miss
Beauchamp came to Dr. Morton Prince, of Boston, for
treatment on account of some nervous condition. In April,
1898, while Miss B. was under hypnotic treatment, the
secondary personality called B III, also known as Chris,
and later as Sally, made her startling appearance. While
B herself was a perfectly lady-like, correct-mannered per-
sonage, this Sally was a harum-scarum girl of about thir-
teen or fourteen, full of pranks, practical jokes and ques-
tionable escapades. On June 7, 1899, while the subject
was again in a hypnotic state, another personality, B IV,
christened by Sally the “Idiot,”” made her appearance.
She was unlike Miss B., later known as B 1, and totally
unlike Sally. The last appearance, B IV, was high-
tempered, independent, wilful, and always wanted her own
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to make herself known to anybody in the world. Again
the treatment was begun and finally a second reintegration
was accomplished and the patient cured. Sally passes off
the stage to reappear no more. Whether she lives on in her
dungeon below the surface of Miss B’s consciousness,
penned in with her own desires and memories, fretting like
a prisoner at the window of his prison, er has passed out
entirely, no one can tell.

In the complex events of the few years when Miss B.
was broken into so many fragments, the most exquisitely
intricate and unbelievable relations existed between these
several occupants of the same body. Discord was the
order of the day, as might well be expected. To make
matters worse, none of these separate individuals loved
each other. A hint of Sally’s temper is already had in her
naming B IV the “Idiot.” She and the * Idiot” made
no secret of openly, vindictively and continually plotting
the destruction of poor, melancholy B I, whose forlorn
and infrequent occupancy of the body they so detested.
Only a few details of these plots and counter-plots, open
warfares and armed truces can be given here.

Sally, who dies the tragic death or suffers the imprison-
ment worse than death at the end, is easily the most inter-
esting of the trio, though her part as the mischievous
soubrette makes it impossible to call her the heroine.
Of her first appearance as a personality with power of
expression we have already written. It was not till a later
time that she was able to seize upon the body whenever
she pleased and make it the vehicle of her will. That
was accomplished in spite of Dr. Prince’s wish. One day
while B I was dreaming over a book, Sally, always alive
inside, seized B 1’s hands, rubbed her eyes and “ willed
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Miss B I came back to the body with a jerk to find herself
sitting in a chair with the burnt end of a cigarette in her
fingers! Sally loved to smoke. Yet through it all B T
never knew of the existence of Sally and the restored
Migs B did not either.

With B IV it was different in this respect. While she
hated Sally with the ardent hatred of a high-strung and
jealous soul, she could not well do without her. For B 1V
could never tell anything about what B I was doing just
before she would at odd moments, leave the body and per-
mit B IV to come in. B IV could talk directly to Sally
and Sally could write to B 1V. As Sally knew immedi-
ately B I’s mind, she could carry tales to B IV. In other
words, Sally was the connecting link between two other-
wise dissociated personalities, each of which was directly
unknown to the other. So Sally was both hated by and
necessary to the “Idiot,” so named because her thoughts
could not be read by her enemy. ,

Often their relations would be strained beyond the
breaking point. Then B IV mounted her dignity, refused
to recognize, speak to or otherwise have anything to do
with her immature and barbarian mate. Then Sally’s
powers of vengeance were wonderful to behold. She had
two enormous advantages: she never slept and she could
feel no pain. When B IV was ready for bed and safely
tucked in for sleep, Sally would come, get possession of the
body, pile bedclothes, rugs, furniture, bric-a-brac and
everything at hand in one promiscuous heap on the floor.
Then she allowed B IV to return, undo the mischief,
straighten out the snarl of things, and wearily get into
bed, only to have exactly the same scene repeated. Finally,
B 1V, utterly beaten, would wrap up in a rug and sleep
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compelled to conclude, then, that the “self” is mnever
single ; that is, the thing for which the symbol “I* stands
is by no means always the same. “I1” stands for many dif-
ferent 1deas and different things. It may be the body, the
whole self or person, the social self, the inner self, or
“stream of consciousness” as a whole, or the “ core” or
comparatively permanent mass of feelings contrasted with
the changing surface ideas, feelings, emotions and voli-
tions, or it may refer to the Transcendental Ego, a meta-
physical entity whose existence is posited as an explana-
tion of certain known facts but whose attributes and nature
are totally unknown and unknowable. Except the last,
all of these selves can be reduced to experiences in con-
sciousness,—to feelings, instincts, emotions, ideas, grouped
together in somewhat well-defined and independently
operating groups. The Social Self may be thought of as
composed of the altruistic instincts and their ideas; the
Selfish Self as the egoistic instinets and their groups of
ideas; the Psychological Self as the mass of permanent
body-feelings, tensions of muscles and flitting sensations
from these continual and almost unnoticed tensions. These
selves may be linked together by remembrance of each
other; or they may fall entirely asunder and appear as
strangers because they forget each other. The other selves
may change and the Psychological Self, or core, may re-
main intact; the Psychological Self may change suddenly,
so suddenly as to be called a “mnew self” by the other
selves of consciousness who remember the old Self.

An Idea Dominates the Self.—In all these maters,
the Self instead of appearing as one actor playing the
dominating role in the total drama of life, seems to act
many parts, to be tossed about here and there, broken in
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synonymous with all psychical activity having a mental
and not merely a physiological stimulus, and which accom-
plishes any result whether intended or not. In the nar-
rower sense the word is limited to action arising from an
idea and ending in making this idea real; in changing it
from an idea into a presentation.” * The distinct charac-
teristic which marks out a voluntary act as contrasted
with reflexes or automatisms, is the presence of an idea
of the purpose or end subserved by the act. Hence, will
has to do with an idea and muscular contraction of some
sort which if successful results in the accomplishment of
the end aimed at. Let us first see if there is any abstract
entity, faculty or power between the idea and the muscle
innervation. Tt is absolutely impossible by introspection
or any other method to discern volition by itself. How
then does the voluntary or ideational act take place?
How We Perform Voluntary Acts.—Almost any
one with a fairly good sense of analysis for his own mental
process can determine this. For example, let him hold his
arm out straight and then determine to bend it. Note
what happens. I think he will find that just before his
arm bends he will have a very vivid consciousness of what
it feels like to bend his arm, or else he will have a picture
in his mind of what his arm looks like in the new position.
The feeling of the motion psychology calls a kinasthetic
memory-image or simply a memory of motion. The image
of how his arm looks in the new position is called a visual
memory image. In some diseases, like locomotor-ataxia,
the patient loses his kinmsthetic image for walking. He is
utterably unable to remember how it feels to have his feet
upon the ground or balance his body in a certain position

¢ John Dewey, Psychology, 3d ed., 1896, p. 347.
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them; and the more completely the volitional power is
directed to other objects, the more completely antomatic
are the actions of this class.”

James’ Ideo-motor Action.—Since the time of Car-
penter the theory of ideational action has been extended
so as to become the norm of all movement included under
the term volitional. Probably Professor James has treated
the whole question with as much clarity, and certainly
with more vivacity, than most writers. His chapter on the
“Will ” is too long to treat even briefly. I will try to
summarize one or two of his chief conclusions and then
illustrate the force of ideas from one or two other sources.

Continuing Carpenter’s analysis, James takes up two
varieties of ideo-motor action, the first of which answers
this question :

“Tg the bare idea of a movement’s sensible effects its
sufficient mental cue, or must there be an additional mental
antecedent, in the shape of a fiat, decision, consent, voli-
tional mandate, or other synonymous phenomenon of con-
sciousness, before the movement can follow ?

«T answer: Sometimes the bare idea is sufficient, but
sometimes an additional conscious element, in the shape
of a fiat, mandate, or express consent, has to intervene
and precede the movement. The cases without the fiat
constitute the fundamental because the more simple,
variety. . . . For the present let us turn to ideo-
motor action, as it has been termed, or the sequence of
movement upon the mere thought of it, as the type of the
process of volition.

« Whenever a movement follows unhesitatingly and
immediately upon the notion of it in the mind, we have
ideo-motor action. We are then aware of nothing between
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into his already well-occupied consciousness; the ideo-
motor force of that idea was shunted off down the well-worn
paths of picking up “my” watch and putting it in its
proper place. Immediately that act was performed, con-
sciously in a dim, vague way, yet without any awareness
of the real situation.

Every day’s multitudinous duties, the more routine the
better, give numberless instances of the same actions. Far
from being the unusual they form the large bulk of our
so-called volitional acts, though they are the most common
in the performance of those duties which have become half-
habitual. By their aid we go through highly complex,
conscious, remembered processes, yet carrying on all the
time a series of reflections upcn some remote and non-
interfering subjects.

Second Class of Ideational Acts.—The second class
of volitional acts, more complex than the first, are yet
reducible to the same type. The essential difference 1s not
in the mode of their expression, but in the fact that more
than one idea of movement is in the mind at the same fime.
The result, a wavering between two courses with all the
signs of deep and worried reflection, marks these as the
more deliberative actions, the ones in which the * Will,”
under the older figure of thinking, is supposed to play
its supreme and decisive part.

Again we turn to James for some illustrations and state-
ments regarding this phenomenon. “Try,” he says by
way of introducing the subject with an every-day act, “ to
feel as if you were crooking your finger, whilst keeping
it straight. In a minute it will fairly tingle with the
imaginary change of position; yet it will not gensibly move,
because ifs not really moving is also a part of what you
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be real.” ® At any rate they are the immediate causes of
our voluntary actions. To put it bluntly, whatever a man
thinks, that he will do.

The Role of Ideas in Every-day Acts.—Probably
the clearest comprehension of this theory and certainly its
force for the child-trainer, can best be brought forward by
illustrations. We might choose thousands from every-day
life. Ideo-motor action is so common that it constantly
passes our attention without notice. Professor James
writes a breezy paragraph on the common act of getting
out of bed on a cold morning. “ We know what it is to
get out of bed on a freezing morning in a room without a
fire, and how the very vital principle within us protests
against the ordeal. Probably most persons have lain on
certain mornings for an hour at a time unable to brace
themselves to the resolve. We think how late we shall be,
how the duties of the day will suffer; we say I must get
up, this is ignominious,’ ete.; but still the warm couch
feels too delicious, the cold outside too cruel, and resolution
faints away and postpones itself again just as it seemed on
the verge of bursting the resistance and passing over into
the decisive act. Now how do we cver get up under such
circumstances? If I may generalize from my own experi-
ence, we more often than not get up without any struggle
or decision at all. We suddenly find that we have got up.
A fortunate lapse of consciousness occurs; we forget both
the warmth and the cold; we fall into some revery con-
nected with the day’s life, in the course of which the idea
Aashes across us, ¢ Hollo! I must lie here no longer™—
an idea which at that lucky instant awakens no contradic-
tory or paralyzing suggestions, and consequently produces

& Posthumous Essay, p. 202.
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The old man was in the middle of the track, but could have
reached safety easily enough had not the spectators at the
station become excited and begun to shout commands at
him. Some cried, “ Come on! Come on!” and others
shouted, “ Go back! Go back!” As a result of the
confusion from the oncoming train and the contradictory
ideas conveyed by the interested and excited spectators,
the old man came to a dead standstill in the middle of the
track. There he stood until the train was almost upon
him when he leaped back to the wrong side, was caught
between the fence and the coaches, and crushed to death.
Very probably it is this psychology which affected Xeno-
phon’s soldier who stood like one transfixed while the
scythe-bearing chariots of the Persians bore down upon
him. Probably, too, this is what makes crossing a crowded
street so dangerous.

Ideas in Mind-reading.—Even more illustrative of
this same law is the thought willing or mind-reading.
In some cases the subject is asked to stand up with his
arms outstretched and his fingers pointed in opposite
directions, and he is told to think of any number from
one to ten. The mind-reader watches him carefully and
is soon able to tell what is in his mind. Or again, the oper-
ator may be blindfolded, an object is hidden in the room.
The operator, still blindfolded, is brought into the room
and lays the tips of his fingers upon the fingers of the
one who has hidden the object, and is led by him gently
backward and forward across the room. All the time
the subject is told to keep his mind fixed on the place
where the article is hidden. Inevitably, and seemingly
by some occult power, the mind-reader stops in front of

the hidden object. The “Ouija” board and planchette
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Stigmatization.—Not only these comparatively com-
mon marvels can be explained by this principle, but even
such seemingly miraculous phenomena as stigmatization
fall under the same law. If we except the possible case
of St. Paul, the first stigmatization was that of St. Francis
of Assisi, born 1182. The first twenty years of his life were
spent in reckless indulgence and dissipation. After a
severe illness he rose from his bed a changed man. He
forsook his old friends and his old haunts and began a life
of meditation and pennance. In 1208 with seven hundred
others like himself he founded the Franciscan order, a
company of brethren given up to austerities of poverty and
to holy living. In 1224 on Mt. Alverno, St. Francis saw
appearing before him a vision of the crucifixion. Upon
thic he meditated deeply and profoundly, until in an
ecstasy of prayer for the meaning of this vision the marks
of the crucifix as he had seen them in the vision, appeared
on his own body; the nail wounds on his hands and feet
and the spear thrust in his side. These remained until
his death, two years later, and the marks are attested by
Pope Alexander the Fourth, St. Bonaventura and other
witnesses who saw the wounds both before and after his
death.

The Case of St. Catherine of Siena.—One hundred
and eleven years after the death of St. Francis, St. Cath-
erine of Siena was born, and became the second possessor
of the coveted marks. She practiced austerities, flogged
herself at six, fasted at seven, and saw visions frequently.
When twenty-three years old she fell into a trance as she
had frequently dome before, and during that time went

through the tragedy of the cross. In a vision she saw the
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Courier Journal of Louisville, Ky., in 1891, through Dr.
M. F. Cooms and several other physicians. The patient,
Mis. Stuckenborg, was a devout Roman Catholic. In June
of 1891 she had been stigmatized with wounds on her
hands and feet and on her side; a cross on her forehead :
a large cross and a heart on her chest, and the letters
“I. H. S.” on her right shoulder. She made no attempt
at any publicity, and did not receive any benefits in any
way from her condition.®

Stigmatization Analogous to Hypnotic Sugges-
tion.—Of course, in ages past, these marvellous manifes-
tations were considered miraculous. In modern times they
are more easily reduced to the forms of description already
accepted for other scientific phenomena. Explanation of
course can never be given for these events any more than
for the regular and the simple happenings of every-day life.
However, we can see the likeness between those instances
of stigmatization and other psychological occurrences like
those of hypnotism. For example, pieces of cold iron have
been applied to the skin of a hypnotic subject who was
told that it was red hot and would sear his flesh. As a
result a blister appeared and he suffered from the effects
of a real burn. The same experiment has been tried with
cold water. The patient was told that it was boiling;
blisters resulted from touching him with a point dipped
in the cold liqguid. In one case some of the water was
spilled over his skin, and every place it touched him a

blister was raised.

E—

sF. W. H. Myers, Human Personality and Its Survival of
Bodily Death, vol. i, p. 95. For other instances see The Psycho-
logical Phenomena of Christianity, Geo, B. Cutten, 1908, Chap.

VIII.
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waking existence. The last instance above wherein the
subject was able to suggest to himself the appearance of
certain conditions, gives us a hint of the value of ideals
for character-making. If a suggestion coming from one’s
“ subconsciousness ” can so work upon the body that a
visible and unusual mark is left, how important is it for
us to think regularly and rightfully on the common issues
of life.

The Role of Ideas in Character.—Granted now that
ideas do control the so-called voluntary actions, what rela-
tion do ideas sustain to the other reactions of the humanr
being that go to make up his character as we have defined
it? First, we can rule out easily enough the automatic and
mechanical reflexes. They go on without consciousness of
their particular processes, unless, as we saw previously,
they contribute their share of feeling to that mass of
organic feeling denominated the ego. Secondly, then, the
instinctive reactions are the first to which any conscious-
ness is attached, but their distinctive peculiarity is that
they give no hint of their end. They are blind impulses;
feelings in consciousness with motor force that is almost
fatal in its power to express itself. When instincts first
dawn in consciousness their congruent acts may be checked
in two ways: first, by other and opposing instincts, like
curiosity and bashfulness; secondly, by ideas of the conse-
quences of allowing the instinet expression, these being
ideas gained from past experience with similar instincts or
from other people’s warnings. In no case, however, can
an idea check a perfectly new instinct. Its expression 1s
fatal and inevitable. Thirdly, what we have gaid of the
snstincts can be equally well gaid of the emotions as far
as the latter are prompters of acts. We have considered
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bers, their flightiness and their transiency, ideas do not
come into consciousness and go out again without rhyme
or reason. They follow laws. And in all the universe,
from the law of the humblest ameeba to the laws of starry
cycles, no laws are so important to the teacher as just
these laws of the association of ideas. When a teacher
knows them, knows how to use them, and is self-controlled
enough fo use them, he can not only impart information
but control a school, quell a mob, or rule an empire.
When a mad butcher flourished a knife before Kant and -
shouted, “I am going to kill you!” the man of ideas
promptly -replied, “ No, not to-day. To-day isn’t killing
day ; to-morrow is killing day!” And the crestfallen mad-
man acknowledged the power of association and retired.
“ On to the Bastile!” was an association of ideas that
drowned old France in blood. ¢ Liberty!” an abstract
idea, and its associates, made America. So we might go
on showing that not only are ideas powerful to sway
human conduct but that ideas themselves are bound to-
gether by invisible chains sometimes stronger than in-
tensest passions, stone walls or laws of nations.

When, therefore, we look into our own minds and watch
our current of thoughts we see a certain system in their
coming and going. They do not visit us haphazardly,
just dropping in for a few moments and then leaving at
will. They come and go in certain orders, following each
other according to their associations. For, in ideas as well
in human companions, there are certain well-defined affini-
ties and these are fraught with as much danger and with as
much charming promise as are real friendships. Just as
we remember our friends by the persons or things they
associate with, by their resemblance to others, by their
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Contiguity the Fundamental Law of Association.—
Ideas not only come back, but, as we said above, they
come back in certain definite order. That order is largely
determined by the order of their first occurrence. When
objects have been linked together in experience their
memories tend to come back in that same order. Not only
that, but the thought of one object in a series, or one part
of an object, tends immediately to bring before the inner
eye the whole series. If I think now of the long, upward-
inclining cloud of smoke from a distant locomotive, almost
inevitably I see the outlines of its dark hulk, its serpentine,
jointed train and the landscape beyond. What 1 have
seen together comes back together. The thought of ome
element in the picture brings back the whole picture. A
moment’s introspection will satisfy the reader that this is
the commonest experience of mental life. Yet it remained
for the moderns like Hobbes, Hume, Hartley, Hodgson,
Mill and James fully to note and to describe this process
and to reduce it to the so-called Law of Contiguity, the
fundamental law of association.

Partial Reconstruction of the Past.—Though ideas
tend to come back as they first occurred to us, still they do
not unwind themselves exactly like the impressions made
on a phonographic roll. Sad indeed it would be if every
idea inexorably called up everyonme of its past associates -
good or bad, without regard to the ghastly inappropriate-
ness of the present moment. No, thank heaven, we can
forget some things, and forgetting is as much a part of
character-making as remembering. Some spots in our
heckered careers can be blotted out. Unless the “ damned
spot ” is a memory-idea of an experience terribly intense,
very recent, too often repeated, marvellougly like something
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know now that the fight for character, the battle against
temptation, the onward upstriving after a better life, is
not located in the comparatively grosser and palpable
factors called external acts. We are forewarned and there-
fore forearmed against any security that might come from
keeping conduct respectable while welcoming and enter-
taining mental pariahs. Our house-cleaning must be thor-
ough; and the house must not remain vacant lest seven
other devils worse than the first come back with the old

familiar one. These things at least we have learned and

will not forget.

Next, we have bounded the teacher’s problem. We have
shown that the possible number of ideational acts is lim-
ited distinctly by the pupil’s life-experience ; that his ideas
will further unroll according to contiguity; and again
according to his habits of mind, the recency and intensity
of his experiences, the similarity and dissimilarity of ideas,
and last but not least, according to his present state of

feeling. In other words, he cannot choose any idea from -

an unknown and infinite multitude, but his ideas are
handed him by these laws.

Why One Idea Dominates.—Now, we know that out
of the ideas handed him, all will not work themselves out
into action. Only one at a time conquers in the inner
battle. What peculiarity do these conquering heroes
possess? Why do some ideas seize upon the imagination
of the adolescent and become for him dominating ideals
of character? Why do others, as high and as holy as their
congeners in ethical standing, fall with absolute deadness
upon the consciousness of the youth? Or, further, why
does it happen that certain ideals constantly reiterated fail,
until in some most unexpected moment and manner, time-
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might not be more than a second in duration—but the sec-
ond might be critical; . . . where two associated systems
are nearly in equilibrium it is often a matter of a second,
more or less of attention at the outset, whether one system
shall gain force to occupy the field and develop itself, and
exclude the other, or be excluded itself by the other. When
developed, it may make us act; and that act may seal our
doom.” **

How an Idea Can Become an Ideal.—We have now
reduced voluntary action to a matter of ideas, or, to be
precise, to the retention of an idea in consciousness even
if it is only for a second. An idea thus retained becomes
an ideal, By its presence in consciousness it gathers about
it a fringe of feeling—indecision, reflection, meditation,
agreeable rumination, growing enthusiasm, a whole-souled
aspiration, an overwhelming determination to do or die,—
a fringe that is thin and foggy or strong and masterful.

Two Kinds of Ideas.—Some ideas seem to come with
their halos of feeling already about them. They are wel-
comed like old friends. And, indeed, in most cases they
are. They have come so many times before and always
bring with them such delightful pleasures and leave such
good results that we are glad when they appear. To give
them time and attention requires no effort. The hard part
is to urge them to stay long enough for their presence to
work its full effect.

Some of these ideas are too agreeable. They are like
boon cumpaninns' whose influence we know is bad, but
whose social qualities are too enticing to deny. Such ideas
are fringed with whole series of fascinating feelings, zones
of emotion that though we know by many sad experiences,

1 Ibid., vol. i, p. 453.
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And they slide off the mind like water off a duck’s back
What can we do to get one serious thought into a boy’s
mind? And then, how shall we make him keep it, hold it
before himself as an ideal altogether lovely? The first |
question first: Ideas by the thousands come to children’s
minds. They come in trains, every car in the place -
appointed by the laws of association. To get any of our
ideas into his mind we must couple them into the train at
the proper places. To do that we must know his mental
structure. Let us apply this thought to children and
adolescents.

The Nature of the Child and the Laws of Associa-
tion.—In childhood, as we have already seen, ideas do not
play a prominent part in character-making. Hardly any
ideas recur often enough or sink deeply enough to become
permanent ideals of character. Boyhood and girlhood
habits come chiefly from instincts fired and refired by
environment. The instinets change from age to age and
with them the children’s dominating ideas, their acts, their
games, their special interests and their habits, except those
habits preserved by inertia or careful training. Thought
associations hold and thoughts bring their congruent acts,
both of which psychic facts can be used by the teacher.
For example, a wise child-leader will never suggest an
undesired act by prohibiting it, or even by over-much
emphasis upon some tiresome virtue. Instead of the much
praised drill in a few virtues she will flood the young life
with a variety of ideas chosen to fit the varying, but at the
moment, dominant instinets of the children. She will not
fear to destroy the “refinement of nature” which they
never had, nor “shock the sensibilities” of their savage
young minds. The process of shocking is nearly always
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If the habits are bad there will never come a better
time for breaking them. The laws of intensity and
recency can be invoked to overcome the law of frequency. |
New experiences of the profoundest order are now awaken-
ing in the soul of youth. Let these experiences be directed
and purified by words of wisest counsel and the thoughts $
of these words vivified by the inpouring of new meanings
will go down like driven wells to the deep waters of boy
and girl life. One evening party will sometimes break up
a hoidenish rudeness of ten years’ growth and put more b
neatness into a boy than his mother could instil in him in
a lifetime of words. 4

Secondly, the law of congruity of feeling will render
yeoman service in this period of intense and vivid experi-
ences. Life for the youth is painted in contrasts. It has
only high-lights. Joy is absorbing and uncontrolled. The
“blues” are oceanic depths of profoundest suffering,
wastes of sadness to be loved and nourished for their own
sake and for the sake of the astonishingly melancholy
thoughts they bring. What girl can go through her first
spell of “blues” without secret admiration for her depth
of nature? If grown people want young people to be
serious why not catch them in such moods and then attach
to them the much desired serious thoughts? Certainly
that is more psychological than the perfectly contradictory
process of commanding seriousness amid the uproar of tor-
rential fun. What can thunderous threats avail when

high-running spirits ery

On with the dance! let joy be unconfined;
No sleep till morn, when Youth and Pleasure meet

To chase the glowing hours with flying feet.
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treatment in the shape of regulated diet, full and free
outdoor exercise, plenty of water, and the elimination of
all stresses and strains due to any physical defects what-
ever and any excessive excitements whatever. If, for thir-
teen hours of intense daily application the constitutionally
weak Jonathan Edwards could control his thought-proe-

e T

esses by a carefully arranged diet, what could be done for =

our boys and girls who are driven this way and that by the
ideas thrust into their minds by organic feelings crowding
up from ignorantly neglected bodies? No law of the
association of ideas can be controlled with such mechanical
precision as this law of feeling congruity.

Finally, the adolescent’s new-found love for reasoning

ought to bring the law of similarity into action. For reas-

oning proceeds by similarities and disgimilarities. The
reason why a man should sacrifice his temporary pleasure
for the good of his fellow-men is-because of the similarity
of that action with other acts he knows will bring him
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pleasure. The others are more direct in their action and |

their relation of cause and effect easier to grasp. But the
moment that he sees that self-sacrifice is like one of these
in its pleasure-giving power he is converted. He under-

stands ; he gets a new idea. Henceforth his conduct is less

selfish. He does not rebuff the idea of duty. He sees that

it is related to one he has always welcomed into conscious-

ness and so welcomes it. He may not have changed his
fundamental instinct—desire for happiness—one iota, but
he has filled in the ideational links between it and self-
cacrifice. He has seen a new relation between the good in
two kinds of acts. This similarity the teacher must see,
not only sporadically, but with clearness and conviction,
and must point out to the reasoning mind of youth the
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few teachers realize the comparatively enormous number
of aberrant minds found in school and passing for per-
fectly normal ones, that because right principles of teaching
fail so many times in their experience, they lose faith in all

principles. If the teacher had the ability to recognize

feehle-mindedness and moral imbecility every time she had
to deal with them, she would not be led astray in her appli-
cation of pedagogical principles. If she could only grasp
the fact that probably 800,000 of the 20,000,000 school-
children in America are feeble-minded and that 20,000 of
them should be in asylums she would begin to understand
why some of her best-laid plans for teaching fail. How
many more are intellectually capable but morally incapable
has never even been estimated. Some experts have guessed
that fully 50 per cent. of the known criminals are feeble-
minded, In any suggested theory of character-making
these vital facts must be considered and not permitted to
overthrow systems of character-making applicable only to
normal children.

Can All Normal Children Pay Attention?—The
answer to this question brings us face to face with a very
old question in mew form. For it is easily seen that it
brings up the ancient, honorable and still unsettled problem
of free-will. I say unsettled, though it is assumed to be
true by the average teacher and parent, without ever think-
ing deeply or independently about it. The fact is that the
ordinary man does not even know the strict meaning of the
term. With him freedom of will means simply and
only freedom from physical necessity. But physical neces-
sity is clear to him only in its bolder outlines. He admits
that reflexes “are necessitated, that a child must sometimes
sneeze or must digest his dinner. He would not punish
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is just as powerful and just as determining. It is the
kind we have been discussing through this whole chapter
under ideo-motor force. It assumes that an idea of a
reward or a punishment will compel action, will control
conduct, will make a youth good or bad. Such a theory
is really held by every well-intentioned dispenser of pun-
ishment. He never punishes a child because he has done
something wrong but in order that the memory-idea of the
punishment will surge up irresistibly in the mind of the
culprit whenever a like temptation occurs and will be
closely attended to and will infallibly prevent a repetition
of the same offense. If repeated admonitions, rewards and
punishments fail, the well-informed person knows he faces
two alternatives: either the culprit is physically necessi-
tated to his evil way by abnormal brain formation or else
he is a free-will being. In the first instance he may be like
a lower animal with only very limited moral responsibility ;
that is, with only small capacity for responding to the
memory of punishment. Most people, for example, would
punish the family cat caught with its head in a cream
pitcher ; but very few even of the most cruel advocates of
“eyery transgression must receive its reward,” would
punish the same cat three days after it had swallowed the
family canary. Some children are on the same moral level
as the cat.

Real Free Will.—Freedom of the will means neither
merely freedom from physical necessity nor merely freedom
from control of ideas. It means absolute and complete
freedom from any circumstance, passion, motive, end, pur-
pose or reason, past, present or future, at least to some
degree, in making a decision. Neither the whole decision
__much less the whole act—is free; nor is even a part of it
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passion, by repugnance, by bare indifference, by other asso-
ciations and other thoughts. But all of these instruments
are tools equally under control of the teacher who ought to
handle them with superior skill and overcome any antagon-
ism of a pupil against receiving and attending to an idea.
The purveyor of ideas should be at least as skilful as the
salesman who sells, not the necessities of life to purchasers
who must buy, but to indifferent and even unwilling custo-

mers who need his wares. Surely, good ideas can be made

as attractive as evil ideas. Terrible it would be if notions
of vice can be tricked out in adornments more alluring
than the habiliments of simple virtue. If they can, the
nature of youth should not be blamed but the unskilful-
ness of teachers and parents.

Freedom of the Will and Determinism as Abstract
Theories Have Little Application to Character-
making.—As both James and Sidgwick, and others as
well, have pointed out, the theory of free-will and deter-
minism really has little actual application to the problems
of life. Granted freedom of the will in all the sense
demanded by the most ardent believer in the doctrine and
it is so limited that it counts for little. If it means—as
it does—that a man chooses without reason, absolutely
without respect to the nature of the act, there are just as
many chances that he will choose right as that he will
choose wrong. In fact, free-will is usually invoked to
cetain what little striving after the good poor human
nature is supposed to have left.

Determinism, on the other hand, touches our problem
at two points at least. First, sometimes a young man is
making a long and noble fight against some besetting sin
and meets a determinist who tells him that striving is all
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of the same sort of original plasm, overcome forces in that

more or less doubtful abode of heredity?

Free-will May Be True.—But turning to the merits
of the question itself, we have already shown that a purely
mechanical, tightly interlocked mechanical theory of the
origin and development of any one individual is, to say
the best of it, not yet formulated. One’s self, or one’s
inheritance, is not chained at all points by known, mechani-
cal, scientifically describable connections with the past.

There are breaks in many places. Why or how germ-cells, )

similar in constitution, differentiate themselves and grow

into entirely discrete human beings; why or how inherit-

ance blends or particularizes certain traits; why or how

germinal variations arise; what is the origin of instinets

which give such vivid color and ideo-motor tone to certain
ideas ; why some impulses for the first time take the corti-
cal paths they do,—these fundamental concomitants of
character-growth are as yet unexplained, and some writers

believe that some of them never will be by the methods of

science now in vogue. Hence, at present, at least we may

say that it is possible that somewhere among several points,

original and spontaneous action may be within the power
of a human being and he may construct himself, to some

degree, as he sees fit. The genus, the species, the race, -

may be determined as a whole and yet the individual may

not be. A crowd may surge through the streets to some
anticipated point by a perfectly predictable path but no one ~

can foresee which direction each individual will take. The

possibility of holding the doctrine of free-will and assur- -

edly the doctrine of determination by education is still
open. If any man can draw inspiration from them to
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not an external affair at all ; it is wholly internal. Crudely,
and in a sense, self-contradictorily, it may be defined as
that portion of the outer world which gets into conscious-
ness. The refinements of such a theory may be left to the
Kantian philosophers to settle. Certain it is that anything
not sensed by an individual does not for him exist. And it
seems equally true that most of what he does sense is deter-
mined by his mental preoccupations, his so-called * apper-
ceptive mass,” or what he already thinks and believes.
Illustrations of This Law.—Almost any text-book on
psychology gives a number of illustrations of this law.
Certain figures are placed there which may mean a rabbit
or a duck, according to the idea that is in the mind of the
beholder. If he is a farmer he is likely to see a duck;
if he is a hunter, he sees a rabbit. The ancient story of
the three similarly uninformed soldiers, the oak tree, what
it meant to each of them and the wise deductions as to their
previous occupations by the shepherd immediately comes
to mind. A host of similar illustrations might be taken
from every-day life. We are all familiar with the “expul-
sive force of new affections.” We know how the potter at
his wheel is oppressed with the fatigue of his work, with the
dragging hours, with his aching back, with his wearying
fingers, and his longing to be free from the oppressiveness
of his toil. Only a little less familiar are we with that
other worker in clay, the sculptor, fired with some inter-
nally burning vision working with undiminished ard.uur
through the day and possibly through the night, insensible
to aching muscles, wearying hands and the passage of i
hours. He has in his mind an ideal that excludes a
greater part of his environment. Hegel, so they say, fin-
ished one of his philosophic essays in the midst of a war,
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indefinitely. One quoted from Bernheim by Binet must
suffice for many more like it. Bernheim said to the sub-

ject, a girl of eighteen, “‘When you awake you will no

longer see me, 1 shall be gone” When she awoke she
looked about for me and did not seem to gee me. I talked
to her in vain, shouted in her ear, stuck a pin in her skin,

her nostrils, under her nails, and thrust the point of a pin

in the mucous membrane of her eye. She did not move
a muscle. As far as she was concerned I had ceased to
exist, and all the acoustic, visual, tactile, and other im-
pressions emanating from myself made not the slightest
impression upon her; she ignored them all. As soon, how-
ever, ag another person touched her with the pin unknown
to her, she perceived it quickly and drew back the member

that had been pricked.” ** The extreme power of an idea

to annihilate whole sections of the so-called real world is
here most vividly portrayed. In normal subjects there

is no reason for thinking that a lesser result could not

be achieved. |

“ Honi soit qui mal y pense” is true in more senses
than one. There is such a thing as selective attention and
that is determined by ideas. Whether all ideas are lodged
originally in the foundations of the soul as the Platonists
and German Rationalists, like Leibnitz, would have us
believe, or all of them arise by mere clubbing together
the impressions made by things of environment as Aris-
totle and the English Empiricists like the Lockian school
assert, daily experience teaches infallibly the power of
ideas to alter environment, to screen off unhealthy sights
and sounds from the one occupied internally with calls

5 Alfred Binet, Alterations of Personality. Trans. by the
Baldwins, 1806, p, 305, from Revue de I'hypnotisme, Dec. 1, 1888,
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or a stuffed bird. They readily name the features they
know already, such as leaves, tail, bill, feet. But they may
look for hours without distinguishing nostrils, claws, scales,
etc., until their attention is called to these details; there-
after, however, they see them every time. In short, the
only things which we commonly see are those which we
preperceive, and the only things we preperceive are those
which have been labelled for us, and the labels stamped
into our mind. If we lost our stock of labels we should be
intellectually lost in the midst of the world.” 1°

Some Practical Thoughts for the Teacher.—To
qummarize this rather long chapter let me briefly point out
gome helps to the teacher that might come from it. First
and foremost, the teacher and parent, in dealing with
voluntary acts, are not dealing with some abstract and
unreachable faculty called the “will.” This fact should
serve as a warning as well as an aid. No teacher should
feel satisfied if she has traced some difficulty in a child
to his “will” and there stops. The will itself should
be attacked and trained in a very real sense. Secondly, the
possibility of changing a person in his most voluntary
processes is open. No determinism need stop the trainer.
Real determinism is his strongest ally. Heredity cannot be
urged as the final arbiter in this realm any more than in
some other realms. Finally, the mode of changing volitions
is indicated. The ideas are all-powerful. ~ They are
ordered according to laws. The wise teacher will study
those laws. The idea with the dominant force will work
itself out into conduct. To give an idea such force it
must be made agreeable in order to obtain recognition or

» William James, Principles of Psychology, vol. i, PP 442~
444,
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CHAPTER X.

THE IMPULSES AND IDEALS OF YOUTH.

Adolescence in General.—The adolescent stage is
the romantic period of life marking the zone lying between
boyhood and manhood. 1t is the period of stress and strain,
of “ Sturm und Drang ”; the age of contradiction, the time
of transition. The old is passing away, the new is becom-
ing. The child-self with his habits and instincts is fading
out of existence mever again to return and in his place
comes the new self forged out of the glowing material
of youth, driven by new and strange impulses, formed by
the environmental forces of the new world into which he
is ushered and led on by the ideals that come like vivid
dreams of the night.

The Physical Changes of Adolescence.—The dream-
like vividness of his ideals probably has the same physical
basis as dreams themselves. For both dreams and ideas
made brilliant by the cluster of feeling which so charac-
teristically clings to them in adolescence, come from
organic changes. “If the reader,” says Ribot, “will con-
ceive the multitude and diversity of the vital actions

he will be able to form a certain idea of what
must be understood by the expression: physical basis of
personality. . . . A clear example of this exists in
dreams (whether pleasant of painful) aroused by organic
sensations: as nightmares, erotic dreams, ete.”* The

1 Th. Ribot, Diseases of Personality. Trans. 1891, p. 25.
236
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and truancy and runaways abound. The social instinets
undergo sudden unfoldment and the new life of love
awakens. It is the age of sentiment and religion, of rapid
fluctuation of mood, and the world seems strange and new.
Interest in adult life and vocations develops. Youth
awakens to a new world and understands neither it nor
himself. The whole future life depends on how the new
powers now given suddenly and in profusion are hushanded
and directed, Character and personality are taking form,
but everything is plastic. Self-feeling and ambition are
increased, and every trait and faculty is liable o exaggera-
tion and excess. It is all a marvellous new birth, and those
who believe that nothing is so worthy of love, reverence,
and service as the body and the soul of youth, and who
hold that the test of every human institution 1s how
much it contributes to bring youth to the ever fullest pos-
sible development, may well review themselves and the
civilization in which we live to see how far it satisfies this
supreme test.” ?

The Prime Interest of Youth.—Underneath the sur-
face of tumultuous and eddying currents, driving hither
and thither, we may discern several impulses that have
certain and continuous direction. The one impulse that
seems most prevalent and most powerful, the one that
gives tone and color to life and its new activities for the
youth, that unconsciously to him, guides thoughts, habits
and customs, that dictates his manners, talk, dress, games
and intellectual predilections is his interest in the opposite
cex. Most wonderful to state, that though we all recognize
the regnancy of this interest for both young men and
young women, and know its power for good and evil, yet

* Ibid., vol, i, p. 15.
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and transparent as the air* The only harm that can
come from it is the meddling sentimentalism of older
people who sometimes talk as if the future of these babies
would be determined by such an infantile choice.

The Second Stage.—The second stage, conscious and
acute, develops between the ages of twelve and fourteen.
In this instance the beloved is followed at a distance, gifts
are secretly given, no confession results, but confusion
in each other’s presence dominates, At this delicate period
teasing is often fatal, leading sometimes to denials, accusa-
tions and hatred, though the girl is said to be more aggres-
sive than the boy. A study of children’s games at this
age finds that thirty out of eighty-three involve embracing,
kissing and the like. Probably no one passes through this
period without becoming familiar with * Spin the Plate,”
“ Post Office,” “Drop the Handkerchief,” * Blindman’s
Buff ” and some other equally good and old-fashioned
games which certainly do not continue because of their
intellectual or wmsthetic values.®

The effect upon the boy involved is not altogether bad.
His emotional storm may lead him to a primitive outbreak
against a revival, or it may work itself off in gymnastic
feats,—hanging by the toes, walking fences, wrestling,
courting danger, scuffling, horse-play, grandiloquent talk,
ostensibly for others but in reality all for the girls’ eyes
and ears.

To this repertoire of over-athletic fascination the girl
usually responds by ignoring the feats of her prancing

« Sanford Bell, Emotion of Love between the Sexes, American

Jour. of Psychology, July, 1902.
s Lippincott's Magazine, March and September, 1886. Ameri-

can Anthropology, vol. i, p. 243.
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lations of the nose, lips, teeth, skull; with scarifications;
with tattooing; with treating the hair in most diverse
fashion ; in games; in dances, songs and cries.

Marked by Love of Clothes.—Many of these primi-
tive expressions, modified of course and refined with a
veneer of ecivilization, express themselves among more
advanced peoples. Nowhere, perhaps, does this change
exhibit itself more conspicuously than in personal appear-
ance. A boy of eleven counts it no greater happiness than
to slip downstairs and away to school without washing his
face and hands. His personal appearance bothers him not
one moment. Combing his hair is a painful ordeal.
Washing his hands and face is a waste of good time.
Puberty changes all this. Personal appearance threatens
to become the central passion of life. Clothes are every-
thing; their cut and color, their fashionableness and
seasonableness, their accessories like scarfs, pins, jewelry,
_all these flare up in consciousness as objects of extreme
solicitude and weighty importance that will brook no
slighting. 1f parents could only be a little patient and
did not submit to the world-old fallacy that says all virtues
are inculcated habits begun in childhood, they would be
thunderstruck to note how easy it is at this period of a
boy’s life to teach all those lessons of @stheticism, love of
nature, tidiness, neatness, order and cleanliness which,
but a little while ago, were so heart-rendingly hopeless.
Often, however, the boy has been so long nagged about
these virtues that he seizes his mew-found freedom from
restraint deliberately to rebel against system and order.

Indicated by Muscle-intoxication.—Along with
this new-found mstheticism, often as ludicrous as a new-
fledged owl, comes the musecle-intoxication that will not
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as our several humors dictate, or we may magnify it with
the poet into the most universal of forces.

In peace love tunes the shepherd’s reed,
In war, he mounts the warrior's steed,

In halls in gay attire is seen,

In hamlets dances on the green,

Love rules the court, the camp, the grove,
And men below and saints above;

Tor love is heaven and heaven is love.

By serious and sober makers of men this sentimental-
ism, so flitting and evanescent to the older onlooker, must
be taken at its true value. Again the adult stands in the
same relation to the love-life of youth as he did to the
play-life of the child. No matter how the emotional plays
of adolescence appear to older people, their true value
can be gauged only by looking at them as the participants
themselves do. Profound sympathy, not maudlin and de-
teriorating, but based upon knowledge of the whole history
and meaning of the instinet, is the first requisite for treat-
ing this chiefest symptom of adolescence. That knowledge
must include the racial as well as the individual aspect of
love. We must recognize that it is as old as the race. It
made its first appearance in Eden and will probably remain
to the last to lighten the Adamic curse and soothe the final
ghuddering sigh of a departing world. It is a play as old
as the ages and as mew as life. Generations may come
and go but it will go on forever. “Thus,” says Stanley
Hall, “Boyville and Girldom re-enact in pantomime a
love-life that was old when history began, and these crude
rehearsals are more essential and true to life than many
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willingness to make the completest self-sacrifice. Egoism
expresses itself most prominently in all the arts of court-
ship, egotism, vanity, love of applause, love of contest, and
in the innumerable self-regarding thoughts and activities
in which self comes first.

Egoism.—Egoism is the first law of the adolescent.
He is engaged in self-making. Like all the eruptions of
instinets with him, this one comes into consciousness with
an exaggeration and an overflow that frequently drowns
every other feeling. “I have no doubt,” says Benson,
“ that the disease of self-consciousness is incident to intelli-
gent youth.”*° To this the girl is no exception if we can
take the word of a medical woman, Dr. Scharlieb: “ As
far as we can judge, she is a mass of vague perceptions, of
ambitions, and, alas! of vanities. . . . If, no doubt,
appears to her that no one ever was exactly like her, and
that, therefore, no one can really understand, sympathize
and help.”** This assertion is further corroborated by
the journals of adolescent girls who have pretended to
tell the exact truth about their inner lives. The most noted
of these is that of Marie Bashkirtseff.

The Journal of Marie Bashkirtseff.—It would be
interesting to quote the whole Journal,** but we will have
to be content, not only with a summary, but with selections
from the summary. The young lady herself was a Russian
of noble family. In 1873, at the age of twelve, she began
to write a journal which would be absolutely true and
frank, with no pretence, affectation or concealment. The

1 From a College Window, 1906.

1 Adolescent Girls from the Viewpoint of a Physician, Child
Study, vol. iv, No. 4, p. 121

2 Journal of a Young Artist, New York, 1889, p. 434.
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‘ What is my unbiased opinion concerning myself?’; pants
chiefly for fame.” **

These few lines give but a faint hint of the whole effect
made upon the reader while tracing the tragic thirst of this
young girl for the things of life she so terribly desires, and
to see this craving alternate with that other self-annihilat-
ing impulse which renders certain of her moods sublime.
The journal is the most exquisite picturing of the play
and counter-play between egoism and altruism, with all
the storm and stress of adolescence thrown in, even to the
tears, agonizings and strong weepings, every one joyed and
rejoiced in at the same moment! The ruling passion,
strong in death, that makes her create a sensation by refus-
ing treatment for her malady, endures almost to the last
sad moments when her journal takes on a more serious
mood and ends just before her death.

The Diary of Mary MacLane.—Another diary of
the same order, and curiously enough from that of a
feminine hand, is that of Mary MacLane. This one, how-
ever, does not smack of the sincerity belonging to Marie
Bashkirtseff’s soul expositions. There is a decided
appearance of labor for the sensational and the attempt of
youth to be shocking. A quotation of this from Dr.
Stanley Hall will give some idea of what it is.

% She announces at the outset that she is odd, a genius,
an extreme egotist; has no conscience; despises her father,
¢ Jim MacLane of selfish memory.” She is a female Napo-
leon passionately desiring fame; is both a philosopher and
a coward ; her heart is wooden; although but nineteen she
feels forty; desires happiness even more than fame, for an
hour of which she would give up at once, fame, money,

13 Adolescence, vol. i, p. 554-59,
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““So you admire conceited people, do you?’ said the
young lady who has come to the city to be polished off for
—life’s duties.

“I am afraid you do not study logic at your school,
my dear. It does not follow that I wish to be pickled in
brine because I like a salt-water plunge at Nahant. Even
in common people, conceit has the virtue of making them
cheerful ; the man who thinks his wife, his baby, his house,
his horse, his dog, and himself are severally unequalled,
is almost sure to be a good-humored person, though liable
to be tedious at times.”

Altruism.—As we have more than once stated, this
intense egoism is paralleled and often opposed by a pro-
found altruism. One is imbedded in the nature of the
youth just as deeply as the other. While the egoism is
more prominent and more dominant in early adolescence,
or from twelve to fifteen, the other slowly rises to a place
of more and more prominence and power. Finally, it
reaches to the position of regnancy and exhibits itself in
a closer amalgamation of the man with society in member-
ship in secret organizations, in team-play, patriotism, utili-
tarian ethics, religion and parenthood. How this class
of impulses go back for their roots in the sex-interest is a
little more difficult to see than in the case of egoism. The
link, according to students who love to parallel racial
development with individual, is parenthood. One of these
writers, Miss Tanner, in her splendid little book on “The
Child ” makes this clear by saying: “ Closely connected
with the instinct of sex is the parental instinet, which seems
also to be the centre of a large group of acts which are not
commonly considered instinctive. We can hardly question
that the care of the helpless young is instinctive, but we
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But what of the millions of boys who are now searching
for adventurous action, longing to fulfil the same sort of
high purpose?”

It is the boys who will literally go out and lay down
their lives for their country. Men in the midst of life
deterred by many responsibilities will not go. But the
responsibilities alone are not the cause of their staying.
They know, and know it well, that the fires of patriotism
that burned so brightly in their youth have died down,
and they take what they call a more common-sense view of
things. Not so with the adolescent. His fire is burning
hot ; his zeal is true; his patriotism is as real and as vital
as the soil upon which he treads. The flag means literally
to him all that orators say. Pure and unsullied runs
the current of patriotism and when the opportunity comes
that patriotism bears him out on its broad tide, often to
leave him a torn and stricken sacrifice to his altruism.

Though to colder, logical minds egoism and altrnism
are opposites and incompatibles, the youth is not unequal
to the task of harmonizing the two. Queed, aged twenty-
four, in Henry Sydnor Harrison’s novel, says, % Ap il
say, I sacrificed everything to reason,” continued Queed,
obviously struggling against embarrassment, ‘and yet pure
reason was never my ideal. I have impressed you as a
thoroughly selfish person—you have told me that—and go
far as my immediate environment is concerned, I have been,
and am. So it may surprise you to be told that a life of
cervice has been from the beginning my ambition and my
star. Of course I have always interpreted service in the
broadest sense, in terms of the world; that was why I
deliberately excluded all purely personal applications of it.
Yet it is from a proper combination of reason with—the
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gence and construed with sympathy. Dr. Scharlieb *® gives
in one condensed paragraph a picture of the girl’s struggles
against herself.

“The whole nervous system, however, is in a highly
unstable condition, and its various functions have not had
time to acquire proper co-ordination, hence the extraor-
dinary vagaries, the incoherencies, and inconsistencies of
human nature as specially evident in the adolescent girl.
Her view on life, and her opinions, religious, political, and
social, appear to have as little organic unity as the colored
fragments of glass whose varying combinations delight us
in a kaleidoscope, Those adults who have not the key to
the enigma think that all these rapid changes betoken
moral obliquity, or at least inmsincerity. This is by no
means always the case, and the girl who during adolescence
is an ardent suffragette one day, and an exceeding proper
Quaker-like body the next, whose politics rapidly vary from
old-fashioned Toryism to the rankest Socialism, is by
no means the girl who is going to grow up feather-headed
and untrustworthy.”

The transition from the smaller, more painful view-
point of early adolescence to the more comfortable feelings
of adult life is charmingly depicted by Benson, in his
“ From a College Window.”

“ 1 have no doubt that the disease of self-consciousness
is incident to intelligent youth. Marie Bashkirtseff
; when she passed the threshold of the room breathed
a prayer, ‘O God, make me worth seeing!” How often
used one to desire to make an impression, to make oneself

felt and appreciated.

1 Mary A. D. Scharlieb, Adolescent Girls from the Viewpoint
of the Physician, Child Study, vol. iv, No. 4, Jan., 1912, p. 121,
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the new. Between thirteen and nineteen the boy disap-
pears and the man emerges. The first mark then of this
mental change will be scepticism. Scepticism itself has a
negative and a positive side. The first phase demands that
the boy shall forget his boyhood gods, to him they are be-
come idols lent by others. They have served their little day
and must pass out. Now the time has come for the erec-
tion of his own one true god, his very own and his very
true deity. Equally is this true in the moral world.
Whereas as a child he has dutifully accepted the moral
system of his father, or mother, or teacher without ques-
tion, he now begins to think for himself. Not only does he
question the moral statements of individuals, but he must
needs plunge deeper than all this and demand a reason for
the whole moral system. Once he was quite satisfied to be
told a thing was wrong, and his prompt and ready con-
science would back that statement without question. Now
the statement that a thing is wrong is only an irri-
tant that brings forth innumerable questions. It is the
adolescent that is the true casuist. Not confronted with
conditions he is perfectly willing to theorize, not being
compelled to action by the stern necessities of life he is
perfectly willing to spend his leisure in inanities of dis-
quisition. The field of theology and morals, both by the
nature of their uncertainty, and because of his own budding
<ocial instinets that are driving him out from his safe
boyhood haven of accepted beliefs into the unknown seas
of adult readjustment, offer him a fascinating oppor-
tunity for everlasting speculation.
We need not hearken to Tennyson’s stanzas

There lives more faith in honest doubt,
Believe me, than in half the creeds,
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would have it, or “an insatiable desire of the human
mind,” as Karl Pearson puts it, certainly he is seized in
the vise-like grip of a new intellectual force that will never
let him rest until he thinks he has found a reason.

Both sides of this experience are delightfully shown in
the case of Madame Roland, as described by Dr. Hall,
“ Later she experienced to the full the revulsion of thought
and experience which comes when doubt reacts upon youth-
ful credulity. Tt was the age of the encyclopedia, and now
she came to doubt her creed and even God and the soul,
but clung to the Gospels as the best possible code of morals,
and later realized that while her intellect had wandered
her heart had remained constant. At seventeen she was,
if not the most beautiful, perhaps the noblest woman in all
France, and here the curtain must drop upon her girlhood.
All her traits were, of course, set off by the great life she
lived and yet greater death she died.

“When she passed from the simple and Catholic faith
of her grisette mother to the atmosphere of her cynical
grandmother at Nohant, who was a disciple of Voltaire,
she found herself in great straits between the profound
sentiments inspired by the first communion and the con-
current contempt for this faith instilled by her grand-
mother for all these mummeries through which, however,
for conventional reasons she was obliged to pass. Her
heart was deeply stirred, and yet her head holding all
religion to be fiction or metaphor, it occurred to her to
invent a story which might be a religion or a religion which
might be a story into any degree of belief in which she
could lapse at will. The name and the form of her new
deity was revealed to her in a dream. He was Corambé,
pure as Jesus, beautiful as Gabriel, as graceful as the
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this rationalism of the adolescent. Not only does he ask
why, but he wants his answer not in forms of cause or effect,
but in terms of purpose or end. To him the world and its
existence is a mystery. He wants to know why it is here.
To be told that it originated in some far-off primal stardust
in which motion was inherent and by which motion coagu-
lating centres were formed whence spheroids of molten
matter emerged, and these in turn threw off other lava
planets, and in process of time from one of them arose
a combination of elements in a drop of ocean slime whenece
originated all that was, or is, of life and beauty evolv-
ing according to a mathematical and mechanical law until
to-day we have the earth and the fulness thereof with all
its heterogeneity, its passion, its beauty, and its glory, in
nowise satisfies his ardent and burning soul. To this long
and learned disquisition likely as not he will reply with the
persistent but ungrammatical question, “But what is the
whole thing for?” Little does he know that he is voicing
the sentiments of the rationalists, that the heart of his
question is the statement of Leibnitz, that the reason of
things cannot be found in any single terms of the series,
nor yet in the whole series, but must be looked for in the
Fternal Mind., An analysis of them would lead us fo a
regressus ad infinitum, and to whatever anterior search we
may go back, one will never find a perfect reason why for-
sooth there is any world at all. Of course the boy has not
formulated this philosophy in words, but knows only that
he is obeying the voice from the depths of his being. It
is the poet in him that sings unceasingly
One God, one law, one element,

And one far-off, divine event
To which the whole creation moves
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he will at the same time scorn a simple concrete duty. He
will lift up the world, but will utterly refuse to carry
up a bucket of coal from the cellar. Gradually the tug
of the practical will modify his idealism. A little later he
will be satisfied instead of reforming the world to reform
his own nation; then his own state; then his own city,
and possibly when he arrives at the age of forty, he will
be quite content to secure a few sanitary reforms in his
own ward. But just now nothing will content him but
some high and holy purpose which he is endeavoring
with the mew-found powers of his growing imagination
to make as concrete and definite as possible.
Imagination.—Consequently imagination is a process
that takes up much of his intellectual activities. Having
no hard experience upon which to base practical proposi-
tions for reasonable and possible works to be done, he must
needs lay out in his own mind schemes as great as his
own soul for the good of the world. He imagines because
he must imagine. He imagines because he has disrupted
and discarded his old system of life; because upon these
ruins he is building a temple surpassing grand, a mechan-
ism having an end or purpose that will satisfy his rational
longings. Because he cannot actually do this his imagina-
tion takes up the task, and with materials unknown to this
planet, in colors beyond the dream of an artist, he fash-
ions and moulds the world in which he expects to live.
The Youth as a Hero-worshipper.—This world, it
is almost needless to say, revolyes around himself; more
than that, it is usually himself. Blessed be the thought,
and happy are we to say if, he is usually more vitally con-
corned with the making of himself into some grand and
noble character than anything clse. With the kind of a






CHAPTER XI.
(Goop CHARACTER.

What is Good Character?>—~Character, as we have
defined it, and definite to the verge of superficial as we
have made it, is still too indefinite to answer for the goal
of a child-trainer. He must aim, not alone at total custom-
ary reactions, but at good customary reactions. In other
words, his goal must be good character. * Good” is what
is right. A good man is one who does what 1s right. This
much being clear, the immediate question to settle 1s, What
is right? And then, How shall the child be made to do
the right.

Almost everybody thinks it is easy enough to know
what is right ; but to do what is right,—ay, there comes the
rub. Yet I venture to assert that, on the whole, it is as
easy to do what is right as to know what is right. That
is, T believe we make just as many mistakes in asserting
what is right and what is wrong as we commit transgres-
sions of so-called known moral laws. The primary prob-
Jem, then, contrary to all usual doctrines, is to decide what
is right.

The Opinions of Common People on Right.—Ask
any group of intelligent people to give a judgment on
any one of the thousand and one every-day incidents requir-
ing moral decisions, and note the result. Will unanimity
prevail in the assemblage? Will these grown people imme-
diately and decisively dispose of concrete instances involv-
ing lying, stealing, promise-keeping, trust-breaking and

264
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misshapen body. They mimicked his deformity; they
walked with humped backs; they pounded on the fioor
with one leg to imitate his crutch ; they called him “ camel-
back,” “ cripple,” “ clown,” “hobgoblin ”; but to all these
taunts he made no reply, till finally, they turned their
attention to his mother. Then, when one of the boys
marched across the room, his arms bent as though carrying
a couple of baskets, and in mocking tones mimicked the
pedlar woman’s cry of : “ Onions for sale! Leeks for sale!
Garlic for sale!” the little fellow could stand it no longer.
Beside himself with rage at this intolerable insult fo his
mother, he seized an ink-well from the desk and threw it
with all his might at the head of his tormentor. The boy
dodged ; the ink-bottle sped on and struck the teacher, who
entered the door just at that moment, full in the breast.
No one spoke. The teacher looked from one face to an-
other. For a minute dead silence reigned. Then in a quiet
voice she asked, “ Who threw that ink-bottle?” No one
made a reply. With some asperity she asked the question
again. A moment’s silence and then the studious pupil,
who had taken no part in the affair whatever, arose from
his seat and said, “I did, teacher.” She looked at him,
then at the cripple, and then at the two cringing cowards
who had been the cause of all the mischief, turned to the
boy who had confessed, and said, “You may be seated,
Giordano. I understand the situation perfectly.” Then
wheeling upon the two guilty ones she said, with withering
contempt, ¢ As for you two, 1 consider you cowards of the
most despicable kind!” With that she turned and left
the room, and nothing more was done.

Such an illustration, whether true or not, absolutely
bristles with moral questions. Did the cripple do wrong in
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through the good man’s mind. The drunkard would lose
his place; he could not soon secure another; his wife and
children would fall into absolute want. The gentleman
opened his door, and after some parleying persuaded the
man to come into his house and made him a bed upon a
sofa where he might sleep off the effects of his drink.

Hardly had John dropped off into a drunken slumber
before a couple of his companions who had traced him
part way, came to the door and asked if he were there.
The gentleman of the house realized the situation. He
knew that if John went out all would be lost. He himself
did not have the power to restrain him; these fellows
could make enough noise to awaken him and then John
would go with them. What was to be done? Possibly
many things could have been done, but only one thing
occurred to the deacon. He looked them squarely in the
face and replied, “ John is not here,” and took his place
with the nun who saved Jean Valjean, with the fourth
wise man who protected the babe at Bethlehem, and with
the galaxy of other saints who lied to save others. But
did he do right? Was he justified? And does the state-
ment that a lie is sometimes justifiable mean anything
else than, as a general rule, one should not lie, but occasion-
ally it is right for him to lie?

In order, however, that we may not seem to bring up
only isolated cases let us consider just one more actual
occurrence. A woman who had feared intensely all her life
that she would fall a victim to cancer, was pronounced
by her physician to be dying of the very disease she most
dreaded. In order, however, to save her as much anguish
as possible, she was told that her malady—a cancer of the
stomach—was nothing more than a bad case of indigestion.
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from a promiscuous group of people and study the moral
codes, obtaining in different professions and different social
castes, the condition is a little better. At least the differ-
ences are not so haphazard. Moral standards stand out
more clearly above personal opinions. The differences are
between groups and not so much between individuals.
What is right for the business man is wrong for the clergy-
man, and what is wrong for the clergyman may be right
for the lawyer. Certain standardized departures from the
truth furnish the most illuminating illustrations. They
vary all the way from “mental reservations ” in public
acceptance of creeds to the hopeful but false statements of
physicians made to their patients for psychotherapeutie
value; or to the felicitations of members of society to each
other. The clergyman with advanced theological opinions
who always has the curate read that portion of the service
which he himself does not believe, or the curate in turn
who only mumbles that part he does mot believe, the
business man who sends his clerk to give a perjured testi-
mony at the customs’ office, the society dame who sends
down word by her maid that she is “ Not in,” or the one
who, in Goldsmith’s phrase,

When time advances, and when lovers fail,
She then ghines forth, solicitous to bless,
In all the glaring impotence of dress;

the host who greets his troublesome guest with effusive
hospitality, the man who smiles when he is sick at heart—
all of these deviate from the absolute standard that un-
flinchingly demands the truth, the whole truth and noth-
ing but the truth. Yet men and women practice these
things without thinking them wrong. By custom they are
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behooves us to make an examination, necessarily limited,
of these systems.

Egoistic Hedonism.—The first of the three systems,
called Egoistic Hedonism, or enlightened self-interest,
can be dismissed with very little consideration. In spite
of its Epicurean origin and its long list of advocates,
popular opinion of the straiter and stricter kind will not
tolerate it as morality at all. Even, if, with good old John
Hobbes, we traced our most self-obliterative aspirations
and our tenderest charities to their sources in the cold-
blooded springs of self-satisfaction, we would, 1 feel sure,
be rewarded with only a sceptical shake of the head. De-
spite then, its origin in Greek classicism, its closeness to
much of our instinctive nature and its plausibility as a
scientific mode of explaining ethical acts, egoism is dead.
Requiescat in pace!

Intuitionism.—Opposed to Egoism stands Intuition-
ism. Tt commands moral action regardless of self-pleasure.
It is the traditional morality, the exalted, Stoic kind, that
demands “ justice though the heavens fall,” and regards
neither the antecedents nor the consequences of the act.
« Do right for Right’s sake ” is its high-born command.

The rightness or the wrongness of an act somehow re-
cides in the act itself. It is intuitively and immediately
perceived by the moral sense” just as by the “artistic
cense” a connoisseur perceives theworth of a picture regard-
less of the lesson it may teach, or the results it may have
ulterior to those of exciting a sense of its essential beauty.
That such a sense is either naturally very partially distrib-
uted among people, or else its powers soon decay, is clearly
demonstrated by the diversity in moral judgments noted
above. This, indeed, is the chief fault with the system.
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fusion as long as men and women are not clear upon the
most fundamental and most practical of all life’s lessons.
If this were universally recognized it would save endless
moral dissension. For, I dare say, that nine-tenths of
moral discussions hinge on the assumption of one system
or the other by the respective disputants. If, at any
point in the dispute, the moralists would stop and define
their positions, the argument would, nine times out of ten,
cease immediately. For, why should two men argue about
the color of a variegated shield as long as one stands on
one side of it and the other on the opposite side. If it is
black on one side and white on the other, the two men will
argue till doom’s day and never agree unless they look at
it from a common viewpoint. And so it is with moral
questions among adults, and a thousandfold more force-
ful is the same truth for the child-trainer. For if it is
true that adults cannot agree on moral questions until they
agree upon a common method of deciding their questions,
how much more true is it that no teacher of morality can
establish a point of moral contact with his pupils until
both can find a common moral system? This is the heart
of moral education. Secondly, each system has its own
conscious or unconscious supporters. For them its judg-
ments are good and righteous altogether. The reason why
they abide by the decisions of their favorite system is not
clear to them. Probably they would be indignantly shocked
if told that ultimately they accept its decrees by reason of
their ruling instincts, which have been allowed to dominate
them because they have never had systematic nor efficient
moral training. Thirdly, generally speaking, the majority
of people say they believe in Intuitionism. That is, they
believe in some absolute moral standard and think that
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wrongness of an act, then, resides in the results of that act.
So far, so good.

But here we immediately meet an obstacle. The re-
sults of an act go on forever. If right is in the result we
can never know what is right. Suppose Uncle Harry buys
Johnny a pair of skates for Christmas. Papa and Mama
and Johnny are delighted. The act then is right. Sup-
pose that, instead of visiting his little chum, Johnny goes
skating Christmas Day, falls down and breaks his arm.
The previous delight is changed to consternation. Uncle
Harry’s judgment, if nothing more, is impeached. But the
next day brings further developments. Johnny’s chum,
clightly ailing on Christmas Day, comes down with diph-
theria. Johnny did not catch it because he was busy learn-
ing to skate. Again the hedonistic complexion of the
situation is changed. All concerned, while not glad that
Johnny broke his arm, are still glad he got the skates.
Thus we might go on imagining the sequences, and shift-
ing the moral worth of the uncle’s act backward and
forward like a shuttle-cock.

The Results of an Act are Interminable.—Of course
it will be objected that the total consequences of an act
are never considered in judging an act.* The act must be
judged only by those consequences foreseen and intended
by the actor. Very true, and very good. But this removes
the morality of an act from its consequences and lodges 1t
in the mind of the actor. If he intends to act for the
greatest good of the greatest number his act is morally
good. If his plans miscarry, if his means are illy chosen,
we can reproach him with an error of judgment, but upon

2See Dewey, Outlines of Ethies, 1881; Alexander, Moral
Order and Progress; Green, Prolegomena to Ethics.
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going back to what we have already said about Intuition-
ism, we see the same is true again. Here then is a common
element running all through the three systems. The men-
tal content, not the overt act, is the source of final morality.
What a man does has its significance and bearing, but
why he does it determines his moral worth. The thing in
his heart and in his mind at the time of acting assigns
each act to its place; and the larger purpose or intention
of the man’s whole life assigns him to his place. This
infallible categorizer of men looking beyond the identical
actions of two fellow-deacons, performing exactly the same
functions, names one “hypocrite” and the other
“ righteous ” according to the purposes in their hearts.
An Illustration.—Better, however, than general refer-
ences, one concrete instance will bring home the truth that
intention and not the palpable act decides the morality of
any situation. Recently, in one of our cities, two men and
a woman seized a small child, and despite its struggles and
screams, while one man and the woman forcibly held it,
the other deliberately gashed the child with a knife until
the blood came. The inhuman cruelty of this incident is
further heightened when it becomes known that the man
and woman were the father and the mother of the poor
child. As the case stands it is a piece of cruelty almost
unexampled in civilized society. Yet it was done in a
modern city and with full sanction of the law. For the
third man was a physician and he was vaccinating the
child against small-pox. Had these persons been inflicting
pain upon a helpless child for their own pleasure alone,
the act would have been the basest cruelty conceivable to
degenerate minds. But their intention to save their child
from possible future suffering changed absolutely and
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and the scaffold would not figure so prominently, though
strange, barbaric cruelty would be black enough. The
more refined and exquisite tortures practiced upon inex-
perienced and tender souls not yet able to temper their
present woes by the thought of their transiency, not able
to distinguish passing fallible judgments from eternal con-
demnations, would satisfy the most savage believer in the
inexorable law of arbitrary recompense for every trans-
gression. Much of the heartless cruelty would be seen
to come from the unrestricted belief that morality 1s open
to inspection and immorality must be punished without
merey. 1f adults would pause just a moment in their
dreadful anxiety to inflict pain and inquire quietly about -
the motive or the intention of some childish performance,
how much happier this world would be for three-fifths of
the human race. Patterson Dubois gives several illus-
trations of infantile suffering coming from over-hasty
adult zeal for the right. One of them has its humorous
as well as pathetic side—unless one feels entirely with the
child, and then his heart both fears and aches.

Tllustrations.—¢ The minister’s little three-year-old
had a beautiful head of golden curls, and thick ¢ bangs’
that hung over his fair forehead down to his eyebrows.
This lovely head was real gold to the proud mother, and
quite as much so to the father, whose bald head set a high
estimate on a fine crop of hair.

« One day the child was left in a darkened room to take
his midday nap, as usual. In due time his mother moved
quietly into the boy’s room, supposing him to be asleep.
But the little fellow, seeing her shadowy form, called out,
¢ Tlere, mamma! Here’s some hair!’> at the same time
holding up a handful of yellow locks.
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him with two large pumpkins. William, knowing the pov-
erty of the family and what a boon such an addition to
their larder would be, gladly consented. The task took
a little longer than he expected. At home dinner was
ready ; his mother and the rest of the family were ready
to sit down. Twelve o’clock came but no William. Five
minutes passed; ten minutes, with the mother’s eye alter-
nately upon the clock and the strap in the corner. At last
she could stand it no longer. She arose, seized the strap
and went to the front door. Just about that time William
came staggering in joyously laden with his wages. But
let us continue the story in his own words: “ It 1s more
than sixty years since that punishment fell on my shoul-
ders, but the astonishment with which I received the flog-
ging, instead of the thanks 1 anticipated for the wages
T was bringing her, the haste with which my mother ad-
ministered it lest my father should anticipate her and
beat me after his fashion, are as vivid in my recollection
as if it had taken place last year.” ®

Just one more illustration of the same fact that inten-
tion makes the morality of an act. A teacher in a Sunday-
school had just treated herself to a new fur muff. She
was careful of it; very, very careful, first, by nature, and
second, because her salary as a country school teacher
did not permit of much indulgence in her native taste
for pretty things. On the Sunday following her new
purchase, a few weeks before Christmas, she came to her
Sunday-school, carefully bestowed her treasure with her
gloves inside, npon a seat and began to teach her boys.
One of the mischievous fellows spied the furs and gloves,
eyed them seriously, then moved over toward them, and

® I[bid,
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of morality, is the only judge of his moral status, a pre-
rqgativﬂ that every grown person asserts most lustily for
himself but does not hesitate to deny to children.

Social and Anti-social Conduct.—But we must take
cognizance of something in human actions, whether we
call it “moral” or “immoral ”; we caunot have chaos.
1f we are ever to have any character at all, the home must
be livable, the school must be orderly, society must be
preserved ; all of which is trune. Upon these things should
the emphasis be laid. Their preservation depends upon
action, or upon the conduet of the individuals composing
them, But conduct, as we have already shown, is a large
and essential part of character. To control and to conform
conduct to certain regulations is then a most important
part of character-making. But fo call this moral, to take
the same attitude toward it as toward moral education, and,
more than anything else, to confuse with this training
all the implications and more or less vaguely conscious
canons of retribution and moral responsibilities, is the
unpardonable gin in child-training. Conduct, freed from
morality, separated entirely from it, and standing alone,
is comparatively simple and easy to deal with. It is objec-
tive; it is overt; it is open to inspection; it subverts or
conserves certain ends equally concrete and objective. In
accomplishing one or the other end it is neither morally
bad nor morally good, but simply social or anti-social. If
it does not bring about the greatest good to the greatest
number in any particular group, it is anti-social, no matter
how good the actor’s intention may be. Waiving all refer-
ence to intentions, the transgressor of good order should
be coldly and impartially informed that his conduct will
not be tolerated. If he persists in it he should be elim-
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systems not altogether unified or consistent with one
another.

All this was done, not to disprove the existence of abso-
lute morality, but, to impress the primary need in moral
training, namely, that of clearly defining the goal of that
training ; then to lead up to a more perfected system of
moral education; and, lastly, and incidentally, to beget
charity for children.

Therefore, I may have painted a rather dismal picture,
but its gloom was intended more to darken the councils
of those straight-up-and-down moralists who so fluently
damn the other half of mankind, and especially childhood,
because the latter does not see things through the same
moral lenses as they do. If anything could be said or done
that would inject just a minimum ingredient of doubt,—
and hence, charity—in their moral laws for others—
Medean in their fixity and Solonic in their penalties—I
would be glad to say it or do it. On the other hand, this
view of the fluid uncertainty of the moral world s not
intended to discourage the really earnest and sincere seeker
of children’s moral welfare. It may be used for a caution
against over-zealous anxiety for dotting the i’s and crossing
the t’s of the moral law, against a fearful scrupulousness
for exactness in details in virtue lest the child who purloins
a pin be hung for murder later on,—but that is all.
Nowadays a saving knowledge of genetic psychology, as
well as a genetic sense of ethics, preserves the enlightened
from such fearsome anticipations. Hence, the message
moral flexibility has for the over-anxious mother, father, or
teacher, is—* Don’t worry.” Remember, as Montaigne
says, “I find that the best virtue I have has in it some
tincture of vice.”
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through their disciples have had their way, the world has
with equal alacrity proclaimed them the best of men. This
same inequality of moral judgment, here sketched in world-
outlines for the purpose of making the issue clear, enters,
I believe, into many of the difficulties incident to the moral
training of children. These difficulties arise from the
same cause, namely, from the mistake of calling confor-
mation of conduct to some social order—the home, the
school, the adult-world—morality, and treating the offen-
der against such an order as intrinsically bad. My plea
is that the child shall never be called “bad” or “ good %
until his intentions are known ; and that his conduct shall
be treated upon another plane entirely. In dealing with
conduct the primary aim should not be to conform the
child to an adult-world but to his own.

For the purposes of clear thinking and careful moral
training I have set morals and conduct in sharp contrast.
That they are really somehow related will be the feeling
of all readers and thinkers. Most assuredly they are; and
even more assuredly they ought to be perfectly united. But
hetween the intention and the consummation stands the
means. This is a matter of individual judgment and of
dlow and toilsome social evolution. Some day the Intu-
itionist may intuitively agree with the Utilitarian. Right
and Good or Happiness will then be their common goal.
The BEgoist may grow to the point where he will see that
his Largest Self is but another name for the Greatest
Happiness of the Greatest Number. Then, in that distant
Utopia, that Kingdom of Ends, that New Jerusalem or
Kingdom of Heaven, as the dreamers and seers have vari-
ously styled it, one Universal Intention will rule the nation
and every man’s judgment will infallibly select the correct

means for its perfect realization.
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Moral Instruction and Moral Training.—We have
already seen that the concept good is anything but a simple
or an easy term to use. The largest single net result to
be carried over from our last chapter into the present one
is the clear demarcation between true morality and its
allied species we have called social conduct. The distine-
tion iz made for both practical and logical purposes. 1t
offers a basis for a plea against drum-head court-martials
and summary executions of juvenile offenders against so-
called moral laws. Secondly, it permits a clearly differen-
tiated discussion of moral instruction and moral training,
the two halves of moral education. The first endeavors to
make an individual’s intentions right ; the second, to make
his conduct social. This distinetion becomes vital as soon
as we undertake a discussion of moral training.

The Paradox of Moral Training.—Now, the popular
notion of moral training loosely concedes it to be the
process of making children good; or to express it a little
more accurately, the process of forming good habits in
children. But real morality, as we have seen frequently,
depends upon the presence of an intention in the mind
of the agent at the time of his act. Such an action, or
reaction alone can be called moral. Of all the human
reactions,—automatic, reflex, instinctive, ideational and
habitual,—only the fourth class are moral. All the others
are indifferent or a-moral. Ideational action is the same as
voluntary action. Moral action must be free action. By
that we mean that it cannot be controlled by the will of
another. But if such action cannot be controlled by the
will of another, how can we form “moral ”” habits in
others? If we form his habits we make him repeat certain
acts. He is not free. And as soon as his action becomes
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he does it, is one degree worse than saying it is right
because he thinks it is right.

The Confusion Explained and Removed.—Such
confugion as this, it seems to me, can be cleared up by
keeping in mind two distinctions we have already made.
The first is the essential difference between real morality
and social conduct. What one person ecalls moral is not
necessarily the same thing that society calls moral. The
individual decides that an act is moral or immoral accord-
ing to the intention he has in his mind; society calls an
act immoral that is anti-social, that threatens established
institutions and popularly conceived welfare.

The second distinction, closely allied to the first, is the
psychological fact that only ideational or voluntary acts
are truly moral. But as soon as any act or any mental
process whatsoever has become a pure habit it has changed
its psychic nature from ideational to habitual, from volun-
tary to non-voluntary; and hence, its ethical nature from
moral to a-moral.

How the Confusion Affects Moral Training.—
Some of this confusion has entered the field of moral
cducation and not only greatly obscured its processes but
has led to the fundamental paradox pointed out above.
To chastise a boy for the habit of swearing because it is
o moral is a contradiction in terms and in procedure, and
hence, immoral in itself. To punish a boy for the habit
of swearing because it is anti-social s sane and rational ;
but morally right only insofar as the punishment E
actuated by a right intention in the chastiser. The pun-
ishment may be entirely “right,” i.c., socially ; and so far
as the punisher is concerned, at the same time, wholly
“ wrong,” i.c., morally wrong. This practical difficulty
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directing the blind instincts of the boy into proper channels
of usefulness until he is at least twelve years old.

Not a Teacher’s First Duty to Inculcate Morality.—
Such a view will, at first sight, appear shocking fo those
who are thoroughly imbued with the idea that it is a
teacher’s or parent’s first business to “incnlcate morality.”
It is not. It is a teacher’s or parent’s first duty to find out
what morality really is. After that she must study child-
nature. Then she should study how to inculcate morality.
We have tried to show that real morality lies in the inten-
tion of an act; that it is subjective; that it can be judged
only by the overt act; and in the act society is chiefly inter-
ested. Instead of wasting time and nervous energy over
intentions, the good teacher will aim to engender in each
of her children such a body of habits that his conduct will
be a predicable quantity, so that, for example, it will be
infallibly known how he will react to the jam-cupboard, or
the cash-hox, or the casting of his vote. As far as inten-
tions regulate and habituate this conduct they are im-
portant. This is a psychological study for a later part of
this chapter. Just now we are saying that, beyond this,
society has as little practical interest in intentions as we do
with those of a horse that delivers our coal or milk, or
groceries,

Codes Adjust Adults to Their Worlds.—To rejustify
our emphasis in another way let us recall again our dis-
cussion of codes. These devices are just so many uncon-
scious inventions of grown people made to fit men into
their smaller, cellular worlds. Within these micro-
cosms codes prescribe certain salubrious modes of conduct
and proscribe certain others. Within well-defined spheres
grown people accept their decrees as unquestionably right.
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sphere and not to some adult standard of which he can
have only the vaguest comprehension?

Moral Training Rests Upon Instincts.—Moral train-
ing resolves itself into conforming the child to his world
by cultivating him in habits of social conduct. The habits
arise by repetition of acts. The acts, in the period before
twelve years, are largely prompted by instinets. In adoles-
cence they grow chiefly from ideals though each moral
act is more of a deliberate decision to act according to some
ideal than it is the largely unconscious expression of a
multitude of past acts. With pre-adolescent boys many
habits do spring from deliberate or ideational acts though
by far the largest number come directly from instincts.
Even in the case of ideationally formed habits, such as
reading, writing, dressing, and a host of others, including
also many “ moral ” acts, the ultimate basis of their repe-
tition goes back to instincts. For many of such acts are
done for the sake of reward or the fear of punishment.
Both of these feelings are instincts; and many times, to
the utter incomprehension of grown people, a boy will
be so powerfully actuated by some particular instinct mov-
ing him to do something sure of almost immediate punish-
ment, that he cannot refrain from giving the forbidden
instinct free play. Ultimately then, it seems to me, that
the moral training of boys reduces itself to an appeal to
their instinets. The method of doing this is first, by
example ; secondly, by environment; thirdly, by play—and
the greatest of these is play. Example appeals to the
imitative instinet: environment stimulates and suppresses
a host of instinets; and play creates the boy’s own world
and fits him to it. These three factors of moral training
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country to the city, or from the slums to better conditions,
calls special attention to the power of environment working
unconsciously in the lives of children, but it seldom is
given the vital and absolute place it should have in any
scheme of moral training worthy of the name. As the
northern grouse turns from leafy brown to white with the
falling of the snow, as the chameleon merges with his col-
ored surroundings, as the Alpine hawk-weeds develop
new leaves in botanical gardens; as De Vries’ American
primrose rioted in new species in the Holland potato-pateh ;
in short, as the world of organic structure reacts with the
world of inorganie structure, so does the child mechanically
and unknowingly react to his environment in all its minute
degrees.

Unconscious Moral Training.—We have discussed
two methods of conforming children to their artificial
worlds. Both of them have been developed from and
based upon the psychology of the child. Iach of them
naturally flows out of that nature. Human beings seem to
have little voluntary share in the matter. It seems to go
on with or without their connivance, whether they know
what is being done or not, and whether they care or not.
All of this, let me again reiterate, is moral training just
as much as any agonizing solicitude and floods of advice,
instruction and tears which may be lavished upon any child.
We now come to the kernel of moral training, the real
moral training in popular conception.

Specific Moral Training.—So far we have moved softly
and smoothly along the road of fitting children into their
artificial worlds. Tt has seemed so easy that the man or
woman who must always associate moral training with
hardness and harshness, with rebellions and punishments
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crux of the matter. We all know from experience that
certain duties running with our inherited talents and
native instincts are sweet and beautiful to do. Others,
however, cut across the grain. Our souls shrink from them
as raw blistered palms shrink from the hoe-handle. Still,
as the Autocrat has pointed out, with the grim application
of will and persistent energy, the hoe-handle softens down
its first sharp agony and before the afternoon sun has
sunk to the horizon, we have entered into the swing of
labor, have forgotten the pain of sore hands and have
whiled away the time with a song. How many times does
it happen that a piece of drudgery taken up from a sense
of duty and pursued with earnest application becomes even-
tually the most pleasant occupation we have! The great-
est lesson I learned in all my schooldays was just this one
of turning the drudgery of hated grammar into play.
How shall we train the boys and girls to perform their
joyless, unliked tasks with the persistence that will turn
them into pleasures?

Our Task.—Let us get clearly before our mind’s eye
our task. We have a child who refuses to acquire some -
habit. The habit is good. We believe that when he
acquires it he will like it What shall we do?

The medigeval view says, “ Make the child do it whether
he likes it or not.” That has the virtue of simplicity and
the vice of naked brutality. It gets things done at the
cost of men. I darkly suspect that that formula has done
its full share in filling the penitentiaries with young men.
We are not trying to get things done but make men; not
hard men, but sirong men.

Next, no general rule can be laid down for all children.
This leads to a positive injunction. Every case must be
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dren would be largely overcome if they were taught obedi-
ence from their very birth. Here again we reap the fruits
of our sharp distinction between real morality and con-
formation of conduct to one’s world. Tf the theory is held
that all the morality a child ever attains is due to inculca-
tion of moral precepts, doubts and discussions may arise
as to just the right moment for beginning a child’s moral
training. When, however, it is understood that real
morality is genetic and will grow from the instincts quite
naturally, but that social conduct is another thing and
must be drilled into a person, these difficulties fly. If the
baby’s egoistic demands, made known by his crying, are
firmly and intelligently put into the background and his
health and the peace of the family consulted from the first,
the proper basis for social conduct-training is established.
Tf it is consistently carried on through all the minor acts
of his developing life,—his time of rising, dressing, wash-
ing, playing, studying, his habits of truth-telling, honesty,
courteousness, and all the rest,—it will not be difficult to
meet the selfish impulses of such a child with the assurance
that a duty to be done is in the end for the best good of all,
himself included, Most spoiled children are spoiled dur-
ing the first six months of their lives.

Fitting the Child to His Own World.—The harder
part is done. The more disagreeable business has been
Anished. Let us now turn our feet into more pleasant
paths and see how moral training, the sweet, untearful,
wholesome kind, is accomplished in the life of a child when
he builds his own world and fits himself to it at the same
time.

Here we need not tarry long to find out what the natural
world of a child is. 1t is not his home, nor his school, nor
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brought repentant tears to the eyes of the good ladies
who had always called her bad.

The Intellectual and Moral Value of Play.—The
child’s own world, then, is his world of play. Play has
a physical and a mental side. The intellectual and moral
values of play run into almost unlimited lists. Authors
have dwelt upon them from many points of view and have
catalogued them until they are familiar to every student
of the subject. Comparing our modern view of child-
activity with the mediseval suppression of all childish
tendencies, it is refreshing to live in an age when courage,
tenacity, persistence, self-reliance, magnanimity, gener-
osity, co-ordination, will power, health, strength, morals
and mind are all said to be cultivated as freely upon the
playground as in the best-ordered schoolroom or class.

Self-discovery by Play.—All of these statements and
many more are true. All I need to do is to emphasize
the value of play for generating and developing what I
consider one of the most valuable of all traits for character-
making. That is the discovery of the child by himself.
Call it auto-education, self-expression, self-reliance, self-
dependence,—what you will,—T believe that any activity
or process that reveals hidden and unforeseen powers for
good to anyone whomsoever makes that person a stronger
character. Grown people know well the value of such
discipline when it comes to them through sorrow and
sacrifice. What mother is there who has played the awful
game of life and death facing the grim spectre night and
day, day and night, fighting inch by inch for the life of her
first-born till her first strength was gone, and her second,
and her third and yet new sources of hidden power were
opened within her and she held out to the end,—what
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Pyramids. Contrast, if you please, some gentle and thor-
oughly refined “ copy-book exercise ”” repeating to the point
of coma “ Practice makes perfect,” with the hero-making
games of the play-world and you can gain some idea of the
yawning chasm yet to be bridged by education before it
makes men and women of the calibre necessary to do just
battle with the dragons of our present day. Not that I
would disparage book-learning or deem it of no impor-
tance. My sincere hope is, however, that into all the les-
sons of boys and girls there will eventually be put some-
thing of that soul-searching spirit of play so that out of
the lessons will come the solid character-making results of
the best playground.

Play Develops the Real Self.—Seeing play in this
light one can easily understand how the willing confor-
mation of one’s self to such a self-constituted world spells
the truest moral-training in the world. What a man is
in his heart-of-hearts he is really. That is the measure
of the essence of morality—his self-respect. What a child
is in play he is in the holy of holies of his being. If the
rules of the game will not hold him, 1f the high-call of
«fair play” will not inspire him, if the judgment and
ostracism of his peers will not correct him, then indeed
is he an incorrigible. His play-world is his larger self.
If against this larger self the smaller self of infinitesimal
interests conflicts and continues to conflict, the saddening
prophecy is almost inevitable that the adult will be dom-
inated in the larger world by the same relative small self.
But, in all childhood, no force is better calculated to eradi-
cate just these small tendencies and to develop in whole-
some expansion the larger self that on the playground is
the real self. Kant’s whole theory of morals rested upon
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social conduct disregarding—for the moment—the motives
or the intention of that conduct. Moral training empha-
sizes the external, the overt act, the happiness-producing
or happiness-destroying effect of the act, and not the in-
ternal springs. Moral instruction, on the opposite side,
deals primarily with the intention. What intentions should
be taught, how they can be taught, when they shall be
taught,—these are questions of moral instruction which
we now proceed to consider.

Moral instruction is that part of moral education which
concerns itself primarily with the generation of right
intentions in a child’s mind. Already we have seen how
intentions give an act its peculiar flavor called moral.
Without an intention an act can be neither good nor bad.
The life-intention, that is, the purpose of a man’s life or
his most general intention, makes him what he is. His
particular intentions make his acts what they are. If his
acts are in harmony with his life-intention, they are good
morally ; if not, they are bad morally. Our last chapter
made it clear that there are at least three life-intentions
open to a man any one of which appears “right” to a
fairly large number of people. Which one of these shall
the teacher decide to inculcate in the child?

Why a Man Adopts a Particular Moral Intention.—
Besides saving considerable friction between teacher and
pupil in the future, it is a splendid preparation for any
moral preceptor to ask himself, “ Why do I intend to do
right for Right’s sake? Why do 1 intend to act for the
greatest good to the greatest number? Why do I intend
to act for my own greatest good? »  Tf he will reflect long
enough I think he will eventually answer, “ Because I love
Right. Because I love mankind. Because I love myself.”
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a philosopher ” they will “condemn you for a fool ”; for
to them, as Bishop Berkely has said, it takes a mind de-
bauched by learning to make the obvious seem doubtful
or unreal.

How Instincts Change Morality.—Yet curious as it
may seem men never once seem to think that the present
certainty-giving instinct is but a temporary occupant of
their character; that shortly, perhaps, another may take
its place and it will give exactly the same tinting of right
to an exactly opposite moral judgment. For most people
the last moral seeming is real. They never set it in per-
spective. They forget the long series of moral stages
through which their instincts have already led them and
never dream of another long train of moral steps yet
before them. The now is Absolute. What feels right is
Right—as long as that feeling is a blind, universal, human
instinet.

Such instinctive acts on the whole may be good for the
race as a whole. But the average man does not know it.
He knows only that he feels this is Right. Beyond that
the super-man may by transcendent genius see another step
farther along toward another ideal of conduct ; but as for
the common-man, he stands in the same relation to that
new ideal as the untutored savage or the growing boy
stands to his Right. For the savage, the boy, the common-
man and the super-man the strongest feeling that it 1s
right is Right. Macaulay, in his essay on Machiavelli’s
Prince, has noted this same tendency in nations. There he
vividly portrays the first commendatory reception of the
book that centuries later is condemned as the most hypo-
critically Satanic work that ever fell from the mind of
mortal man. What was acceptable and right to the Italian
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pretend to live up to and any deviation from this is
visited with “condign” punishment. The attempts for
his moral welfare are confined chiefly to conforming him
to the law of his parents or teachers—and a sorry time he
sometimes has between them—in whatever stage of develop-
ment that law happens to be, with never a hint to the
child that the standard may change, and with never a hint
that morality means to live up to his own standard as for-
mulated by himself.

All Morality is Genetic.—What we need to recognize
in dealing with children is that morality for them as for
all, is genetic. It grows; it changes; it develops. Not
only will a child act morally differently at twelve than he
did at three, but that he will think morally differently
at twelve than he did at three. Take, for example, our old
friend lying—the ever-present help in time of trouble—and
look at it genetically as Professor Earl Barnes does. A
lie from a three-year-old child is normal ; from a six-year-
old child it is unimportant; from a nine-year-old child it
is serious ; from a twelve-year-old youth it is tragic.

Childish Evils Usually Perish with the Instincts
That Give Them Rise.—Lamarckians teach that the in-
otincts of children are merely the transmitted habits of the
parents. For the sake of the parents,—as well as other
very cogent reasons,—I doubt such a theory. But, again
let the remembrance of its possibility temper the condem-
nation of the father and mother and teacher toward
Johnny’s predilections for things that seem to them the
essence of moral perversity. Let their tongues be still
2 moment before they utter the ever-ready punishment-
justifying formula, “ You are a bad boy.” Johnny may
not be bad. Johnny may be the most righteously righteous,
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into the subcellar of the child’s consciousness, and there like
tubers in the dark, it will send out its long, livid creepers
ready for the day when in the license of youth, they can
lift up their heads in noisome and pestilential plants.

The Effect of the Genetic View Upon Moral In-
struction.—This genetic view of morality will modify
to some extent the various viewpoints of moral instruetion,
but it will not essentially alter its general aim. The essen-
tial duty of the moral teacher, namely, the modification
of the child-nature with reference to certain well-estab-
lished ideals, remains the same. The new factor introduced
by the genetic conception is the successive comprehension
by the child of unfolding ideals of conduct which seem
valid or right to him because of his growing instincts and
his growing mental powers. In general, then, moral in-
struction can be stated as the modification of a child’s in-
stinctive conduct by giving him as rapidly as his growing
intellectual powers will admit of it, new ideals for the
guidance of his moral life; or, more generally stated, it
is the partial molding of child-nature according to certain
ends or purposes which he himself adopts as acceptable.
How far his nature can be bent out of its natural trend
depends upon its elasticity, as it were. To bend it too
far means to break it; not to bend it at all means the
breeding of a self-willed man.

The Method of Moral Instruction in General.—The
method of moral instruction in general will involve, first,
a study of child-naturc as a whole; secondly, the difference
between pre-adolescent and adolescent nature; thirdly, the
instincts that dominate pre-adolescence and those that
dominate adolescence; fourthly, the systems of morality
that will best fit these various stages; and lastly, the best
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nature to be bent into proper form by moral ideals. Here
again, the problem of too much or too little is supreme. If
ideals beyond the child’s instincts are proposed, they are
so far removed, so barren and peak-like in their lonely
isolation that the child cannot be interested in them. Here,
the teacher must remember that her duty 1s not mere
conformation of conduct to some standard in her own
mind, but the inner, happy acceptance by the child of some
standard that he accepts as right. No matter how rudi-
mentary that standard may be, or how little the child may
really grasp its full significance, the vital thing in the
operation is that he shall accept what he accepts as just
and valid for him. From all we have said, we can easily
see the peculiar réle played by the instincts in making the
moral ideal, or the intention, take hold, as it were, of the
child.

Boyhood Instincts Differ Widely from Adolescent
Instincts.—First, then, as the most general proposition,
we may say that boyhood instincts are going to be different
from adolescent impulses. This distinction is so widely
known and well-accepted that we need have no fear about
asserting it with all strength of emphasis. It is a distine-
tion, however, that many teachers either forget or else
never knew.

Boyhood Instincts Follow the Social Progress of
the Race.—Secondly, when we come to a clearer classifi-
cation of boyhood instincts, genetically made, we come into
a more disputed territory but one which is still roughly
marked out. It behooves us here to have a theory of the
evolving forces that make a boy pass his moral judgments
upon right and wrong, primitive as those judgments are;
crude, strong, homely as those of our rude forefathers,
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over the perturbed soul of the youth like dark and light
waves upon the surface of a river. But,—to carry out our
figure,—underneath this surface flows a strong and vigor-
ous current. It divides almost immediately into two great
classes of impulses—Egoistic and Altruistic. The self-
regarding and the other regarding impulses alternately
direct a boy’s course; here, one in the driver’s seat; there,
the other; here one tugging forward with demon strength
and the other holding back with all the forces of conscience
helping it ; both always at war, one triumphing at first, the
other never beaten, finally slowly and painfully fighting
its way upward to a place of dominance in the moral life,
aided and abetted by the moral ideal of an altruistic com-
munity.

The Hierarchy of Instincts.—Though morality is
ultimately a matter of instinct, it is not a matter of in-
stincts. A moral man is not a democracy of instinets each
having its own sweet, or bitter, unhindered way. Such a
state would be the direst anarchy. A moral man 1s a
hierarchy of impulses. Certain ones have the primacy and
must be infallibly obeyed. Sometimes lesser valuable in-
stincts arise in a sudden gust of popularity and demand
their satisfaction at whatever cost to the body politic. At
such moments the sway of reason totters, or else, holds aloft
the calm, cold Ultimate purpose of life—the satisfaction
of the supreme Instinct to do Right, to act for the greatest
Self-happiness in the long run, to act for the greatest Good
of the greatest number. These instinctive ends are ad-
mitted to be supreme but they are ends held in mind as
ideas. The ability to comprehend ends of conduct, or the
ability to discern between the values of various impulses
and to determine what one should be suppressed for the
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and entirely separate from others. The most we can do
18 to learn by observation that certain phases in the unitary
process called consciousness predominate, or are more strik-
ing or frequent than other parts. These, in childhood, as
we have before said, are perception, memory and imagina-
tion. The child is busy getting acquainted haphazardly
with his external world. He is seeing, hearing, touching,
tasting and smelling things. These items he stores up in
his memory, all sorts of odds and ends jumbled together
without regard to logical associations. His chief law of
association is by contiguity. Out of these fragments he
reconstructs fanciful situations in fairy-tale worlds organ-
ized more upon the plan of primitive man’s universe than
the modern world, or else satisfying childish eravings for
things to eat or of juvenile illusions of grandeur touching
heroic deeds under imaginary circumstances.

Intellectual Life of the Adolescent.—The intellec-
tual life of the adolescent presents more vividly outstand-
ing processes. Certain mental traits or modes of thinking
as inexplicable and unconscious in their purpose to him as
instinctive impulses to conduet, make him sceptical,
rational, idealistic and imaginative. Why these intellec-
tual modes dominate and their relation to character-making
in general we have already discussed. Now comes the
opportunity of connecting them more closely with the
method of true moral instruction. Just one word might
be said on the contrast between boyhood and adolescent
mentality. The boy’s mind is not fully developed; it is in
process of formation. The adolescent’s mind is fully devel-
oped. His capacities or powers are at their highest pitch.
He lacks experience but he has fully ready all the molds
into which experience can be poured.
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new material capable of being digested, circulated, and
finally, by some alchemy of apperception, of being turned
into stuff like the old material and making it a part of
the whole.

The Learning Process in Moral Instruction.—
Whether this theory is true of general education or not it is
remarkably true of moral instruction. Moral instruction
is not negative. Tt does not consist of a series of “ Don’ts ”
either expressed in the form of a nagging teacher or a
code of maxims. The fact that a child eventually conforms
his conduct to the series of negative restrictions is not a
proof that he has been morally instructed. He may have
been morally trained; his conduct under certain circums-
stances may be beyond reproach; but still he may fall
far short of real moral instruction. For morality—the
intention to act in conformity with some internal standard
__must be inculcated in a fashion that will lodge the ideal
of conduct—however rudimentary, childish or imperfect—
in the child’s mental constitution to become there a regu-
lative instrument of real force.

Whatever, therefore, that is to be taught the growing
child, whatever is to be taken up into his very being, as
morality must be if it is to amount to anything in his
life,—these things must be fed into his apperceptive
machinery in the right quantities and right forms for the
most perfect absorption and assimilation. Into his psycho-
logical structure we must fit a moral system that will
dominate his riotous impulses, bring order out of chaos,
suppress all that is low and preserve all that is fine and
noble. True moral instruction is mot the destruction or
condemnation of adolescent nature, not the disruption of
its psychological machinery nor such a disarrangement of
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of his poor mother does there come swiftly into his reflex
nervous system and more slowly into his developing con-
sciousness the second lesson, “ Some things are to be taken
and other things are to be let severely alone.” Possibly a
little later experience with mouthing a tack, or some other
hard substance, teaches the same lesson with regard to
eating.

The Second Period or Intuitionism.—During this
period of experimentation with life-forces and pleasure-
giving and pleasure-taking processes, lasting possibly from
two to six years, the morality of the child is necessarily a
rudimentary and fragmentary thing. It is a series of
inchoate gropings after the light with here and there a
streak of dawn breaking through the gray morning. Ex-
periment is backed and bulwarked with countless “ Don’t’s ”
and “Do’s”; with “If you do . . .7, “If you don’t

> and “T told you so’s . . .”, and “You see
what has come of it’s” By all of this process that slum-
bering inheritance called conscience is gradually aroused
and stands alert ready to throw its influence in the direc-
tion often but most vaguely intimated by the nascent
power of reason revealing dimmest relations between a
concrete contemplated act and the germs of a general truth
precipitated by sundry previous experiences coupled with
memories of acute consequences. This lively but unedify-
ing feeling compels the youngster to formulate his first real
moral principle, “ I must not do this because it is Wrong,”
or it can be expressed in a positive form. At that moment,
he has become an Intuitionist.

In this state he is likely to remain until he is twelve
years of age. Of course, he is not a pure Intuitionist. He
does not, any more than his elders about him, decide every
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reasoning powers are almost unnoticed. To these con-
ditions, external and internal, Intuitionism fits with won-
derful precision and will form the basis of the other
systems in succeeding years.

Adolescent Moral Instruction.—With the dawn of
adolescence at thirteen the method of moral instruction
changes. To enumerate the most prominent changes, the
youth now begins to make his own character. Heretotore,
his environment and his teachers have determined his
destiny. The boy has been dominated by his instincts
regulated by environment. Now he will be led by his
ideals. Secondly, his moral training, as distinct from his
moral instruetion, will be the expression of his ideals. As
far as the teacher is concerned, moral instruction and
moral training both will largely coalesce in giving him the
right ideals. Thirdly, the moral instruction of young
men and young women may be different. It will depend
upon sex-differences in psychology. Generally, the girl will
abide more closely by the intuitionism of her childhood,
and, possibly, be always more regulated in her conduct
by conformation to her particular world than the man.

Moral Instruction Must Fit the Youth.—However,
for both, the problem of moral instruction is the same as
with the child in one important respect, namely, the
problem of making that instruction fit the psychology of
youth. By that, I do not mean merely to render the
instruction sweet and palatable, though I can see no harm
in the world in making good things enjoyable and bad
things bitter. What 1 mean is to make the instruction
psychologically assimilative, to make it possible, learn-
able: to present it in such form that inevitably by the
laws of the being of youth, it must enter into his character
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(Certainly not Intuitionism. That has been swallowed
up in his new scepticism. The searching light of a new
day is being poured in upon all his old beliefs. Morality
cannot escape the light. Moreover the boy has begun
seriously to reason. Likewise he wants an end or a purpose
to life. With the formation of these things his imagina-
tion is wrestling, especially with the half-successful
attempts to form some conception of that gelf his egoism
so longs to realize. For him, at this stage, one and only
one system of morality can make a heartfelt appeal. That
is Egoistic Hedonism. It is new to him ; it offers an end ;
it rationalizes conduct; it sets for its ideal the dearest
wish of the boy’s heart, namely, the fullest possible satis-
faction of egoistic desires.

But in a few years the dawning of a larger Self will
want something more satisfactory than Egoism. New
masses of impulse will arise and become dominant. Altru-
istic longings reaching out after new friends, social duties,
patriotism, citizenship with all its calls to unselfish and
other—regarding emotions will make Egoism look small
and mean. Then it is that Utilitarianism must come with
its preservation of the rationalism, idealism and imagina-
tion of Egoism but now invested with the halo of service
for others.

The Moral Progress of the Adolescent.—The moral
progress of the adolescent may move somewhat in the
following manner. Suppose he has arrived at his sceptical
period. He has been taught to tell the truth,—or rather,
with the usual negative fatality,—he has been taught not
to lie. His notion of a lie has been always rather vague.
Now he begins to speculate upon definitions and the mean-
ing of things. He soon comes to the question, “Why
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self to be a man, bearing a man’s duties with a man’s
strength and breadth of shoulders.

Beyond this no wider vision will come. The horizon
of the youth’s world has expanded to the rim of the world
and his family are the inhabitants of the earth. Later on
practical wisdom and slow necessity will make him put his
own family first in his affection, will limit his patriotism
to his own country, will reduce his world-wide reformations
to his own ward; but all these restrictions will still be
guided by the greatest good to the greatest number.

The Growth of Selfhood.—Or, suppose for the sake
of the non-hedonists, we look upon the growth of morality
as an expanding egoism or the attainment of the largest
self. Then the early adolescent need not change his first
aspiration. He maintains always his ideal of the Self as
the end of his actions. His first conception of Self is the
narrow one of satisfying his immediate self-regarding de-
sires. Self-pleasure and Self are at first identical. Then
he may come to understand that not merely his pleasure-
giving activities are to be developed but that all his human
attributes demand their share of attention. He may be told
that by systematically curtailing the range of his sympa-
thies that faculty will atrophy and die and he will be saved
many needless pains at the sight of his fellow-men’s suffer-
ings. Likewise, if he hardens his heart and refuses to allow
it to expand to a warm and broadening affection for his
fellows he will save himself much heartache. For it is
risky to love. Friends may prove false, children may die,
acquaintances may move to the ends of the earth, and
what then will compensate a man for the pain of parting
and the emptiness of his existence? All the risk can be






332 PRINCIPLES OF CHARACTER MAKING

mind. His idealistic nature will seize upon it; reason
will stamp it with its hasty approval; imagination will
clothe it with a hazy and magnificently outlined form;
emotion will play over it in such a chiaro-oscuro that the
high-lights will be all beautiful and the parts unlovely be
lost in the shadows of youthful inexperience. Later when
the stern reality of life compels the closer painting-in of
these same dusky spots, the momentum of habit will keep
the man at his appointed task,
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