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164 GROWTH OF IDEAS

moving mind to grasp meaning is hard work, and
to learn by heart is a relief ; what that means, at
any rate, they understand, and to work at that
level is for them a line of least resistance, for it is
very often less trouble to the stupid child to learn
by heart than to the more intelligent. As though
to compensate them, Nature seems to have endowed
the slow learners with strong and accurate reten-
tiveness. Thus, unless extreme care is taken, the
lower half of a class get into the habit of learning
by heart things wheh they do not understand, and,
consequently, cannot use; and just in proportion
as this habit is formed, the school for these pupils
becomes a school for the culture of stupidity. Such
a habit is as noxious to mind growth as a narcotic
to bodily growth.

We cannot here follow up this train of thought
into the details of the wvarious school subjects ;
that is rather the task of the methodology of each
subject, and does not belong to a theory of educa-
tion. We can do no more here than note a very
important consequence. Those subjects—such, e.g.,
as geometry—which give rise to least reason for

learning by heart have, in consequence, a quite

peculiar value in the school curriculum. And, on
the other hand, such subjects as geography and
history, which easily become mere verbal series of
space or time, are subjects most often badly taught,
and, if badly taught, injurious rather than helpful.
I't remains to consider shortly the second and more
important type of reproductive process—viz., re=







166 GROWTH OF IDEAS

Unless particular care is taken with these points of
transition between topic and topic, the new dress in
which the old fact occurs so completely disguises
it that the pupil mistakes it for something quite
new, and as soon as that is the case the subject
ceases to be a connected whole : it falls into a series
of disconnected parts. Let us take as our second
illustration an ancient language. The close of the
first stage is, of course, the mastering of paradigms
of declension and conjugation. In accordance with
the preceding section on the first type of reproduc-
tive process, some preliminary knowledge of what
a case and a tense-are is essential, as also is some
very simple practice in the use of tenses and cases
(¢.e., in expressive process). The first step com-
pleted—and it may take a considerable time, quite
a series of lessons—the paradigms are learnt succes-
sively by heart. No sooner is this task finished
than the application in sentences is continued ; each
of these sentences in itself forms a short purpose
in which cases and tense play their part ; in each of
them bits of paradigms appear in ever-varying

order, and the capacity to use both cases and tenses

gradually grows, and with it the meaning of cases
and tenses themselves. These paradigms are to
the language what the multiplication table is to
arithmetic—indispensable as a preliminary, but
perfectly useless unless split up. The preliminary
sentences used for practice are, of course, artificial,
more so even than are the early sums done in arith-
metic. From this artificiality it is almost impossible
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of meaning under varying purposes, and it has the
further advantage that the purposes in which the
meanings are embodied are natural.

We have taken our two illustrations, the one
from mathematiecs, the other from an ancient
language, because these subjects have been longest
taught, and their methodology is fairly fixed and
complete. Similar illustrations might be taken
from every school subject, but they would in all
probability involve us in a host of questions still
controversial, and with such this is no place to
deal.

It will be plain already that our second type of
reproductive process brings us back into that
receptive process with which we first started, when
old and new blend together to form new meaning.
These three processes of imagination which we have
described are a cycle which repeats itself again and
again as learning proceeds. We have treated of
each separately for the sake of clearness, but in
practice it will always be found that they overlap
and run into each other ; their separate treatment
serves to emphasize the fact that, at one period
of learning any new thing or series of things, the
receptive attitude is the prominent one, at another
the expressive, at another the reproductive. This
order is a fixed one. No new thing can be learnt
except in receptive process where old and new
blend ; no meaning thus acquired can reach to such
clearness as to be worthy the name of idea until
it has clothed itself into some form of expression.



















174 MIND’S HIGHER PROCESS

it deals, not with process, but with products. In
order to test the products of thought, its method
is throughout analytic : it classifies types of reason-
ing, reduces them to their simplest forms. Tt
examines separately the parts of which a train of
reasoning is made up, and is thus led to a separate
consideration of propositions and of terms, with a
view to a classification in each case. It is con-
cerned in this treatment with extremely abstract
and philosophic topics—such as the nature of
inference, of judgment, and of the ultimate laws of
thought on which wvalidity depends. The logician
distinguishes two main types of valid inference,
the inductive and deductive, and, using symbols to
illustrate each, he draws a hard-and-fast distinction
between them, although he would acknowledge that
it would be extremely difficult to say to which of the
two types a concrete bit of the reasoning process
belonged. Now, unless the whole standpoint
taken hitherto in the course of this inquiry be
mistaken, Logic is precluded by its very method from
giving to educational theory the aid which it needs.
The teacher has nothing to do with reasoning as
such ; he 18 face to face with a number of minds,
and educational theory must treat them as wholes.
Reasoning is one phase of mental life—an extremely
important phase, it is true—but the teacher’s
difficulty is not so much to get his pupils to reason
correctly as to get them to reason at all. If he
can once cause the minds with which he deals to
assume the phase called Reasoning, his battle is as
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176 MIND’S HIGHER PROCESS

at one level or another, in one direction or another,
by the time the child reaches the school age.

These same blended processes the teacher can
only utilize. The mental processes used by the
child out of school are the same as those used in
school ; the difference lies in the conditions of their
use and the direction in which they are used. These
considerations are all very obvious and of negative
value only. A theory of education has nothing to
gain by following the psychologist in his separate
treatment of processes involved in judgment,
discrimination, comparison, and conception.

The questions relating to reasoning with which
we are concerned are more general and less abstract.
In what does reasoning as a process differ from
those processes of imagination which we considered
in the last chapter ? What conditions must be
fulfilled before its exercise in any direction can be
expected ? To what extent, if at all, is the capacity
of the mind to reason in one direction utilizable in
another and different direction ? What exactly is
meant by calling reasoning the highest in the scale
of mental processes ? Such, briefly stated, are the
questions to which we must find some sort of

answer.

CONATION AND REASONING.

In dealing with the three types of imaginative
process, we found that each involved conation in a
different way. In receptive process, the conation,
however strong, is at first vague, and only becomes
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186 MIND’S HIGHER PROCESS

tion in which receptive and expressive process have
not already been active in building up ideas into
clearness of content. It follows that reasoning or
thought process first becomes possible out of school,
and arises spontaneously, usually in connexion with
personal desires, as to which a child very early antici-
pates experience by ideas of what he considers proper,
and where experience very often clashes with his
anticipations ; it arises in school, first, in connexion
with those points here and there where school dis-
cipline touches these strong personal interests, and
afterwards, now here, now there, in connexion with
subjects of instruction, wherever these subjects touch
on points having a connexion with the child’s pre-
viously formed ideas. But until time has been given
for the formation of ideas in connexion with any
particular subject of instruction, it is useless to
expect reasoning to take place in connexion with
that subject.

An illustration may help to make this clearer.
One important part of school curriculum is concerned
with establishing correct use of the native language.

If the teacher’s attitude towards this subject be con-

trasted with the pupil’s, it will at once be evident
that the teacher, as he reads an author, anticipates
not only the meaning coming, but also the expres-
sions ; an ungrammatical sentence or a peculiar
construction clashes with his anticipations, and
needs either correction or explanation. The pupil,

on the other hand, anticipates meanings, but only

very incompletely modes of expression ; in connexion

1
|
, |
|
-
k|
3
i







188 MIND’S HIGHER PROCESS

that this preliminary work in most subjects has to
be done. It is their function in one subject after
another to pave the way for reasoning in the subject,
by building up those clear ideas which make reason-
ing possible. Hence the curriculum and methods
of teaching in them are of supreme importance.

Let us turn now to the other conditions upon
which reasoning or thought process depends—viz.,
whether the situation or problem calling for reason-
ing to solve it possesses a value strong enough to
call for the energy necessary to solve it. Reasoning
qua reasoning has not immediate value for the aver-
age boy or girl. The youthful mind is ‘ an inveterate
shirk,” and will not use its highest process if it can
be helped. It is easy for pupils to wait and watch
a teacher do the work for them which they might
do for themselves, easier for the teacher, too, for it
is uphill work getting a class to think. No one who
has not taught can know how strong to both class
and teacher is the temptation to take the lower,
easier path of receptive process, followed by repro-
ductive process. There is the delusive feeling on
the teacher’s part that he is working hard and
covering ground, and on the pupils’ part that they
are learning, and learning something new ; and
both of these are true in fact, but the plane of work
is a lower one, and an opportunity in educating has
been lost. If acquisition of knowledge and the
passing of examination tests were the end aimed at
it might be thus attained, but if, besides knowledge,
capacity to use the mind’s strongest instrument
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value consists. At the outset that background of
pains and penalties which school discipline holds
in reserve for the idle may contribute something
towards it, helpful just in proportion as it is the
merest background, and a positive hindrance as
inhibiting the play of ideas by the emotion of fear,
if it be allowed to become in the least prominent.
In other words, pupils are vaguely conscious that
in class they are expected to do their best, and
accordingly are ready to do so. This is a part of
what may be called the school mood, which it is one
of the functions of discipline to produce. That
subtle corporate feeling of a class which, though a
real factor, defies analysis, and which is rather
helped than hindered by competitive rivalry between
individual members, probably contributes more,
and the stimulating and encouraging personality of
a teacher most, to the motive power of the pupils’
minds. This is at the outset merely, for as the
actual work in unravelling the difficulties of a problem
proceeds, all these elements are lost in a final value
of gathering intensity and strength, which lasts
until a solution is reached, and then dissolves into

a feeling of satisfaction at something accomplished.

The foregoing considerations give a very strong
reason for taking the beginnings of reasoning in
any subject, and with young pupils more than the
mere beginnings, in class, rather than leaving pupils
to attempt it for themselves out of school. The
school mood, with its attendant aids, if properly
manipulated, almost guarantees sufficient initial
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196 MIND’S HIGHER PROCESS

and obvious. The working out of the solution
involves the manipulation in a definite order of a
number of objects, and the end can only be attained
if the order is the right one and the manipulation
is carefully performed. In drawing the end is
graphical, and each step towards it also graphical.
In geography problems lend themselves, indeed,
to verbal solution, as in language, but graphical aids
are not only valuable, but often indispensable.
In woodwork or carpentry, though the end is the
construction in wood of some definite object with
certain dimensions, the use of plans—a graphical
representation of the steps by which the end is to
be obtained—is essential if the work done is to rise
above perceptual process.

In connexion with all these different spheres of
exercise, thought process is possible, and in its
nature in all of them it is of the same character and
observes the same laws. Its nature and the con-
ditions on which it depends do not alter with the
media through which and in which it finds its ex-
pression. The different spheres, indeed, vary in
the number of opportunities they offer for its scope,
but that is a different matter, not here under con-
sideration. In each sphere there must be an under-
standing of the end, an acceptance of the end,
sufficient value attaching to it, and a set of ideas,
varying in length with its complexity, which have
already attained to some degree of clearness and
freedom. The test of this last condition is the ease
with which these ideas find expression, whether
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nexion with the doing of the work; too often in
science subjects the recording in a notebook of
work done is postponed until all work is over, and
is separated from the work by an interval of hours,
even of days. In that case, though not, indeed,
worthless, it loses most of its value; for instead of
aiding and ensuring accurate thinking, it is a form
of reproduction. Expression in one form or another
is a natural part of the process of learning and of
thinking ; without it learning is incomplete, and
thought is of necessity vague.

From a teacher’s point of view, supposing that
the conditions necessary for a high level of learning
dealt with above have been fulfilled, there are two
points which need very careful watching—namely,
accuracy of thought and relevancy of thought. To
cultivate these two qualities of mind is the aim of
all the practice in thought process which a school
curriculum provides. They are ideals at which
teaching ought to aim, and they are qualities of
slow growth. It is impossible that they should be
reached in any full sense in the course of a school
education. Even with the trained adult there are
large spheres of thought where they have not at all
been reached. No one ever attains to them in all
directions. It is a great thing if they are reached
in some one or perhaps two directions. For the
school-teacher, his task may be regarded as success-
fully accomplished if he has succeeded in making his
pupils realize in some one direction what accuracy
and relevancy mean ; for in so far as he does realize

.
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202 MIND’S HIGHER PROCESS

distance before it becomes evident to the worker
whether or not it is leading to P. Thus, between
a and b, b and ¢, etc., must be a twofold working of
the mind, the first called analysis, or (by Herbart)
absorption ; the second, synthesis, or (by Herbart)
reflection. The first is the search for the new step
towards the desired end, and is not complete till
that step is hypothetically found ; the second is the
uniting of the new step taken with the purpose
as a whole (or its rejection if it is seen to be no
advance) ; in any case it paves the way for a new
analysis. 'Thus, all the way through analysis and
synthesis follow each other till the train is complete.

It will probably already be evident to the reader
that the quality specially necessary to thought
when engaged in analysis is accuracy, and when
engaged in synthesis is relevancy.

The accuracy demanded in analysis is, in the
first place, an accuracy of observation ; the ideas
used to split up the situation in the search for a clue
must themselves be to some degree clear and
definite—just, that is, sufficiently definite for the
purpose demanded—no more is required of them ;
the observation itself must be accurate, but it need
not be a complete analysis of the situation, only
such observation as is required to suggest the clue ;
when the clue is found observation changes, and
takes a new direction : the clue itself is followed
out. Hence it is plain that only relative accuracy
is required—relative to the purpose in hand. The
accuracy so far spoken of is an accuracy of thought. \
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206 GROWTH OF IMMEDIATE VALUES

than this it would be rather a danger than a benefit
both to the individual and to society, for it is obvious
that a mind endowed with strength of purpose,
and equipped with the knowledge necessary to the
carrying out of purpose, may exercise its power in
a direction detrimental both to itself and to society.
The successful criminal has as much need of the
efficient mind as the philanthropist or the business
man.

We have still to deal with those influences, direct
and indirect, which a school brings to bear upon its
pupils in its attempt to fulfil its high duty of training
character, and to cultivate immediate values. It
will soon become apparent that the method which
has hitherto been followed will not take us very
far in the desired direction. But it will be well to
try and follow it as far as it will go ; accordingly, we
will approach the problems of character training
first of all from the point of view of the learner, and
see how far the facts concerning learning which have
already come to light are available here.

We must first of all return to the distinction
between final and immediate values made in a
previous chapter. Final values belong to ideas,
and to ideas only, and they are strong and weak
just in proportion as this or that idea is needed
for the performance of some purpose, occurring in
environment or devised by the individual. Ideas
acquire this value from being used, and it is relative
to their use and to nothing else. But immediate
values, though very often connected with purposes,
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210 GROWTH OF ITMMEDIATE VALUES

the value of whatever answer he does give is more
likely to be its amusing character than its reliability.
If a child be asked, ‘ Do you like this or that
person ?’ he probably can find a reason for his like
or dislike. He will fix on some instance of the
treatment he received from the person in question
as his reason. The last salient aspect of So-and-so’s
conduct towards him colours his attitude for the
time being, and his likes and dislikes for people are
more definite and developed than for subjects of
his curriculum.

It is perhaps fortunate that experiments which

aim at direct investigation of immediate values
should prove abortive, for they do no good to the
children on whom they are practised. Any atten-
tion on the part of a child given to feeling is apt to
lead to a morbid attitude which is exceedingly un-
healthy. A child of from four to six or seven years
of age is growing into a consciousness of himself as
a person ; and, especially if he have few companions
of his own age, he is apt to brood over the treatment
which he receives, and over his own attitude towards
both people and things ; his own feelings become of
importance to him as experiences in themselves.

It is a matter of common knowledge that such |

brooding is not only harmful, but injurious to
health, and calls for a change in surroundings which
shall direet attention to outside activities.

There is one other way of dealing with immediate
values which must be mentioned. It is possible to
distinguish certain types of temperament—the
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218 GROWTH OF IMMEDIATE VALUES

—really names for instincts, or are they rather
general terms under which the whole host of instinets
are grouped ? This is a question for psychologists.

Inadequate and scanty as our treatment of the
springs of immediate value has been, enough has
already been said to make it abundantly clear that
all of them reach out towards and presuppose a social
environment. The first and most important en-
vironment is the home. Upon the nature of the
home and home treatment the childish attitude
towards life, his chance of developing his range of
instincts into immediate values, depends. The
home ought to provide an environment with suffi-
cient restrictions to shield the child from what is
dangerous to his health, physical and mental, and
leave him ample freedom for the natural play of
such activities as his instincts prompt him to.
Its regular routine should provide a perceptual
framework for the growth of his early habits.
Parental influence will rather draw than push him
along the desired path. At times he will, of course,
run atilt against the -barriers set up ; his wilfulness
will come into conflict with the will of his elders,
and he must then learn the first of all the hard
lessons of childhood—to obey. Some of his impulses
will have to be checked by punishment, and many
others stimulated by approval. But his immediate
values need no exciting treats to stimulate them,
and no heroic or Spartan discipline to repress them.
All unconsciously, for the most part, sympathy and
imitation do their work, and he falls into the way of
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to whom ? To the child or to the boy that is to be ?
The question is important. If the latter, can it
not wait ? Much has been written on the training
of the senses, and many exercises have been devised
for the purpose—excellent if the child be abnormally
backward in any one direction, excellent, too, if his
environment has been such as to deprive him of an
opportunity to do the training for himself, but
surely but a poor substitute for the child’s own
spontaneous work. Think for a moment of training
of the ear in musical sound, and of the sense of
rhythmical movement. Does it not begin with the
regular rock of the cradle, and the lullaby with
which a mother lulls her child to sleep ? 1Is it not
continued in such games as ‘a ring of roses,” when
singing and movement go together; in the march
round the nursery to the beat of a toy drum or
the blast of a toy trumpet; in games with the
skipping-rope ; in nursery nonsense rhymes; in the
snatches of songs, both sacred and profane ? If,
again, we turn to colour, does not the child, if he
be not colour blind, learn of himself to distinguish
any and every colour which he needs ? He can

tell a clean from a dirty pinafore, a pink from a blue

sash, light hair from dark hair, blue eyes from brown
eyes. Does he not of himself learn the colour of
daisies as he weaves them into a daisy chain, or of
beads when he makes them into a bracelet ? If,
when he draws what he calls a horse, he prefers to
give it a yellow coat with green spots, we have no
right to object. It must needs be remarkable,
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222 GROWTH OF TMMEDIATE VALUES

signs are present, and the child is apparently quite
content with home life, his nature may be merely
marking time, and need the stimulus of school for
further growth.

In any case, if he is not sent to school too early,
the child looks forward to school life as a distinet
step forward in his life, perhaps as the first step
towards growing up, always so attractive a prospect
to children. To go to school means to a child new
responsibilities, new dignity, and new privileges.

Shakespeare’s picture of ‘the whining school-
boy, with his satchel and shining morning face,
creeping like a snail unwillingly to school,’” is no true
picture of his attitude. He looks forward to the
new world which he is to enter, tremulously, perhaps,
but with eagerness and high anticipation. At last
he is on the upward road, and he knows roughly
what is before him. He expects order, discipline,
and work, and he knows quite well the difference
between work and play. Above all, he expects to
make a progress definite and recognizable to himself
in definite things—such, for example, as reading,

writing, and sums. He may not know what a

‘sum ’ is, but he wants to do them all the same.
They may be unpleasant things in themselves, but
to him they are an essential part of his new dignity.

This attitude of boys or girls towards school life,
which ought to be the natural product of home,
and is so in many cases, is one of the greatest assets
which a school can have. It is hardly possible to
get it when little ones are sent as mere infants to
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226 GROWTH OF IMMEDIATE VALUES

And in that case is it not a mistake to give children
the opportunity to make excuses ? Much depends
here on how these minor breaches of discipline are
treated. It is as great a mistake to magnify them
into erimes demanding punishment as it is to neglect
them altogether. It is enough that the offender
should know, and that his class should know, that
the offence is known and noted. Thence, I think,
set. punishments and automatic rules in connexion
with them are in all these matters a mistake. The
set punishment involves either an injustice or an
inquiry into the nature of an excuse, and both are
usually almost equally undesirable in the case of
young children. It is enough to say, ‘ You are late ;
go to your place,” and let the tone mark the grade
of disapproval. Rewards are just as much out of
place as punishments. A child neither needs nor
expects reward for the performance of his obvious
duties ; it does not conduce to his own self-respect
to let him think that he needs to be bribed either
by marks or by prizes into reasonable conduct.
The only recognition he needs to stimulate his
efforts is a very occasional word of approval if his
progress is marked, and he values this more than
either prize or marks.

Every school professes at least to demand
punctuality from its pupils, but it is not always
sufficiently recognized that there is another side to

the matter. It is equally true, and perhaps, for a

teacher, even more important, that pupils demand

punctuality from their school. They resent any-
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230 GROWTH OF TMMEDIATE VALUES

essence of discipline. Hence it is hardly surprising
that more than half the difficulties that occur in the
discipline of a class are due to mistrust either by
pupil or teacher, or both. We have often already
insisted that a child’s feelings towards persons de-
velop earlier than any other of his values, and in
case of any unfair treatment, to himself or to his
fellows, or when any slur of suspicion is cast upon
his feeling of honour, a child’s resentment is keen ;
the bond on which discipline depends is broken.
Nor is it so easy to reform it as it is to create it in
the first instance ; hence impartiality is a sine qua
non in the teacher, and favouritism is the most
disastrous of faults. It is far wiser to err on the side
of taking a boy’s word, even though appearances
point to his lying, than risk the possibility of an
unfair charge. Let a teacher be doubly sure of his
ground before he lets a pupil think that he doubts
a pupil’s word. If he should, unfortunately, make
such a mistake, let him not hesitate to apologize,
for apology is the pupil’s due.

At the back of the pupil’s mind, in his relation to
his teacher and to the authority of the school in
general, there lies an element of fear, not felt, as a
rule, as unpleasant, but sufficient to tinge his
attitude with awe. Fear of the kind described is
a salutary check on impulse, and an aid to self-

respect and a feeling of responsibility. When he
has committed an offence against a school rule, this

feeling strengthens into one of dread, all the stronger
if the consequences of the offence are vague to the
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between the age of fourteen and sixteen than with
all the rest of a pupil’s school career. To treat of
them in detail is altogether beyond the scope of this
chapter. So long as a boy or girl is definitely under
the control of a wholesome social environment,
whether 1t be that of the school or of the home,
there is little real danger ; the danger-points are
emphatically the gaps—long and short—which are
controlled by no outside influence and filled by no
definite purpose—e.g., the going to and from school
at a day-school and the midday interval.

Just before this period begins, or else at its be-
ginning, the primary school sends the majority of
its pupils out into the world to fend for themselves.
If they at once get into some definite work which
takes up their attention and keeps them fully occu-
pied, its very newness and the call which it makes
on their adaptability is a protection, even though
the work be wearisome and the hours long. It is
far better than idleness. If, on the other hand,
they are tossed to and fro from one odd job to

another, with intervals of idleness between them

spent in the street, their chances are small.
Deprived of all rational and consistent social sup-
port to their character at its weakest point, its
most critical stage, it is hardly to be wondered at if
young lives suffer shipwreck, and all sorts of immor-
ality and crime finds recruits.

There remain two matters which must be men-
tioned, though neither can here be dealt with
otherwise than summarily—school games and the
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If emulation is so strong a force with our children,
it is surely foolish not to harness it to the purposes
of the school, and use its stimulus whenever we can.
It may be true that in a competition only one can
win, but it is a good lesson to the others to learn to
take a beating without being discouraged, and so
on. The line of argument is familiar. It is equally
possible to argue thus : If this instinct is unusually
powerful in children of our race, is it right in the
school to find such a scope for its play, to lend to
it the sanction of authority, and to give it a place
both in school and out of school so prominent as
to enhance its strength indefinitely ¢ Do we not
run the risk of turning out characters not har-
monious and evenly balanced, but abnormally
developed in one particular direction ? Is it fair
so to tie a boy’s best efforts to a particular type of
stimulus as to make them difficult, if not im-
possible, without it ? There are other values con-
nected not only with the subjects of ordinary
curriculum, but with good work for its own sake,
that run a risk of being obscured or even quite
eclipsed. Again, the argument is familiar, though
perhaps not so familiar as the former. Both lines
of thought will find many adherents, and whatever
line be taken, the answer to a number of current
problems in school organization depends upon it.
We have stated some of these below, and leave the

reader to supply his own answer.*

* The place and prominence of school games and inter-school
matches ; the practice of place-taking in class; the uses of marks
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Obviously, the school may have occasionally one |
among its pupils so disloyal to its aims, with an =
influence so malign, that vicious impulses of others
find a congenial atmosphere in his company. Such
pupils are traitors in the school society, and must
be treated as such. As a last resort, the school ¢
must have the power of expelling them. They are
as noxious as an infectious disease. No society
whatever can afford to make light of treachery.

C. IMMEDIATE VALUES IN THE SCHOOL |
CURRICULUM. -.

For the most part this is a topic with which the l
methodology of each subject has to deal. Only
certain general aspects concern us here. "

A teacher’s personal manner, which is only par-
tially within his own control, is, of course, here, as -
elsewhere, of primary importance; but, beymld ‘
mentioning the fact, it is not necessary to say much |
about it. If a teacher is gifted with a stimulating i
personality he soon becomes aware of the fact, and |
is only too much inclined to rely on it alone. If,
on the other hand, this personal gift is denied him, l
he can, at any rate, do his best to make his interest
in the subject he is teaching evident, and he can
avoid making his class suffer for his own changing
moods. A genuine value of the subject in hand,
however elementary—as something for the moment
the one important thing—aids more than cunningly
devised attempts to appeal to a class. In all such =
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climber among drifting mists making for a summit
hidden from him. He knows by the upward path
that he is rising higher and higher : that is his sense
of progress. He gets partial views as he climbs,
but not clear enough to show him how the land
lies, or how far the summit is away. He reaches
one, it may be, of the lower summits, and the mists
lift gradually. He can see the path by which he
has come ; he sees the relation of the peak he has
climbed to the rest of the mountain, even though he
cannot see the other summits ; but the view he gets
is his reward for climbing, and makes the effort
worth while. It is not possible before he starts to
tell whether he has it in him to appreciate the
view when he sees it. He may not care for natural
scenery at all, and it may be no stimulus to him to
lead him to climb again. On the other hand, it
may be an experience the grandeur of which he is
not likely to forget.

In the same way it is not possible to predict
whether the learner can appreciate the pleasures
of intellect or gauge the extent to which mastery
of one system of thought will serve to whet his
appetite for further learning. At any rate, it is
the business of education to give him his chance,
and see that it is a fair chance. It is unreasonable
to expect every learner ever to care for knowledge
as such. The simile used may help to explain why
a teacher must expect in many cases to be disap-
pointed at the results he gets. Not every pupil has
it in him to make a student. It may explain, too,
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nature are definitely connected. Art, musie, and
literature are all of them in their origin modes of
expressing feeling. Hach has a technique connected
with it which has to be gradually acquired, and
which demands systematic arrangement. In art
the child has to learn to observe form and colour and
to reproduce them ; in music, he has to associate a
set of symbols with the notes of the scale ; in litera-
ture, he has to read, to write, to spell, to express his
thoughts in accordance with the rules of language.
In the learning of all these things final values pre-
dominate ; purpose is connected with them, and all
that has already been said of final values applies to
them. Neither in learning his notes, nor in drawing
a group of models, nor in learning to write, spell,
and read, is the pupil expressing his feelings : he
is learning to master a set of tools which may, per-
haps, later enable him to express them. The
learner, meantime, has his own primitive modes of
expressing his feelings, and most of them are not
at all artistic. On the other hand, all these subjects
have another function : they ought to train appre-
ciation, and cultivate a love for what is beautiful in -
art, in musie, and in literature. Here we have to
do with immediate values in their purest form. The
beautiful in all its forms is valuable just because it
is beautiful, and for no other reason whatever.
Art, music, and literature have been the vehicles
of the beautiful in thought and feeling in all ages.
All that has been preserved of them is the inherit-
ance of the present generation. There is a world
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injudicious forcing of spelling, grammar, and ex-
planation of words ; for art owing to the freechand
drawing ; and for music owing to scales. In all
these subjects it is easy to overload first beginnings
with such doses of dull routine as to stifle apprecia-
tion. It is often pleaded that appreciation in
art, music, and literature is a late product in educa-
tion, not to be expected before the close of adoles-
cence. Only the exceptional pupil, it is said, is
really capable of it, and hence it would be waste of
time to endeavour to cultivate it in all pupils. Such
a plea contains something that is true amid a great
deal that is more than doubtful. If for a moment
we leave literature on one side, it might with equal,
if not greater, justice be urged in respect to art and
music, that not one pupil in a hundred will be either
an artist or a musician, and that it is, therefore,
not worth while to waste time over the acquisition
of technique.

Enough is not known of the changes which adoles-
cence brings with it to say, with any certainty, what
effect it has upon those parts of our emotional

nature to which sesthetic values appeal. It appears,

indeed, probable that the creative impulse in all
the arts is in some obscure way connected with it,
but further than this it is not possible to go. On
the other hand, it is an established fact that
the majority of young children between five and
seven years old show already that liking for
pictures, for music, and for literature, out of which
appreciation may subsequently grow, provided
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trust that the young mind will find in the good and
the beautiful something akin to itself, and leave them
to do their own work in the formation of the ideal
standard. Our inherited wealth of beauty provides
an ample store of things simple enough for the
childish liking, and yet good enough for a high ideal
standard. There is, indeed, every variety, every
grade of choice, from what is well within the scope
of a little child to what is quite beyond the average
schoolboy. The one essential thing is to keep
those periods set apart for the growing of ssthetic
values as times when teacher and pupil enjoy them-
selves together. Final values with conscious and
purposive learning and teaching are out of place
there. Spelling, grammar, and derivations have
no business to trespass on the time set apart for
literature. Questions of technique do not arise,
except in artists’ minds, in understanding and enjoy-
ing a picture. The pleasure of singing a good song
together or listening to good music of any kind is
incompatible with practice in intervals or talks
about keys and scales.

Success in fostering esthetic values depends
partly on a suitable selection of material, but much
more on the teacher’s sympathy and influence.
During the first school period—i.e., from six to
twelve years of age—acquisition and technique
and opportunity for appreciation are better kept
quite separate. In the later period technique
ought gradually to aid appreciation. When the
pupil has got far enough to attempt to imitate the
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with no stable attitude towards life as a whole ?
People in past ages, left to their own guidance, have
groped their way among these problems, and woe-
fully stumbled in the answers they have found. It
is part of our human nature to grope for an answer,
and cling to a false one in default of the true one.
Is the younger generation of to-day to be left to
grope and stumble unguided ? Can the children
in our schools be left to such guidance as the homes
they come from afford them ? It would indeed be
well for us as a nation if that were possible with
safety. Even if they could, can the school, which,
if there is any truth at all in this chapter, is a minia-
ture society whose aim is to build a character, |
afford to deny a place to reverence ? "

These are grave questions which still await an
answer. One thing is absolutely certain : either in
the school or in the home, or both, a place must be
found for those quiet hours in which the truest
springs of conduct receive their nurture. The
duty imperatively presses upon each succeeding
generation in any society of opening for its younger
members the doors of that world of thought and
feeling towards which reverence is a natural attitude,
and of which worship is a natural expression.

Yet the unprejudiced observer—if, indeed, on
the topic of the teaching of religion any unprejudiced
observers are left—is obliged to insist that the home
is the best and most natural place for early teaching,
and the mother the best teacher. Religious values
are a tender growth, and are jealously guarded, even
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lived, and the aims for which those men and women
struggled and triumphed, or suffered, the child
makes their lesson his own, and assimilates it with
his own moral values. The teacher’s task is to select
material suitable to the pupil’s age, and help him
by question and explanation to understand it. Of
teaching by example there is thus a very great deal,
but of teaching by precept very little. For the know-
ledge of good and evil comes early, and is always far
ahead of performance. Moral values find their ex-
pression and their test, not in words, but in conduct.

In a similar manner, both the home and the school
may become a true training-ground of civie virtues.
Both are miniature societies, and have their own
citizenship, with its privileges and duties, and its
demands for loyal service. By using the manifold
opportunities which both afford, by learning such
lessons of unselfishness, considerateness, and loyalty
to the code of honour as both can teach, pupils pre-
pare themselves in the only way possible at their
age and likely to produce permanent effect upon

their character for the wider citizenship to be con-

ferred upon them later by the State.*

* See the most suggestive syllabuses for primary and secondary

schools drawn up by the Moral Instruction League. The
tendency of the average teacher is nearly always to overrate the
amount of explanation needed. A child’s insight into conduct
and character is far keener and surer than is usually supposed.

A moral lesson over-elaborated loses its force, and leads to

indifference. Canon Skrine, in his delightful work ° Pastor
Agnorum, speaks of boys as morally colour-blind; that is
certainly not the writer's experience.

i
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values. In the second place, the learner must be
placed in a social environment—natural inasmuch as
the learner’s immediate values, so far as they are
harmless, must find free play within it ; artificial
masmuch as it is shielded from external evil, and bars
harmful growth by positive checks and penalties,
while it encourages by a means both direct and
indirect the growth of all values which are connected
with what is innocent, good, or beautiful in life.
It is quite obvious that in both these spheres of
growth the school period can only be the beginning
of things. The school cannot profess to do more
than start under more or less favourable circum-
stances a process which ought to continue far on into
life so far as intellectual learning is concerned, and
in the moral sphere as long as life shall last ; for
whereas the intellectual capacity of every mind has
its limit, and in many cases a very low one, it would
be unsafe to predicate any limit at all to the progress
possible to every learner in the sphere of immediate
values.

If our system of education were perfect, it would
secure for each learner a schooling exactly as long
and no longer than the particular mind of the learner
made desirable. For each nature the school would
be allowed time to do what it could in guiding early
growth on right lines ; and as each learner reached his
limit of benefiting by the school’s artificial environ-
ment, he would pass on to the larger environment of
life. We are, of course, very far from any such ideal.
The length of a pupil’s school life is determined in
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to the age of fifteen.* These are facts which have
to be accepted ; if they change at all, they are likely
to change extremely slowly. The vast majority
must inevitably leave school at an age when it is
not possible to judge whether or not they are fit to
benefit by further schooling ; for, as we have already
seen, even apparently backward children often
develop very fast in directions which make them
suited for academic teaching after the age of adoles-
cence has set in.

The state of affairs thus sketched would seem most
discouraging but for a fact which educational enthu-
siasts are very prone to overlook. Incapacity to
benefit further by school teaching does not at all
involve incapacity for further mental growth. The
central doctrine of these chapters has been the con-
nexion of learning with purpose ; and whatever effort
is made to make school environment natural, its
purposes are always more or less artificial. They
form a system the connexion of which with real life
is seldom apparent to the pupil. He must accept
them, if he accepts them at all, to a large extent on
faith. They make a very large call on docility, a
quality of which many strong natures have a very
small store. ‘To such natures a school becomes
irksome, and its purposes trivial and useless ;
school seems a backwater on the stream of life, and
they long to be out in the main stream. As we have

* There are some industrial centres in the North of England &
where it is considered rather a disgrace than a privilege for &
boy to be still at school at the age of sixteen.
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we live, a very strong force, which, quite apart from
social considerations, tends to lower the school-
leaving age.

The number of pupils willing to stay on till seven-
teen and eighteen would certainly be far less than is
now the case were it not that the entrance to the
higher professions—to the Church, the law, the
teaching professions, and the medical profession—
is jealously guarded by examinations demanding a
somewhat advanced standard of general education.

To a certain extent, these facts are beginning to
apply to girls as well as boys ; and if the employment
of girls as clerks increases, girls’ schools will feel their
effect more than they have done hitherto. At
present parents are far more willing to allow their
girls to stay at school till sixteen or seventeen than
their boys, in both industrial and agricultural areas :
the great and increasing demand for women teachers
makes it comparatively easy to secure a satisfactory
proportion of pupils in the upper classes of a girls’
secondary school. It appears to be certain that in
the future the women of the higher artisan and lower
middle classes will be very much better educated
than the men.

The facts here briefly summarized have not so
far been fairly faced, and their influence upon the
primary and the secondary school has been wholly
mischievous. The primary school has been attempt-
ing to perform at the same time two incompatible
tasks. The first—the natural aim of all early school
education—is to give to children of six and upward,
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it may in years to come be subjected. Teaching
aiming at explaining the proper care and treatment
for infants, the dangers of alcohol, the inflamma-
bility of flannelette, the nourishing capacity of
different foods, the dangers of explosion in the use
of gas and paraffin—all these may conceivably have
a place somewhere and at some time in a system of
education, but certainly not in the primary school.
Apart from such attempts to force new subjects
upon attention, the commercial world exercises a
direct influence on the teaching of normal school
subjects. It wants boys and girls who can write a
good hand and spell correctly, put together a busi-
ness letter, tell at a moment’s notice the price of,
say, seventeen articles at sevenpence-halfpenny
each, and show a dexterity and correctness in the
manipulation of figures. Such demands, vaguely
stated, have an air of reasonableness about them,
and they coincide with the proper aim of the teacher
—namely, to produce proficiency in the necessary
subjects of curriculum. Yet they often really in-
volve a kind of technical education, which, if the
commercial world wants it, it ought to be willing
to provide itself, and which is quite an unnatural
product in a boy or girl of thirteen. A good deal
depends upon the range of correctness and the
amount of dexterity demanded. As to spelling, it
is reasonable enough that a boy of thirteen should be
expected to spell correctly the words which he uses
himself or has often met with, and that beyond this
he should know how to tackle the spelling of an un-
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spelling, and ciphering may be secured in two very
different ways. The one, the lowest road of learning,
need involve no processes higher than imitation and
the acquirement of perceptual trains of more or less
complication. By continued practice they may be
rendered fairly permanent ; their duration depends
on retentiveness, and on nothing else. The mind is
not necessarily more efficient for all its learning than
it would have been had the subjects taken been all
of a purely manual nature. It has lost, not gained,
in the process, because learning at a low level has
probably become an indelible habit. If in some
primary schools, when classes are unmanageably
large and teachers untrained, and the children’s
minds perhaps dulled with premature schooling, work
approaches this deplorable level, we should rather
blame our own shortsightedness than the teachers.
The other means of securing permanency of result
involves, perhaps, though not necessarily, work
which is less mechanically perfect ; but to compen-
sate for that, some eagerness to read and some idea
of what to read, some facility in using writing and
spelling to express the writer’s own thought, some
understanding of what the elementary processes of
mathematics mean, and some ability to use them
intelligently. As an education, such learning lays
no claim to completeness. Probably no serious
thinker of the present day would hold that it is
either possible or desirable to try to make our pri-
mary system complete in itself. Just in proportion
as the primary school does its work properly, it
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and the function which it will have to fulfil, and
both of these are already plain.

1. It will find scope for the development of bodily
growth, during the years when growth is most rapid,
by organized physical exercises. It will be a gross
mistake to confine the aim of this physical develop-
ment to military ends ; it must be based on a wider
foundation—namely, the need of the State for
healthy, fully developed citizens.

2. It will continue without breach the work of
the primary school in English and elementary
mathematics, and provide, partly by reading, partly
by ordinary classes, a course in history, geography,
and civics, as a preparation for citizenship and for
the appreciation of the vast opportunities and
interests offered by that wider environment of
leisure spoken of in the first chapter.

3. Whether the commercial instinct has already
shown itself before the age of fourteen or not, it
very soon asserts its strength when once a boy or girl
is face to face with actual daily work. There is no
daily work so humble, no employment so mono-
tonous, as not to suggest some piece of knowledge,
some line of study, which will lead to greater effi-
ciency and advancement—which, in a word, appeals
to the learner because ‘it will pay.’ It may be
shorthand, book-keeping, typewriting, or a modern
language, or manual work, or some branch of ele-
mentary science ; or, for girls, any of the branches of
domestic economy or hygiene. Whatever these needs
are—and they will vary in different localities—it
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material, out of which true citizens might be made.
The continuation school of the future must find a
place for the mnatural and healthy play of these
instinets. It will have its recreative side, its
societies, literary, dramatic, athletic, etc., some of
which will be especially active during the summer
months, when formal class instruction will cease
for a time.

There are at least two obstacles in the way of
realizing the ideal set forth above, the one financial,
the other industrial. As to the former, we are
already spending some twelve million pounds annu-
ally on primary education, the very aim of which is
distorted because impossible results are expected of
it. Are we to continue to deprive ourselves of the
benefits which this enormous expenditure might
confer on the community by refusing to establish a
system which would be its natural completion, and
leave it free to follow its true aim ? As to the latter,
no system of continuation schools can ever be effi-
cient unless time is secured to the learner to attend,
and to have, when his day’s work is over, sufficient
surplus energy left to learn. No one acquainted
with the scandalous abuse of adolescent labour at
the present time can suppose this condition to be
fulfilled. Nor is it likely to be secured until a limit
of eight hours a day is set by law for all workers
under seventeen in all forms of occupation (except,
perhaps, in purely agricultural centres). The pre-
mature strain which long hours of work at present
inflict upon adolescent boys and girls involves a
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RecoeniTIoN of the value of the science of child-study is extend-
ing rapidly among those who have to do with the fraining of
children. It is not always realized, however, that, in order to be
fully profitable, and for the avoidance of pitfalls, the subject
must be approached with eaution and with a certain amount of
self-preparation on the part of the investigator. Upon the im-
portance of this caution and self-preparation Dr. Drummond lays
considerable stress; then, after deseribing methods of study, he
passes on to treat in detail of the facts of growth, the senses and
the nervous system, health, fatigue and over-pressure, instincts
and habits, forms of expression in speech and drawing, and moral
characteristics. He has an interesting chapter on the question
of religion as a suitable subject for the child’s mind, and concludes
with a reference to peculiar and exceptional children. The book
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get the best possible results from this important study.
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The articles which are here presented in the form of a volume
were contributed by the author to the French periodical La Science |
Sociale over a period of six years ending in February, 1go3. His
death occurred within a few days of his completing the work. |
M. de Tourville, after showing that the transformation of the
communal into the particularist family took place in Scandinavia,
and was largely due to the peculiar geographical character of the
Western slope, traces the development of modern Europe from the
action of the particularist type of society upon the fabric of Roman
civilization. :
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Succeeding at the age of twenty-three to considerable position and
wealth, Prince Trubetzkoi was early impressed by the desperate
condition of the Russian lower classes, and began to interest himself
in schemes of reform. He quickly discovered that open methods
had no chance of success, and it was not long before an experien
of prison and exile led him to abandon his social career and fli
himself with all his heart into the arms of the revolutionary party
Throughout his unceasing struggles on behalf of liberty Prince
Trubetzkoi has ever held up the ideal of Peaceful Regeneration as
the result of education and self-sacrifice, and has opposed the anar-
chical violence which can only impede the cause of reform. His boolk,
which is a nightmare of spies and passports, of underground printing
presses and smuggled literature, of hideous anxieties and hairbreadth
escapes, gives a lurid picture of modern Russia from the reformers
point of view. :
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The Salmon’s life presents so many remarkable problems—some
of them, owing to the difficulties attending scientific observation. |
almost insoluble—that a considerable literature already exists on |
the subject. It is only in the last few years, however, that anything |
like a systematic investigation has been carried on in Scotland, and,
from his acquaintance with the operations of the Fishery Board, |
Mr. Calderwood is able to speak with special authority. He traces
the history of the fish from its youth up, and has most interesting |
g:hapters on the results of marking, on scales as records of a fish’s|
journeyings, and on the effects of changes of water-temperature upen |
the growing fish,
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very able exponent. Mr. Farrer is a recognized authority. H
rock-garden at Ingleborough is well known among those who share}
his love of the subject, and he has been a remarkably suc a'ig,;!
exhibitor at the London shows. His pages, though conceived 1o
the most part in a light-hearted vein, contain an abundan
practical information on sites and soils, and his amusing glimp
the joys of the successful collector in Switzerland and Japan

make a responsive echo in the breasts of similar enthusiasts. 10
book, which describes the making of the garden as well as the
innumerable things which, with luck, it is possible to grow in it 18
illustrated by a number of excellent photographs. b3
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The author believes that the theory of education, which has been &
in the main dependent upon the philosophical system of Herbart §&.
and Froebel, stands in need of revision in the light of the scientific |8
developments which have taken place since the days of those &
eminent writers. The genetic method, which deals with the process
of growth, is the one most successfully followed in the sciences—
biology, physiology, and psychology—which have most to do with
modern ideas on education. Hence this book aims at setting forth
some results already obtained from a study of mind-growth as ar
organic process, and establishing &z clear and definite connexior
between the natural processes of leaming and the methods by whic!
the mind should be taught and trained. :
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THE DESERT VENTURE.

By FRANK SAVILE,

This is a good stirring story, reminding one of the late H. Seton
Merriman in its power of introducing a series of exciting adventures
which, but for the author’s skill, might seem almost too extraordinary
for the twentieth century. As we read these pages, however, we
feel that there is no reason whatever why an enterprising European
should not even to-day attempt to carve out for himself a new little
empire in the heart of Africa, why he should not have to confront all
sorts of intrigues culminating in most sanguinary fighting both with
natives and European rivals; while the chain of circumstances
which takes out Ewva, the heroine, to follow the fortunes of ¢ Uncle
Dick’ and her cousin Arthur in the hinterland of Morocco seems
the inevitable result of an ingeniously-contrived situation. An in-
teresting and exciting book, which arrests attention and retains it.

L

THE ELECTION OF ISABEL.

By RONALD MACDONALD,

AvutHor oF ‘A Human Trixity,' *THE SEa-Main, ETc.

It was inevitable that the claims of the ¢ Suffragettes should afford
material for a novel, but few authors could have attacked the subject
in a lighter or happier vein than Mr. Macdonald. Lady Isabel Fen-
church, the daughter of the Duke of Hounsditch, is depicted as a
perfectly charming woman with an infatuation for the ¢ Feminist
Movement.” She marries Charles Lawless on the understanding
that it is merely a matter of convenience, that he will supply her
with funds for ‘the cause,’ and give her absolute freedom. He
hopes in time to win her love, and accepts half a loaf as better than
no bread. Then follows a host of difficulties arising from the
situation, all treated most humorously, and culminating in am
election, in which Lady Isabel and her husband are rival candidates
It would not be fair to reveal the finale ; the book should be rea@
mainly for its amusing qualities, but here and there are glimpses of
a more serious appreciation of this burning question. 4
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~ This translation of the ¢Kurze Lehrbuch der Electrotechnik’
1s intended to fill the gap which appears to exist between the
elementary text-books and the specialized works on various branches
of electrical engineering. It includes additional matter which is to
be introduced into the third German edition, now in preparation.
The book is concerned almost exclusively with principles, and does
not enter into details of the practical construction of apparatus and
machines, aiming rather at laying a thorough foundation which shall |
make the study of works on the design of machinery more profitable,

HYDRAULICS.

By F. C. LEA, B.Sc., A.M.Ixst.C.E,, )

SENIOR WHITWORTH ScHOLAR, A.R.C.5.; LECTURER 1N APPLIED MECHANICS AND ENGINEERING
Design, CiTv AND GUILDS or Lonnon CENTRAL TECHNICAL CoOLLEGE, LoONDON. i1

P

Demy 8vo. 18s. net.

This book is intended to supply the want felt by students and
teachers alike for a text-book of Hydraulics to practically cover the
syllabuses of London and other Universities, and of the Institution
of Civil Engineers. With this end in view, and to make the work
as self-contained as possible, the earlier chapters are devoted to the
consideration of fluids at rest and the stability of floating bodies.
For the chapters on the flow of water, in pipes and channels, and = [},
through orifices and over weirs, the latest experimental work has 'j;
been carefully consulted, and it is believed the résumé given of that
work will not only be of use to students and teachers, but also to
practical engineers. The construction of modern hydraulic machines
is shown by a number of examples. A chapter on the resistance of
ships’ models is inserted, and the method of determining the still-
water resistance of ships from that of the model is given. The work
is completely illustrated, and the methods of using the formula
given are shown by worked Arithmetical Examples.
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A HISTORY OF CHEMISTRY.

By Dr. HUGO BAUER,

RovaL TecHNIcAL INSTITUTE, STUTTGART.

Translated by R. V. STANFORD, B.Sc. Loxbp,,

PRIESTLEY RESEARCH ScHOLAR IN THE UNIVERSITY oF BIRMINGHAM.

Crown 8vo. 3s. 6d. net.

In the course of the historical development of chemistry there
have occurred definite periods completely dominated by some one
leading idea, and, as will be seen from the contents, it is upon these
periods that the arrangement of this book is based.

CONTENTS.—ParT I.—I. The Chemistry of the Ancients (to the fourth
century, A.D.); II. The Period of Alchemy (from the fourth to the sixteenth
centuries) ; ITI. The Period of Iatrochemistry (sixteenth and seventeenth cen-
turies) ; IV. The Period of Phlogistic Chemistry (1700 to 1774).

Part II.—I. The Period of Lavoisier; II. The Period of the Development of
Organic Chemistry; IIL. The Chemistry of the Present Day. Index.

b
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A STAFF OFFICER’S SCRAP-BOOK \|

During the Russo=Fapanese Wlar.
By Lieut.-GexeraL Sir IAN HAMILTON, K.C.B.

Two Volumes, Demy Svo. With Iilustrations, Maps, and Plans.

18s. net each. x|
2
i

LETTERS FROM THE FAR EAST. |
By Stk CHARLES ELIOT, K.C.M.G., B

AuTHOR oF *Turkev 1y Eurorg,’ ‘ Tue EaAstT AFRiCA PROTECTORATE,' ETC.

Demy 8vo. With Illustrations. 8s. 6d. net.

SOME PROBLEMS OF EXISTENCE.
By NORMAN PEARSON.
Demy 8vo., 7s. 6d. net.
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MEMORIES OF THE MONTHS.

FOURTH SERIES.
By the Right Hon. Sir HERBERT MAX‘NELL, BarT., F.R.S

Large Crown 8vo, Witk Photogravure Illustvations. 7s. 6d.

A HUNTING CATECHISM.

By COLONEL R. F. MEYSEY-THOMPSON,

AuTHor oF ‘REMINISCENCES OF THE CoURrsSE, THE Camy, AxD THE CHasg," ‘A FisHiNG
CaTecHISM,” AND ‘A SHOOTING CATECHISM.’

Foolscap Bvo. 3s. 6d. net.

SIX RADICAL THINKERS.
By JOHN MacCUNN, LL.D.,

ProreEssor oF PHILOSOPHY IN THE UniveErsiTY OF LIVERPOODL.

Crown 8vo. 6s. net,

CHURCH AND STATE IN FRANCHS

1300=10907,
By ARTHUR GALTON,

Vicar oF Epensam, aND CHAPLAIN TO THE EARL OF ANCASTER.

Demy 8vo. 12s. 6d. net.

THIRD IMPRESSION.

THE ‘NEXT STREET. BUT ' ONE,.
By M. LOANE,

AvurHor oF ‘Tue Queen's Poor.'

Crown Svo. 6s.

THIRD IMPRESSION.

AT THE WORKS.

1 Study of a Manufacturing ‘n;omn.
By LADY BELL, '

AvuTHoR OF ‘THE DEAn ov St. PaTrIcK's,' ‘ THE ARBITER, ETC., ETC.

Crown 8vo. 6s.















