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and in the convietion that the voice of God, as uttered in this afflietive dispen-
sation, has been heard and heeded among our surviving students,

The esteem in which these young men were held by the officers of the col-
lege is attested by the following extracts from the records of the faculty :

“ Mr. Oross, a member of the sophomore elassat the time of his death, wasa young
man of singularly blamelesslife and character. e was simple-minded, genuinely
honest, and unaffectedly modest. A leading characteristic of his mind was a
sincere love of truth, and a desire for an absolutely thorough understanding of
whatever he made a subject of study. Without the stimulus of selfish rivalry,
he aimed at intellectual acquisition for its own sake and as a preparation for use-
fulness in life. His all-absorbing desire was to make himself master of the
English language, and in this he had succeeded to a remarkable degree, The
eritical and analytical faculties predominated in his mind, and in his inquiries
into the structure of language, as well as on other subjects, he showed a perse-
vering thoroughness and a penetrating acuteness which gave promise that he
would be an honor to the college, and encouraged the hope that he might eventu-
ally aceomplizh something of especial value in some line of study.

“ Mr. Hollowell, of the preparatory class, was a young man of high moral and
intellectual aspirations, meditative habits, an impressible and somewhat romantic
temperament, and was gifted with imagination and poetic sensibility in no com-
mon degree, His temper and dizposition were most amiable and lovely. He
was reverent and conscientious, and had a heart overflowing with love to his
fellow-men and to all the creatures of God. He evinced capacities which it was
not unreasonable to hope might be so developed and trained as at length to gain
for him an honorable name in the world of letters, and to fulfil his desires of
thus doing something to benefit mankind.

“ Both of these young men were dear to our hearts and full of promise to our
hopes. We feel their deaths as a personal grief and disappointment and as a
real loss to the college. But God's ways are not as our ways. We bow with
submission to His chastening hand, and would give heed to the admonition
which calls upon us for earnestuess, fidelity, and devotedness in the work which
we have here to do.”

A testimonial of respect was likewise adopted by the students, on the evening
after the accident, in the following preamble and resolutions:

“Whereas God in His infinite wisdom has removed from among us by sud-
den and yiolent deaths our fellow-students and classmates, James Cross and
Malachi Hollowell : Therefore be it :

“ Resolved, That our great respect for the characters of the deceased will not
permit the occasion to pass without some expression of our sorrow and regret
for the sad calamity which not only deprives us of esteemed friends and com-
panions, but also entails upon the college the loss of two of its most promising
young men.

“ Resolved, That we tender our sympathy to the parents who are by this sor-
rowful event stricken with grief at the death of faithful and lovine sons, and that
we grieve with them and with all the friends of the deceased.

& Remﬁ'rfd, That we wear a badge of mourning for a period of thirty days as
an appropriate token of respect to the memory of our dead comrades.

“ Resolved, That a copy of these resolutions be sent to their respective
parents, and that a copy be also furnished to the National Deaf-Mute Gazette
for publication.”

CHANGES IN CORPS OF OFFICERS.

; The vacancy in the primary department alluded to in our last report as having
‘been occasioned by the retirement of Mr. Ijams, has been filled by the appoint-
iment of Mrs, Ehzu.beth L. Denison, a deaf-mute lady, who has for ae'l.'ercﬁl years
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The grounds adjoining have been graded and drained, and the permanent
play-grounds for both boys and girls have been made ready for use,

'f:]'lﬁ number in this department remains about the same as last year, and the
several classes have made creditable progrese in their studies.

An examination conducted by the college faculty at the close of the term
attested the improvement of the pupils and the faithful labors of their instructors.

A new feature has been introduced in the discipline of the male pupils by the
employment of young men from the college to act as ushers. The duty is per-
formed in turn by a limited number, and the results are entirely satisfactory.

VISIT OF THE PRESIDENT TO EUROPE.*

Tt will be remembered that in our last report allusion was made to the interest
excited in certain parts of* the country in regard to the instruction of the deaf
and dumb in articulation, and to the fact that comparisons had been put forth
between the system of instruction pursued in this country and those of Europe,
unfavorable to the American schools.

Our aim has ever been to afford our pupils all in the matter of instruction
which their peculiar condition would admit of their receiving. We were, therefore,
unwilling to suffer even a claim to pass unnoticed that other means than those
made use of here might be employed to the advantage of the deaf and dumb.

In order that full information be secured as to existing methods in Europe,
we decided last winter to institute an investigation of the subject, and adopted
on the 20th of Febryary the following preamble and resolutions :

“ Whereas there has heen of late considerable discussinn among educated and
philanthropic men with regard to the several systems of instructing deaf-mutes,
now in operation in the world; and : .

“ Whereas it is alleged by men of standing and reputation in the community
that much of value is to be found in the European methods, which form, at pres-
ent no part of the American system; and

« Whereas it is the desire and intention of this board to avail itself, as far as
may be practicable, of every known facility for the improvement of the class of
persons taught in this institution : Therefore,

““ Resolved, That the president be, and he is hereby, anthorized and directed
to proeeed to Europe in April next for the purpose of inspecting the prominent
institutions for deaf-mutes in that quarter of the globe, and he shall examine
carefully into all the various methods and systems pursued in the schools of
Great Britain, France, Prussia, Germany, Belgium, Switzerland, and I'taly, making
full memoranda of all facts of value elicited and report the same to the board
on his return, which shall not be later than the 15th of October of the preseut
year."”

In pursuance of these resolutions the president proceeded to Europe in April
and returned on the 15th of October, having: discharged the duty assigned him
in a manner satisfactory to us,

* By permission of the honorable minister of the interior of France, the director of the Im-
perial Institution at Paris has presented to onr institution fifty-five volumes of publications
relating to the instruction of the deaf and dumb, including rare copies of the works of De
PEpée, Sicard, Bebiar, and Degerando, now to be obtained, if at all, ouly with great
dificulty and at considerable expense.

This mark of friendly interest from the parent institution, so to speak, of the American
gchools for deaf-mutes, is most gratefully appreciated by us, and will serve to strengthen the
fraternal ties which have ever existed between the desf-mute institutions of Franee and the
United States.

To the honorable minister of the interior for his action in the premises; to the director of
the Imperial Institation for his prompt and gencrous exercise of the authority conferred by
his government; and to the honorable ambassador of the United States af Paris for his

courtesy in facilitating the transmission of the valuable donation, we would express onr
most sincere and hearty thanks.
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fully recommend that appropriations be asked at the approaching session of
Congress in accordance with the foregoing estimates.

For the first time in the history of our institution we are constrained fo ask
for the insertion of items in the ?Eﬁﬂiﬂﬂﬂy bill usually passed by Congress in
January or February. The necessity for this course on our part does not arise
from any lack of accuracy in our last year's estimates, nor yet from the under-
taking of any improvements not authorized by Congress. It has, on the con-
trary, been forced upon us by the action of Congress itself already alluded to in
this report, and which we could not have anticipated last year.

The admission and support of government pupils into our collegtate depart-
ment as authorized by the act of Mareh 2, 1867, will entail an unexpected
expense of about three thonsand dollars; and we therefore respectfully ask
that Congress be requested to appropriate this amount, making it available for
the current fizcal year, as follows :

To supply deficiencies in the appropriation for the support of the institution
for the fiscal year ending June 30, 1868, three thousand dollars, (£3,000.)

The policy indicated by the aet just referred to renders it important that the
work on our buildings be hastened forward more rapidly than we bad supposed
last year would be necessary.

Every completed section of our buildings is full, while some portions of the
institution are uncomfortably crowded. We have reason to suppose that our
numbers will considerably inerease next year, and, unless we resume our work
on the chapel and refectory buildings very early in the spring, we shall be
unable to accommodate our officers and pupils, save by a degree of crowding
which will be both unpleasant and unwholesome.

In our domestic department the pressure is most severely felt. Our kitchen
and its appurtenances being only designed for a family of forty, is but ill adapted
}u its purpose when compelled to serve for a household of one hundred and

orty.

Our laundry was constructed on the same scale, and it is only with the greatest
difficulty and under burdensome disadvantages that we are able to secure the
performance of the necessary work of the institution.

In one of our dining rooms likewige, originally intended for but fifteen, we
are compelled to place forty-five persons. ;

In view of all these circumstances, and the increase of onr numbers almost
certain o occur at the opening of our next fall term, a proper regard for the
interests of the institution makes it incumbent upon us to ask that Congress be
requested to make the following appropriation, so that it may be drawn and
usen:i for building operations between the 15th of March and the 1st of July
next : y

For the erection, furnishing, and fitting up of additions to the buildings of
the institution, to furnish enlarged accommodations for- the male and female
P“FF,"E and the resident officers, forty-eight thonsand dollars, ($48,000.)

I'he work to which this appropriation, if made, will be applied was contem-
plated and included in the plans submitted last year, and will be necessary to
their ultimate completion. It is a mere anticipation of what will in any event
be required hereafter, and involves no added expense or change in general plang

‘and estimates already laid before Congress,

The board, therefore, entertain the hope that their attitude in this request
I may not seem unreasonable, and that the measure they propose may commend
litself to your Judgment and receive the sanction of Congress, being as they
Ibelieve in the direct line of conformity with the policy of the government towards
tthe institution, as indicated from time to time in its legislative acts.

By order of the board of directors.

E. M. i 4T CRL

Hon. 0. H. Browxing, LCnLLAY DAL, sErndom

Secretary of the [nterior.







II. THE ARTIFICIAL METHOD,

This system was founded nearly simultaneously by Samuel Heinicke, in
Germany, and hy Thomas Braidwood, in Scotland, in seventeen hundred and
sixty. It has for its principal aim the development by unndtural processes
of the power of speech, which exists unimpaired in all save a very few deaf-
mutes, and the training of the eye of the mute to perform, as far as possible,
the part of the palsied ear, by discerning the mea.ping_ c_nf'_ apnkgn Evurdn from
the changes in position of the vocal organs. This division will include all
those schools which began on what has been called by certain writers the
¢ (German method,” with others that have adopted it, wherein signs are ad-
mitted only as a necessary evil, the continued use of them beyond the early
stages of education being considered as pernicious in its effects on the deaf and
dumb. Hence the natural language of the mute is, in schools of this class, sup-

ressed as soon and as far as possible, and its existence as a langunage, capable
of being made the reliable and precise vehicle for the widest range of thought,
is ignored. <

The extent of intellectual culture opened to mutes educated under this system
is less within a given number of years than that afforded by the first method.

IIl. THE COMBINED METHOD.

Under this head I shall class those institutions which are endeavoring to
combine the two methods just described, recognizing the utility of the sign lan-
guage at every stage of the course of instruction, and at the same time includin
a greater or less degree of attention to spoken language. Here will be foun
many schools where the value and practicability of teaching articulation was
once wholly denied and the system of *artificial speech” vehemently denounced;
while, on the other hand, institutions organized and for many years conducted
on the principles laid down by a man who declared ‘“that all other methods
than his own (that of articulation) were useless and pernicious, and no less than
delusive folly, fraud, and nonsense,” are now found recognizing and employing
the natural langvage of the mute to a degree which assigns them a place in this
third classification. '

The old terms “ German method,” “ French method,” “English method,” can
now properly be used only in writing the history of deaf-mute instruction, to so
great an extent have intercourse, dizcussion, publication, and an earnest purpose
on the part of many instructors of the deaf and dumb to employ all serviceable
means in the prosecution of their work, obliterated the ancient lines of division
and even of dizsension.

Should I undertake in this communication to give all the facts and incidents
relating to the rise and progress of deaf-mute instruction that have come to my
notice in central and northern Europe, to describe minutely all that has interested
me in the many establishments I have visited, and to set forth the mass of valu-
able and suggestive statistics that have accumulated in my hands, it would be
necessary {o extend this report beyond all reasonable dimensions., I shall
therefore limit myself to a statement of methods and appliances of instruction
in the institutions which have fallen under my personal observation, together
with a presentation of such comparisons, gonelusions, and recommendations as
 8hall seem to be warranted by the facts elicited in my tour; hoping to be able
'at no very distant day to lay before you and the public a report or volume
| embodying all the valuable matter T have collected, bearing upon the work of
\ deaf-mute instruction on the other side of the Atlantie.

Crass 1.

Of inatitutir}m in which the natural method forms the bagis of instruction,
|1 have seen nine: four in England, one in Scotland, three in Ireland, and one
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individuals, either personally or by report, who have been educated by the
means of articulation. Can we say that the value of speech is to them in any
degree equal to the cost of its attainment }—that either they ov their friends
value it as the advocates of articulation would lead us to anticipate ?—or that
the acquisition is in any respect equal to its cost in money, and in the even
more precious cost of time bestowed upon it? But, although I admit that
speech is a good and natural exercise for the Iungs and voice, I have never dis-
covered that it is requisite for health; nor that the pupils of an institution in
which articulation is not tanght have worse health than those of one where it is
an object of attainment. I must therefore decide against giving up the time
now bestowed on the acquisition of language and useful knowledge by my
pupils, to devote it to the epecious acquirement of articulation.” ;

I was specially impressed in this establishment with the value of a printing
office in an institution for the deaf and dumb. Aside from the opportunity it
affords for the imparting to a portion of the male pupils the knowledge of a
respectable and lucrative trade, the presence of guch a department facilitates
amf encourages the preparation of books and other useful appliances for the
school-room.

Professor Baker assured me that but for the fact that printing could be done
within the walls of his establishment, in a place of easy access and quite under
his own control, very many of his works would never have assumed the perma-
nent form they now possess. :

In thisinstitution I observed the prevalence of the family idea to a marked and
gratifying degree. The pupils were made to feel at home, and to regard Profes-
gor Buker as a father. As a means of edueation, especially in a moral and re-
Ligious point of view, I am satisfied this cultivation of the family relation, when
considerable numbers of children, removed from the daily inflnences of home,
are assembled, can be made to exert a most salutary influence.

THE INSTITUTION AT BIRMINGHAM, ENGLAND,

This is one of the oldest schools for the deaf and dumb in Great Britain,
having been in operation since eighteen hundred and twelve, and now containin
about one hundred and twenty pupils. The present head master, Mr. Arthur
Hopper, has visited many of the continental schools, examining especially those
in which articulation is accorded a prominent place, and he is inclined to coincide
with Professor Baker's view that the results of the labor of teaching the great
body of deaf-mutes artificial speech and reading from the lips of others are not
of sufficient practical benefit to compensate for the necessary outlay of time and
money. Mr. Hopper is of the opinion that in cases of the semi-mute and the
semi deaf, it is the duty of instructors to see that all possible means are taken
to retain and improve what speech is possessed by the pupil. This is done in
the Birmingham school, but no more in the direction of articulation.

You are doubtless aware that one marked difference between the British and
- American usage in deaf-mute instruction has been the employment of a two-
‘handed alphabet in Great Britain, A few years since Mr. Hopper gave to the
 public his views on this subject in the following terms
. “Iuis, I think, much to be regretted that those who first brought the art of
‘nstructing the deaf and dumb promiunently before the public in the United King-
tdom, and from whom it has been transmitted to us, did not adopt the one-
Ihanded alphabet. It appears to possess every advantage that can be claimed
‘for the two-handed alphabet. The various positions Ey which it represents
‘the letters can be assumed as rapidly and with as much facility as those em-
i ployed in the two-handed method.

*It has, besides, many advantages over its rival. It is more distinet. The
‘upright, downward, and horizontal positions of the hand enable one to distin-
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Their management is entively committed to females, and the hours of school,
of recreation, and of sleep are regulated to accord with their tender years.
Nowhere are they associated with the pupils of more advanced age, until they
are prepared to be transferred to the upper school.

About fifty of these little ones, from four to ten years of age, are here gath-
-ered, and are undoubtedly being prepared for mueh greater progress in intel-
lectual eulture than those who remain at home until the age at which it is
cnstomary to commence the education of deaf-mutes whose term of study is
to be limited to five or six years,

In the upper school the pupils remain until they are sixteen years of age;
henee a child who enters the infant department at five has eleven years of special
instruction, and will undoubtedly L# ceeteris paribus, much in advance of one
who has only the advantage of being in school from its tenth to its sixteenth

ear.

” That it is wise in all cases to remove the mute child so early from the associa-
tions of home T do not feel prepared to say, but a few years will suffice to deter-
mine from the results of this school, as well as of that in Massachusetts already
referred to, whether a general system of infant schools for the deaf and dumb
ghould be put in operation.

Of one thing in this connection there can be no doubt, namely, that a child
born deaf labors under peculiar and great disabilities in acquiring an education.

In view of this fact, common justice, not to speak of the appeal made to our
sympathies by the affecting condition of the mute, would-seem to demand that
a period of tuition equally extended with that afforded to his more favored fel-
lows, should be accorded to the deaf and dumb.

That such a length of time is secured for the mute when he is limited to five
or six years for the acquirement of a new and complicated language, and for all
the education he is ever to receive wherein he may have the assistance of com-
petent teachers, no one will, I think, undertake to claim.

THE INSTITUTION AT LIVERPOOL, ENGLAND,

In the year eighteen hundred and twenty-three, a gentleman of the name of

Comer became interested in the deaf and dumb in reading a work on “the art of

- instructing theinfant deaf and dumb, by John P, Arrowsmith,” published in Lon-
'don in eighteen hundred and nineteen, i

The author, who had a deaf brother, advocated the teaching of mutes in
rordinary schools, and Mr. Comer undertook to put his theories in practice in
Liverpool.

The attempt failed, as similar attempts put forth by visionary theorists on the
reontinent of Europe in later years have done, but the result of Comer’s efforts
'was the establishment in eighteen hundred and twenty-five, in Liverpool, of the
\institution now existing in that city, ably conducted by David Buxton, ¥. R.
‘8. L, and in which I spent two days while in England.

The number of pupils in this institution is eighty-five, twenty of whom are
tday scholars, being residents of the city of Liverpool.

The idea having been snggested in our own country that a system of day
sechools for deaf-mutes would be productive of ‘better results than the existing -
sarrangement of boarding the pupils in the institution, I was interested to inquire
tof Mr. Buxton as to the operation of the law in his school ad mitting day scholars.

He expressed an opinion decidedly unfavorable to the plan, saying that the
iday scholars made less progress than the others, and at the same time were
imuch more difficult to govern, bringing with them, from their frequent eontact
;:thalthe streets of the city, much that was objectionable and oftentimes jm-

oral.

In regard to the subject of articulation, the opinions of Mr. Buxton are enti-






tion. The internal arrangements were designed by Mr. Anderson, and meet in
a most complete manner the wants of his establishment, while the external
design bears a striking resemblance, in style and finish, to the plans you have
adopted for the central or chapel building of our institution.

I was able to note. many valuable suggestions that may assist us in the exten-
sion of our buildings, but I will not occupy time or space in their description
here.

The system of instruction in the Glasgow school is similar to that of the
English schools, and does not differ essentially from that pursued in America.
From Mr. Anderson I received donations of valnable books and pictures most
useful in the school-room, besides ane or two rare old works for our library, for
all which he has our sincere thanks,

THE INSTITUTION AT BELFAST, IRELAND.

In this establishment the blind and deaf are associated in one building, as was
formerly the case in our institution. The opinion of the principal, Rev. John
Kinghan, is, however, that no advantage is derived from the union of the two
classes in one institution ; on the contrary, he would much prefer, did the funds
of the society suffice, to separate the blind from the deaf.

Mr. Kinghanis as decided in his testimony against artieulation as any instructor
I have met in the United Kingdom. He deems it, to use his own words, “ worse
than useless in a vast majority of cases,” including the semi-deaf and semi-mute.

In this ingtitution the gingle hand alphabet is decidedly gaining ascendency
over the double, and is alone published iu the reports. Of these Mr. Kinghan
farnished me a nearly complete file, some of which contuin valuable statiztics
relating to the deaf and dumb of Ireland, and others furnishing interesting
accounts of the success in life of graduates of the institution.

THE INSTITUTIONS AT DUBLIN, IRELAND.

This city contains two large establishments for the instruction of the deaf
and dumb; one sustained by the National Association for the education of the
deaf and dumb children of the poor in Ireland, established in 1816, originally
designed to meet the wants of the whole country, and receiving children irre-
spective of their religious faith. :

But in 1846 a “ Society for Founding and Maintaining the Catholic Institu-
tion for the Deaf and Dumb" was organized, and directly opened a school, which
has since become large and flourishing. I was able to pay but a short visit to
each of these institutions—the one under the direction of Mr. Edward J. Chidley,
formerly an instructor in the London Asylum; the other superintended by Rev.
Patrick D. MeDonnell, a member of the Society of Christian Brothers.

The testimony at both these places was decided against articnlation, though
in the Catholie institution it was negative rather than positive, articulation never

having been attempted there.
M. Chidley, however, had tanght articulation, and had arrived at substan-
tially the same conclusion as those teachers whose opinions I have already cited
in this report.

In the Catholie institution a modification of the French manual alphabet has

begn thsE:fl from the beginning, the double having never found its way into the
school. -

THE INSTITUTION AT GENEVA, SWITZERLAND,

I found a small echool at this place, under the direction of Mr. Isaae Chomel,

a deaf-mute, who was a contemporary of the venerable Laurent Clere in the

Paris institution. The number of pupils is sixteen, and the system pursued is

similar to that of Paris many years ago. Mr. Chomel thought articulation was
2DD
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more connection between thought and speech than between thought and writing,
nor yet more than between thought and some signs which but too much resemble
the weeds of nncultivated grounds. ,

« Nevertheless it was by theaid of these signs that attempts were made to teach
deaf mutes to read or translate our language. 'T'o facilitate the desired success,
letters, words, and sentences which were or were not represented with the manual
alphabet were traced and copied. i

“ For much too long a period of time we bartered methodieal signs for words.
But by dint of living together out of doors and in class, the pupils and masters
gradually ereated signs which, ceasing to be absolutely individual or aceidental,
became eommon or essential, and which served to regulate relations, maintain
order, and even furnished a vehicle for conneeted dizeourse.  T'his was the sonrce
of one of the earliest serious improvements effected in the instruction of the deaf
and dumb. It might be said that intellectual life was beginning to free itself’
from physical life by the omnipotence of organized society, and by means of a
language passing progressively from the natural to the positive state.”

The writer then goes on to unfold his peculiar views in regard to dactylology ;.
but the limits I assign myself in this report will not allow of further citations
from his works. I am inclined, however, to attach importance to his sugges-
tions with reference to the great use of the manual alphabet, and to commend his.
writings to the perusal of all interested in deat-mutes and their instruction.

b Crass IIT.

Of institutions in which the artificial method forms the basis of instruction,.
and where the use of signs, save to a most limited degree, is conderaned as hurt-
ful to the deaf and dumb, I have seen one each, in the countries of France, Aus-
*]':':“RI; S‘E““.‘:’: Belgium, Switzerland, Holland, and the cities of Frankfort and.

ubeck. :

THE INSTITUTION AT SAINT HYPOLITE DU-FORT, FRANGE.

This, the only institution exclusively for protestants in France, iz located in.
the department of the Gard, in an ancient town, formerly a stronghold of the-
non-conformists in times of religious persecution.

I found the school comparatively small in numbers, having only forty-five
pupils, and was led to travel many miles out of my way by diligence to visit it,
mainly from the fact that it alone of the many deaf-mute institutions in France
pursues the artificial method. Here the manual alphabet is unknown by the
pupils ; articulation is tanght to all, and is attempted to be made the mediom of"
communication between pupils and teachers after the first two or three years of
1nstruction. :

The director, M. Martin, and his wife, both of whom engage in teaching, afforded
me every facility for the examination of their pupils, and were by no means
cextreme in their views. They admitted that schools conducted on the natural
method had done a great work, and were even willing to allow that as a means
of affording instraction, this method is superior to the artificial ; but they held
to the view that the power of communicating freely in speech with their fellow-
men, :A'hil::h was acquired by mutes under the latter system, was so sreat a boon
as to justify a lower standard in the intellectnal training of the deaf and dumb.
Later in my conversation with them, they admitted that only about one-half of
the deaf and dumb could fairly be said to suceeed in articulation, but 1 torbore
to draw, in their presence, the conclusions which this concession involves.

4 conversed orally avith the pupils, and with the best articulators had little
 diffieulty in making myself understood. The utterances of some were to me
unintelligible, but those of others very distinet; and | remember thit one in

- p:art’:uulsl.r. who was gaid to have been born deaf, gpoke well, and read from my
| lips with ease.







tuition T was studying in Vienna. He assured me that what was written on
the blackboard was an exact transeript of what M. Deutsch had spoken, abso-
lutely without mistake. T think I do not exaggerate when I say that this exer-
cise was performed as rapidly as would have been possible had the boy been in
the possession of his hearing, and could not have been more speedily accom-
plishéd had the communication between the teacher and pupil been by means of
the sign language as used in our best American institutions.

I happened to find in this institution a boy of ten years, from Baltimore, with
whom 1 had been previously acquainted. Heis one of three mutes in the same
family, born totally deaf, and with his sister has been in the sehool of M. Deutsch
about three years. Thi: little child comprehended with considerable readiness
simple words which I addressed to him in German, repeating them after me in a
clear but unmusieal voice, and wrote with quickness and precision the following,
which was dictated to him at my suggestion by the director in German : « This
gentleman is from America, and when he returns to America he will see your
dear parents and tell them that he met you, and that you were well and improv-
ing in your studies.” With regard to this boy, I should venture the opinion
that he read from the lips (=0 far as his rangé of study had extended) with as
great readiness as any pupil of his age and standing in the institution.

THE INSTITUTION AT LEIPSIC, SAXONY,.

This school was founded by Heinecke, the father of the artificial method, and
is at the present time presided over by Doector G. A. Eichler, whose wife is a
grand-danghter of the founder. i

I was accompanied in my visit to this institution by Doctor Felix Fligel, the
* co-author of a standard German-Eaglish dictionary, to whom, for his valuable
asgistance in this and subsequent investigations, I desire to expressmy sincere
thanks. .

The interest in my examination of this institution centred on an interview
accorded me with two young men, former pupils and at present giving instrue-
tion in the school. ;

One of these heard until he was five years old, and the other had never been
entirely deaf, and now hears so well that he could repeat words shouted imme-
diately behind his back. Both had been selected for their superior talents and
employed as teachers, and both had been favored with full courses of instrne-
tion; one having had special training in the family of the principal. || Doctor
Fliigel essayed some easy talk with them, speaking very slowly and distinetly.
They both required much repetition before comprehending utterances, of . the
simplest character from his strange lips. T el 1l

The replies of the one who heard till his sixth year were notiunderstood by
Doctor Fliigel except with assistance from the director. bl i

The epeech of the other was quite readily understood, but was harsh and dis-
agreeable. LF

Between them and the director communication by means of speech. seemed
eagy and rapid.

These Yyoung men gtood by during the greater part of my interview with
Doetor Eichler, watching very intently the motions of his lips and those of
Doctor ]ﬂdlﬁgel. I supposed, as a matter of course, they were following the
conversation understandingly, and was much surprised on learning from them
that they were quite unable to gather the slightest idea of what had been said.

I'inguired if they could understand anything of public oral digcourse, they
retarning a decided negative, adding, however, that at the sacrament service,
when they knew beforehiand what was to be said, they could follow the gpenker—
for exam ple, in the repetition of the ereed or the Lord’s prayer,

These young men conversed together orally in my presence. T noticed, how-
ever, (as in a similar case already alluded to,) that they made little gigns with






- Three, who had been under instruetion eight yeavs, read wit}l a good {’!ﬂgrea
of fluency from a book of exercises, and conversed with the dircetor easily on
simpla subjects, he taking pains to place himself in front of a window and hold-
ing his head at an angle which should expose the interior of Lis mouth to the
light.

g.A child of seven years who had been in school three months and who re-
tained a certain degree of hearing was brought forward and exercised in the

ronunciation of the elementary sounds.  With the vowels she succeeded well,
Eut the utterance of consonants was attended with great effort, repeated failures
embarrassing the little one and finally moving her to tears. - -

1 do not cite this incident as showing, in the least degree that the Franlkfort
institution is less successful than other schools of the ¢lass I am now deseribing,
but simply to direct attention to the fact that the acquisition of artificial speech
is oftentimes, under the most favorable circumstances, a painful and embarrass-
ing task to the pupil. _ : P Vs

Mr. Glaser, secretary to the American consul general, Hon. Mr. Murphy,
who kindly acted as my interpreter in this visit, said that he could understand
perhaps one-half of what the most advanced pupils uttered in their exercises of
reading and speaking.

INSTITUTION FOR BOYS, AT RRUSSELS.

This is a department of a large educational establishment embracing also
gehools for the blind and the bearing.

‘Che deaf-mutes, number forty-three, and are under the direction of Brother
Cyrille, who has two assistants, : _

Che French and Flemish languages are tanght, according to the wishes of the
parents, pupils in some cases acquiring a knowledge of both. |

Among other exdrcises in articulation, one was performed at my request,
which 1 consider a fair test of the oral abilities of the pupils engaged.

Al paragraph in their elementary French Reader was selected by myself, and
fifteen boys (all in the room) were required to read it alond in turn.

The pupils not born deaf read with the greatest preeision and elearness.
Ome, however, born deaf, did exceedingly well, and with the book before me,
I eould see that every pupil had been enabled to form distinet sounds for the
gyllables uttered. In' a majority of cases, howewver, had I not had the book
before me, I shonld have been entirely unable to comprehend what was said,
and yet the passage was not a difficult one. . e 4

Much oral conversation was carried on in my presence, being participated in
freely by myself. The semi-mute and the semi-deaf spoke pleasantly and read
from the lips with but little hesitation.| Several, also, who were born deaf, had
well modulated voices, (taking into account their condition,) and articulated go
that I could often understand what they said. These read also from the lips
with some facility. '

As a means, however, of certain, easy, and rapid communication between the
teacher and his pupils, I feel compelled to say that articulation and lip-reading
failed entirsly. Brother Cyrille was often compelled to resort to wiiting and
sometimes to signs. : '

T observed a constrained, sombre expression on the faces of the boys; an
anxions look as thongh quite an intense mental effort were necessary on their
part to articulate or to read from the lips of others; and yet, the pupils'generally
manifested an interest in learning to articulate, which amounted almost to
enthugiasm. 4 . %

Brother Cyrille gaid he had been teaching only a year and a half, and that he
anticipated much more gatisfactory reenlts when he had been longer engaged in
the work, an expectation which I am quite preparéd to share, for the good man
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profession he admitted that not all denf-mutes suceeeded in acquiring the power
of articulation, assigning as a reason therefor that some did not seem to possess
sufficient power over the museles of the vocal organs. He instanced the case
of the pupil referred to above, whose reading 1 was unable to understand, and
said that his father, a speaking and hearing man, had a very gruff, mufiled voice,
not easily understood even in ordinary conversation, rendering it probable that
the son inherited some disability of the organs of utterance.

Mr. Schibel acknowledged the necessity of a considerable use of signs in the
earlier years of instruetion, but said he gave religious instruction only ‘with the
voice, the younger pupils not being able to participate in this exercise.

THE INSTITUTION AT ROTTERDAM, HOLLAND,

An address on the subject of deaf-mute instruction, delivered before the “ ninth
congress (scientific) of the Netherlands,” in Ghent, last August, by Mr. Hirsch,
the director of the Rotterdam gchool, so clearly defines his position as a radical
supporter of the artificial method that 1 will quote a few paragraphs from it
before proceeding to deseribe my visit to him and his establishment :

“ The first and prineipal fact that has been made patent to society is the pos-
sibility of developing intellectnally, morally, and religionsly the deaf and dumb.
As to the means by the aid of which ingtruction can and onght to be imparted
to them, opinions are very diverse, often very contradictory. Those diversities
and contradietions of opinion have given rise to differences in methods of in-
struction and to dissensions between the schools of Frange and of Germany.

“The ohject to be attained is to render possible the admission of the deaf-
mute into society by teaching him to see—that is, to nnderstand—the movements
of the lips and to speak in his turn.

. “To attain this end the act of secing or comprehending and of speaking must
be the exclusive principle of instruction, and neither the palpable alphabet nor
the language of signs can have any connexion with it.

“It is true that the language of natural signs is the first means employed by
the teacher to enter into relations with the pupil, but he does not make use of
this. method for any length of time, and it is abandoned as soon as it can be
superseded by speech.

*“The daily observations which I have made for more than thirty years that
I bave devoted to the deaf and dumb, have convinced me that the art of sceing
speech in the movements of the mouth is th most important of all the branches
of instiuction, and that therefore it should be most sedulonsly enltivated.

“ Next to the art of seeing or understanding, the act of speaking is the prin-
cipal object of the instruction of the deaf and dumb. By this system ninety-
nine out of every hundred deaf mutes may be taught, and their progress will
depend entirely on the talent and patience of the teacher; this truth, too long
and often too coldly doubted, is now penetrating everywhere.”

T'his school was one of the few where I was unfortunate in calling at the
geason of vaeation. I was not therefore able to satisfy myself by personal ex-
amination as to what extent the attainments of his pupils en masse would con-
firm the remarkable claims he makes in the above paragraphs.

I had, however, an opportunity of examining an individual case in a manner
quite novel, and which put the oral and visual abilities of the pupil to what I
conceive to be a very severe test.

_Just as 1 was leaving Mr, Hirsch, after having held a long conversation with
him, in wb_u:h he urged with much earnestness, and even eloguence, the advan-
tages of his system, a young man about twenty-hive years of age entered, who
was introdnced to me as Mr. Edward Polano, the son of a physician, and who
with his sister constituted the first class taught by Mr. Hirseh in Rotterdam.
I was told tliat these persons were born totally deaf, and that they have never
at any time gained the slightest power of hearing.
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to pay the deiver, and he said he “thought one flovin was quite enongh.”” e
asked me *when I should come to Rotterdam again,” and I said I hoped in a
fow years. I asked him when I should see him in America. This question I
had to vepeat a second time, when he replied with a shrug, that “iv cost too
mueh money; that perhaps by-and-by, when he was rich, he would go.” I
told him he must come to see me in Washington, if he came to America.  He
replied * he certainly would.” : ;

As we reached the railroad station, he said he hoped T would excuse him for
making me so much trouble abont getting to my hotel.

As I handed a porter some money for taking my luggage, he remarked :
“You paid him too much.” He accompanied me to the railroad  carriage, and
bid me good bye, and in a moment the train moved. -

All this T have deseribed was done in the greatest hurry. From the time I left
Mr. Hirseh, Polano and 1 were either walking at a rapid pace through crowded
gtreets, or riding over the pavements in a carrviage, and yet what conversation
we had was earried on with perfeet ease, and without any resort whatever to the
language of signs.

The circumstances of my interview with Polano were of such a nature as to
induce me to accord cheerfully the merit of notable and praiseworthy success to
Mr. Hivseh in this case ; asking you, however, to bear in mind that the young
man and his sister were private pupils of Mr. Hirsch during a period of eleven
years.and were, therefore, in the enjoyment of advantages secured at a cost far
beyond what can reasonably be demanded at the hands of public legislators or
almoners of private benevolence in behalf of the great mass of deaf-mutes,
coming as they do from families of the poor.

Leaving further conelusions suggested by my interview with Mr. Hirsch and
his pupil to a later point in my report, when they will more properly have a

_place in an analytieal review I propose to give of my work of inspection as a

whole, I pass to a description of the institutions properly belonging to

Crass 11T,

Wherein the sign language is admitted as a valnable adjunct in all stages of
deaf-mute instruction, if it is not acknowledged as the basis of education.

I do not wish it to be understood that in those institutions wlhich I have
thought proper to claim as employing 'the combined system. the importance
accorded respeetively to articulation and the language of pantomime is identical
in all cases. To a harmony so complete, the suceessors of the belligerent oppo-
nents, Heinecke and de Epée, have not yet attained., A comparative view,
however, of the institutions of Europe as at present conducted, shows great
progress during the past tweuty years tnwarga unity of sentiment, and war-
rants the expectation that the day is not distant when the general elimination
of all that is undesirable, coupled with the adoption of all that experience has
proved to be nseful, shall put an end to the unhappy differences, the origin of
which must ever dim the lustre of names justly inscribed on the roll of fame
as benetactors of mankind. '

THE INSTITUTION AT PARIS,

No str:mger testimony to the progress which in the last twenty years has
been made towards unity of method in deat mute instruetion on the continent
of Europe can be afforded than the present attitude of this the oldest, largest,
a[ncl always most prominent exponent of waat was tormetly known as the
French system. The director of this establishment is the aistinguished Pro-
fessor Leon Vaisse, well known in America as a successful and experienced in-
Btructor of deaf-mutes on both sides of the Atlantic, and as an author of val.
uable works relating to the profession. Under his energetic and liberal admin-
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It must not be understood that Professor Vaisse restricted himself in this
exercise to sentences as short as the foregoing. T'he brevity of these has com-
mended them as suitable for illustration.

Every pupil of the class was called on to participate in this exercise. Some
naturally showed greater quickness than others, but it was plainly evident that
all had acquired the art of reading from the lips and of oral speech to a degree
which would greatly facilitate their intercourse with hearing and speaking per-
sons.

The majority of these thivty boys had once heard, but several were toto-con-
genitally deaf. ; : _

With many of them I conversed orally, and succeeded in making them com-
prehend me, and in understanding them as readily as with the average of pupils
I have examined in schools where articulation takes the precedence of signs in
the estimation of the instructors. :

My examination of articulating classes in this institution was not confined to
the one just deseribed. I was allowed the greatest freedom of inspection, and
availed myself of this to an extent enabling ma to draw decided conclusions,
which, as they will appear elsewhere in this report, T will not now present, but
pass to the description of a school, smaller, it is true, than that of Paris, but
whose distinguizhed prineipal is the acknowledged head of his profession in
Germany.

THE INSTITUTION AT WEISSENFELS, PRUSSIA,

It will doubtless surprise some who may read this report to find the school
of Moritz Hill, long known as one of the ablest practitioners and expounders
of what has been termed the German system of deaf-mute instruetion, placed
in such close proximity with the stronghold of the methods of De I'Epée and
Sicard, and claimed as an institution wherein the “utility of the sign language
iz recognized at every stage of the course of instruction.” To such I will,
therefore, commend the following paragraphs, taken from Mr. Hill’s most recent
publication,® before proceeding to speak of his justly famed and interesting
ingtitution.

Speaking of those who pretend that in the “ German method” every species
of pantomimic language is proseribed, he says: ¥

“Such an idea must be attributed to malevolence or to unpardonable levity.
This pretence is contrary to nature and repugnant to the rules of sound educa-
tivnal =cience.

“If this system were put into execution, the moral life, the intellectual develop-
ment of the deaf and dumb would be inhumanly hampered. Tt would be act-
ing contrary to nature to forbid the deaf-mute a means of expression employed
by even hearing and speaking persons. * * % Tt is nousense to dream of
depriving him of this means until lie is in a position to express himself orally.
(P.88.) * * * Tven in teaching itself we cannot lay aside the language
of gestures, (with the exception of that which consists in artificial signs and in
the manual alphabet—two elements proseribed by the German school,) the lan-
guage which the deaf-mute brings with him to school, and which ought to serve
a2 a basis for his education. T'o banish the langnage of natural signs from the
gchool-room, and limit ourselves to articulation, is like employing a gold key
which does not fit the lock of the door we would open, and refusing to use the
iron one made for it. * * * At the best, it would be drilling the deaf-
mute, but not moulding him intellectually or morally. Where is the teacher
who can conscientiously declare that he has discharged his duty in postponing
moral and religions education until he ean impart it by means ‘of articulation?

* Der gegenwirtige Zustand des Taubstummen Bildungswesens in Deutschland : Von

Hill, Inspector der Taubstummen Anstalt zu Weissenfels ; Eitter des St. Olafs, &c. Woi
H. Bolilau, 1966, 3 Olufs, &e. Weimar,
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the word alone makes too little impression on the eye of the mute to produce,
without the aid of pantomime, the desired effect in a manner sure and sufficient.”

In my examination of Mr, Hill’s institution, kindly assisted by Dr. Fligel,
of Leipsie, already referred to in this report, I was accorded every facility for
teating the ecapabilities of his pupils. A conversational exercise, in which sev-
eral of the most advanced were called upon to engage, showed that they could
readily communicate with their instructor without the use of signs.

Then, at my request, five intelligent pupils were selected by Mr. Hill, and I
proceeded to dictate, throngh Dr. Fliigel, sentences I wished them to write.

My purpose in this exercise was to aseertain, if possible, the degree of aceu-
racy with which deaf-mute children in the school of gréatest repute in Germany,
selected for their ability by their own teacher, could be made to comprehend
simple seutences spoken to them by a stranger.

The first sentence I suggested was, “ Yesterday we visited the deaf and dumb
mstitution in Leipsie, where we found one hundred children.”

I wished Dr. Fliigel to repeat the whole sentence without stopping ; but when
he had uttered seven words, Mr. Hill checked him, saying that was enough fov
the children to see at once. So they wrote what had been said, and then Dr.
Fliigel finished the sentence.

It was written correetly by all the pupils, excepting that one put a period
after the word at which Dr. Fliigel paused, though the sentence was plainly
incomplete,

:T!J,e second sentence was, “ 1t is cloudy to-day, but I do not think it will
rain.

Three of the five wrote the sentence without errors, but the other two (one of
whom had never been and is not now entirely deaf) failed to introduce the nega-
tion, and g0 changed entirely the meaning of the latter clause of the sentence.

The next sentence was, * This gentleman’s mother is deaf and dumb.” This
was written without miatake by all. i

The next, “This gentleman has been travelling fifty days in England, Bel-
gium, France, Italy, Switzerland, and Germany.” )

Here some assistance from Mr. Hill was necessary to a clear understanding
by the pupils of what had been said. It was then written correctly by all.

The last sentence was, “ This gentleman crossed the ocean in a steamship
ealled the China.”

Here two pupils understood that T crossed the ocean in a steamship Jrom

China. The others apprehended the statement correctly, but some repetition on
the part of Dr. Fliigel was necessary.,
: Tbe:ag five pupils were each about fourteen years of age, and had been under
nstraction five years. Of these, one lost lris hearing at nine. and can now hear
very lond sounds; one lost his hearing at five ; another has sufficient hearing
to be of assistance in acquiring the pronunciation of new words; and the other
two are understood to have been born deaf, and to have never had any degree
rof heaving whatever,

These appeared to as good advantage as either of the others, excepting that
' their pronunciation was not quite as distinct as that of the boy who lost his
| hearing at nine.

':i‘hlr;_ next exercise to which I directed my attention was the regular weekly
:Ieel_m-mn of a Seripture lesson, in which the two most advanced classes, num-
;_i-"ﬂ'flllf-':' together some twenty-five pupils, were called to participate. This was
In nosense an exhibifion specially prepared, but was one of the stated proceed-
lings f::f the school eonducted by the director,

It 111‘1}:4. :r:ilmrc_mﬂ Wils auhamn'fially with the voice, very few signs being used,
0. Eliigel said he could understand almost all the pupils said, and I could com-
||pn:,heml the major part without requiring it to be translated.

The pupils gave the closest attention; their answers were quite intelligent ;
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Canon de Haerne being delivered orally, and translated pari passu into the sign

language by the principal instructress in the deaf mute department. Of this
peculiar double speaking you have seen frequent instances in our own institution.

THE IMPERIAL INSTITUTION AT VIENNA, AUSTRIA.

My somewlat prolonged stay in the capital of Austria enabled me to pay
several visits to this ancient and excellent institution. Its director, Alexan-
der Venus, is the successor of his father, and has followed his example in con-
tributing valuable works to the literature of our profession.

Articulation here oceupies a prominent position in the course of instruection,
and the director informed me that signs were dispensed with as far as practie-
able. And yet he did not hesitate to recognize in them a valuable agent in the
eduncation of deaf-mutes, and to admit that they ave indispensable for certain
Purpﬂﬂ-Eﬁ-.

In one examination I made of the pupils in this institution I was so fortu-
nate as to have as my companion the honorable Mr. Motley, the distinguished
historian, at the time of my visit to Vienna the ambassador of our government
to Austria, and to whom I desire to express my sense of obligation for the great
assistance rendered by his iutelligent co-operation on this occasion, when my
knowledge of the German langnage was at its minimum.*

You will be interested to know that on our reception by the director our
attention was first called to a copy of the pamphlet detailing the inauguration
ceremonies of the college in Washington, which had been completely translated
into German by a nephew of Mr. Venus, Doctor Rudolph Kubasek ; a decided
evidence of the interest felt abroad in the work of deaf-mute instruction as car-
ried forward in America.

The exhibition of pupils which Mr, Venus conducted for our benefit was one
of great interest. DBeginning with the youngest, who had been in school but
six months, he proceeded with some fifteen pupils of various standings, several
of whom were born deaf, requiring them to speak, read, and respond to oral
questions and write on the blackboard sentences dictated by silent movements
of the lips. Mr. Motley testified that the pronunciation was most excellent ; in
no case did he fail to understand what was said by the pupils, requiring no repe-
tition by Mr. Venus.

At my request Mr. Motley made several experiments in speaking to the pu-
pils. In no instance did he succeed in making a pupil understand what he said
without more or less assistance from the director.

I would ask attention to this incident as illustrating the difficulty experienced
by deaf persons well trained in the art of lip-reading when endeavoring to com-
prehend what is said to them by strangers.

Impromptu essays on subjects suggested by Mr. Motley and myself were
written by several of the pupils, which were pronounced by Mr. Motley to be
specimens of absolutely correet composition. In this and in subsequent visits
1 paid to the institution, it was made plainly evident that the intellectual train-
ing of the pupils was thorough and as extended in the range of subjects tanght
a8 in our best schools during a corresponding term of years. Here, as also in
several other places, I tried the experiment of teaching the pronunciation of
English, and found little difficulty in causing the pupils to utter gingle words

* It may not be improper for me tostate in this connection that I made it my first duty, on
arriving in Germany, to apply myself to the study of the German language, that I might
to some extent at least be able to understand what I was to hear in the German deaf-mute
?t.-,humln, and to eommunicate with Germans without relying in all casea on the assistance of
interpreters.  And I feel that I owe a debt of gratitude to Mr. Thomas Prendergast, of Lon-
don, by the aid of whose valuable suggestions, as set forth in his able work on the ** Mastery
of anguaﬁg_es,_” a copy of which the author kindly presented me,) I was enabled, in & com.
paratively limited period, to attain a fluency in conversational German which was of incal-
culable assistance in the prosecution of my work in Europe.

9 DD ¢
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when the pupils, one hundred and twenty in number, were assembled in the
chapel to receive familiar religious instruction from the catechist.

In this exercise, as at Vienna, signs were freely used, and their indispensa-
bility in this branch of instruction was admitted by Mr. Kolatko and the cate-
chist. The pupils were, however, taught to repeat the creed and the Lord’s
prayer orally. This last I heard recited in concert by the children in a manner
that was by no means unpleasant to the ear. ]

By invitation of the director I addressed the pupils in the sign language, and
suceeeded in making them understand me without difficulty.

Desiring to make an experiment as to the proportion of this deaf assemblage
that would understand me in a simple oral utterance, I said slowly in German,
“ My mother is deaf and dumb.” A murmur of interest arose from many pupils,
and I judged that from one-third to one-half of those hefore me gathered the
import of what I said; those who did, repeated my remark to the others in signs
so quickly, however, that [ cannot undertake to be very certain in my estimate
of :}m number who actnally caught my meaning at first hand.

On leaving the chapel I examined the school-rooms and gathered much which
will serve to assist me in forming the conclusions [ am required to make, but
which, as it adds nothing new to what I have already laid before you, I will not
take time to deseribe.

In the course of conversation on the gencral subjects of our profession, Mr.
Kolatko said that not quite ome-half of the mass of the deaf and dumb sue-
ceeded in articulation, and that he was not inclined to press it after finding that
the pupil did poorly, satisfying himself with teaching the use of written lan-
guage, the prineiples of morality and religion, and some useful handicraft.

THE INSTITUTION AT BERLIN, FRUSSIA.

The success of the combined system iz most happily illustrated in this insti-
tution ; signs and the manual alphabet being freely used while the teaching of
articulation iz not unduly exalted,

A boy born deaf displuyed uncommon facility in speaking and lip-reading,
understanding me most readily and having a voice of uncommon cadence in one
to whom the world of sound is absolutely a Zerra incognita. The general ability
of the pupils in articulation was quite equal to that displayed in schools where:
gigns are admitted only under protest.

Mr. Reimer, the director, who has been connected with the institution for
forty-four years, told me that religious instruction was given in signs, and that
11{[: madt:.] constant use of them in his daily communications with a majority of

e pupils.

That in an institution founded by a son-in-law and disciple of Heinicke, such
views should now govern and be frankly avowed, will be a matter for congratu-

lation among those who have at heart a unity of syste W Rchontea o
the deaf anﬁ dumb. Vs esemn (A0 8 ACTODIS, 10T

THE INSTITUTIONS AT MILAN, ITALY.

No less than four schools for the deaf and dumb, embracing one hundred and
seventy-one pupils, are found in the beautiful capital of Lombardy. Two of
the‘:uelare but dePartmem:a of one organization, founded in 1855, * dell’ Tnstituto.
der Sordo—muti poveri di Campagna della Provincia di Milano,” located in
‘widely separated portions of the city, the one for boys and the other for girls,
|there being sixty pupils in each. The director is Cav. Sac. Guilio Tarra, to
‘whose earnest and intelligent efforts the rapid growth and flourishing condi-
‘tion of this institution are mainly owing.*

* A number of useful class-hooks have heen ]H-'L: ared by Signor Tarra, also several val
1able pamphlets designed to awaken an interest . T ok s
Vkindly fur]::iiahed mnf:n iterest in deaf-mutes, copies of all of which he






THE INSTITUTION AT GENOA, ITALY.

My visit to this institution happened to be on a féte day; and I was therefore
unable to see the schools in actual operation. .

The pupils were, however, assembled and a few pleasing and creditable exer-
cises were engaged in, but not sufficiently extended to serve as an index of their
intellectual attainments.

Articulation is taught to a limited extent in this institution, being made of less
importance, I judged, than in the Milan schools. .

I'he venerable director, Signor Boselli, may be regarded as the patriarch of
his profession in Italy, having been fifty-four years engaged in teaching deaf-
mutes. He has published valuable works on the deaf and dumb, and kindly .
presented me with a volume he had just issued giving the history of his institu-
tion and involving much interesting information relative to the work of deaf-
mute instruetion in [taly. This book was printed by the pupils in the institu-
tion and is a handsome specimen of typography.

THE INSTITUTION AT TURIN, ITALY.

Here, as in the other Ttalian schools 1 visited, articulation is accorded a place
in the course of instruction. It is not, however, attempted with all.

The director, Cav, Don Benedetto Conte, expressed the opinion that not
more than one-fourth of the whole number of deaf-mutes could derive any
practical advantage from articulation, which, however, was taught in his school
to about one-half the pupils.

A female teacher in this institution, said to have been deaf from birth, spoke
and read with unugual sweetaess and fluency.

In an impromptu exhibition of the pupilg, kindly afforded me by the diregtor,
many creditable exerciges were performed, giving evidence of much intelligence
and careful training. I'he alphabet in use in Italy differs slightly from the
French, but the signs so nearly resemble our own, that I had little difficalty in
using the language as a means of communication in all the Italian schools.

As would be naturally expected in this country, instruction in art forms an
important feature in the schools for the deaf and dumb. In the institutions of
which I have spoken, I found classes in drawing and painting. In that of
Genoa, and in the royal institution at Milan, sculpture was regularly taught ;
wood and copper-plate engraving was also taught at Milan.

THE INSTITUTION AT DRESDEN, SAXONY.

In this establishment I elicited no facts in my examination of the schools not
demonstrated in accounts I have already given of other institations. Articulation
is attempted with all, and is considered, rather than signs, as the basis of in-
struction.

At the same time, Mr. Jenke, the director, who stands high among the Ger-
aman teachers, acknowledged fully the necessity of using signs in imparting re-
ligious instruetion, and admitted that one-half the deaf and dumb could never
dispense with signs, and that not more than one-half could properly be said to
succeed with articulation,

I asked him if, in his opinion, deaf-mute young men of talent, graduating
from the best German institutions, could continue their education throngh a
university for hearing and speaking youth, His answer was an emphatic
negative. He gaid it would be impossible for them to understand the lectures.

He expressed much interest and surprise when I told him of our college, and
the facility with which lectures by speaking gentlemen, with the voice, could be
translated immediately into the sign language, and all the ideas of the gpeaker
conveyed to the students as rapidly as they could be uttered orally,






not feel warranted in remaining another day until he should return; and hence
I am unable to do more than add the weight of this institution to the class now

under consideration.
THE INSTITUTION AT MUNICH, BAVARIA.

In this school artieulation is attempted with all, and the director, Rev. Joseph
Gunkel, attaches great importance to it as the readiest means of communieation
between the deaf-mute and his hearing fellow-men. He does not, however, claim
that all can succeed in acquiring the power of artificial speech and lip reading,
and has no hesitation in making a free use of the sign langnage whenever it
serves a better purpose than articulation. In religious instruetion it is made the
sole medium of communieation, Mr. Gunkel entertaining the opinion that oral
teaching in this particular is productive of very unsatisfactory and limited results,

I spent some time in the school-room in this establishment, examining the
pupils in arithmetic, geography, and written language, as well as in art‘iculati?n.

In general intelligence the pupils compared favorably with children in our in-
stitutions who had been taught a corresponding period, and in articulation the
results were very creditable. I remember, in partieular, one bright boy, totally
deaf since the age of four years, who had a musical voice, and read from my lips
with very great faeility. °

THE INSTITUTION AT BRUGES, BELGIUM.

The renown of the Abbé Carton, for many years the distinguished head of
this institution, led me to pay it a visit, and I was gratified to find it in a flour-
ishing condition, under the guidance of a former asgistant of Carton, the Abbé
Biebuyck. -

The gystem pursued is essentially the same as that of Paris, with rather less
attention given to articulation. .

All who desire instruction in this branch receive it; none, however, but the
most successful are advised to continue,

The abbé mentioned to me, that in several ecases parents of pupils request
that their childven shall not be tanght articulation. He also =aid that cases had
come to his knowledge where deaf-mutes had experieneed serious injury to the
lungs by the exertions they put forth in their oral exercises.

THE INSTITUTION AT ST. PETERSBURG, RUSSIA,

Established in eighteen hundred and eix, and hence one of the oldest institutions
in Europe. This presented, on the occasion of my visit, many more interesting
features than I ean allow myself to deseribe in this report. Of one peculiarity,
however, not directly pertaining to the method of instruction, I will speak briefly.
During the short nerthiern summer at St. Petersburg, the heat is oftentimes as
great as with us at Washington, and the ehange from the temperature of the
preceding seasons eonsequently much greater. So depressing is the effeet of
this that the custom, common even with us, of secking a temporary summer
residence in the country, is well-nigh universal in the northern eities of Russia.
In the institution for the deaf and dumb, the pupils, one hundred and sixty
in number, are assembled from all parts of the empire, many, of course, coming
from such distances that an annual visit to their homes is impossible; hence the
majority remain at the institution during the summer season. As a measure,
therefore, of hygiene, it has been found necessary to provide a country residence
for the institution during the summer, and at the time of my visit (July 9) I
found the entire establishment delightfully located on one of the pleasant islands
near the city, in buildings rather slightly eonstructed of wood, but affording
every essential eomfort during the three months of their occupancy.

Ample grounds, forests, and bathing pools were open to the inmates of the
 institution, and their enjoyment of their rural abode was evidently very keen.






of instruction rests rather on the broad foundation of the natural method, with
so much of the artificial in the superstructure as may be effectively and reason-
ably employed.

Mr. Selesneff kindly furnished me with copies of works published in St.
Petersburg, relating to the instruction of the geaf and dumb, involving much
of historical interest. For the translation of portions of these books, I made
arrangements before leaving Russia, and shall hope, hereafter, to present them
to you and the public in our own language.

THE INSTITUTION AT ABO, FINLAND.

A flourishing school of forty-eight pupils, founded in eighteen hundred and
sixty, exists in this distant city, where I spent a few hours on a Sunday night in
July, as the steamer in which I was proceeding from St. Petersburg to Stockholm
paused to receive and discharge freight.

The appearance of the buildings, and the admirable arrangement of school
appliances, fully equal to that in our best institutions, led me to regret greatly
the absence of the pupils, and of the director, Rev. O. H. Alopaeus.

This gentleman was, however, kind enough to send me, some weeks after my
call, detailed information as to the existing condition of deaf-mute instruetion in
Finland, including a translation into French of his last annual report,

From the documents thus furnished, I learn that the sign language and man-
ual alphabet with written language, are mainly relied on as the means of in-
struction. Articulation has been taught for the last two years; not, however,
being attempted with all the pupils.

A somewhat unique arrangement exists here in respect to the division and em-
ployment of time. The hours of school are daily from eight to one o’clock; and
in the afternoon the pupils are engaged in manual labor; the girls in the insti-
tution, and the boys, some in the shops of the establishment, and others as
apprentices to mechanics in the town. ;e

The history of deaf-mute instruction in Finland, as I have gathered it
from various sources, presents many features of unusual interest, not the least
surprising of which is the fact that schools were in operation here for yearg
before any provision was made by private charity or public appropriation for
the education of mutes in the capital of the United States.

THE INSTITUTION AT STOCKHOLM, SWEDEN.

After Bordeanx Ifound here more beautiful buildings than in any institution
I have seen on the continent of Europe. Founded in the first decade of the
present century by Mr. P, A. Borg, (the father of the present director,) this
establishment secured in eighteen hundred and ten the assistance of the govern-
ment of Sweden, which has from that time to the present recognized by liberal
Erants the obligation resting on a state to make provision for the education, even

y unusual outlays, of such of its children as may be found laboring under
natural defects. Thelocation of this institution, on the banks of the river form-
ing the prim;?.]al entrance to the harbor of Stockholm, reminded me strongly of
that of the New York institution; and in the large grounds, more extensive
than my I have met in my tour, ample range is afforded the pupils for exer-
cige and recreation.

A fine swimming pool, enclosed and surrounded with dressing-rooms, has re-
cently been built on the shorz of the river, wherein the pupils are required to
bathe daily during the summer months.

L will not occupy space in giving any description of' the admirably planned
and constructed buildings, further than to allude to the arrangements for the
care of the rick.

A corridor in the upper story of the main structure is set apart for hogpital






is allowed to the Royal Institution. All pupils not falling under the above-
named conditions are retained in the Royal Institution. ;

The relations between the directors of the two institutions are entirely
friendly, and, so far as I could judge, in both establishments active, effective
labor was carried on for the benefit of the deaf and dumb.

A natural inference on learning the above stated facts would be that in the
Royal Institution no attempts would be made to teach articulation. So far,
however, from this being the fact, I found Mr. Hansen one of the most enthusi-
astic advoeates of articulation for the deaf with whom I have met. When I told
him that nearly every teacher I had conferred with claimed only one-half of the
deaf and dumb as being capable of success in articulation, he responded that this
was owing to the mal-arrangement of institutions generally. He thought that
great care should be taken to separate those mutes described as going to Mr.
IKeller’s school from such as were retained in the Royal Institution. The for-
mer might be urged forward with all possible rapidity in articulation; the
others must be most carefully handled go that they be not disheartened.

His idea with these is (and he is working it out in' his institution, with what
success time must determine, for he has been but two years director) that they
should have during the first three years not more than one hour a day of articu-
lation, never enough to tire, worry or discourage them. That for the remaining
hours of school they should be taught by what may be termed the *sign
method,” and that they should be allowed the freest use of the sign language.
He deemed it important that while they should never be made weary with
articalation, still they should have a daily exercise therein, be it ever so short.

He holds that after two or three years of instruction carried on thus the
pupils may be pressed forward much more rapidly, and that in a reasonable
E‘me all except the actually imbecile may be made to speak and read from the

lips well.

He gave me a number of exhibitions of the success of his efforts, bringing
| forward six pupils, all of whom had been born deaf, and were not deemed proper
: subjects for Mr. Keller's school. These pupils spoke with considerable fluency,
i considering that they had been but two years learning articulation, and that they
‘were born deaf.

While I am led, from what I know of deaf-mutes, and from what I have seen
and heard in my present tour, to regard Mr. Hansen as much too sanguine in
Ihis anticipations, I cannot but admive his discrimination in rejecting the old
|German idea of * suppressing”’ signs, and in his special care never to overtax
ithe feeble powers of the congenitally deaf for oral speech and visnal hearing.

A few years will serve to test the practicability of his theories, and much in-
‘terest attaches to the result of his experiments.

In Mr. Keller's school vacation was in progress at the time of my visit, which
T much regretted; for in his institution ought to be found a greater proportion
‘of successful articulators than in others where no such opportunities for selecting
favorable cages are enjoyed.

EDUCATION OF MUTES IN COMMON SCHOOLS.

The idea has been brought rather prominently before the public in the United
States during the past two years. that special institutions for the deaf and dumb
are unnecessary, and that this elass of persons may be educated with little difi-
reealty in schools for hearing and speaking children.

- The opinions and writings of a certain Dr, Blanchet, of Paris, have heen cited
‘in support of this theory, and it has been claimed that success has attended -
vefforts exerted in this direction.

. T'o one who has made the instruction of the deaf and dumb his daily labor
‘or any extended period, the dircussion, or even the suggestion, of an idea so
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supposed abnormal state and his induction as far as possible into the normal
condition of speaking persons.

By another class of thinkers the deaf-mute was deemed to be a normal crea-
ture; that is to say, perfect of its kind, although lacking some of the powers of
other men. Dumbness was regarded as a negative quality ; inability to speak
constituting no obstacle to a full and vizorous mental development. Education
on this theory, therefore, sought means to adapt itselfto the condition and capa-
bilities of its object, the initiatory step in both cases necessarily being the estab-
lishment of a competent channel of commfunication between teacher and pupil.

Heinicke, the founder of the artificial method, which you will recognize as that
assigning the deaf-mute to an abnormal <tate, held to the view that “ the written
word can never become the medium of thought. That,” said he, “is the sole

rerogative of the voice. Without an aequaintance with spoken language, a
Seaf‘-mute child can never become anything more than a writing machine, or
have anything beyond a snceession of images passing through his mind.” Con-
sisteney, therefore, left him no alternative in the use of material in his super-
structure. Speech! speech ! speech from foundation to turret,

De I"Epée, on the other hand, the father of the natural method, which youn
will also recognize as that seeing in the condition of the deaf-mute nothing un-
natural or monstrous, no inherent obstacles in the way of mental fruitage, took
the deaf-mute as he found him, already possessed of a language, imperfect it is
true, but of easy acquirement by the teacher, and as susceptible of expansion
and perfection as any dialect of spoken utterance,

Denying the dependence of thought on speech, de I'Epée found a perfect
means of communication between himself and his pupils in a visible language
which conveys thought from one to another as surely through the medium of
the hand and eye asis done by means of that which employs the tongue and ear.

The theory upon which this foundation was constructed, unlike that of Hein-
icke, imposed no restriction on de I'Epée in the use of materials in his edifice,
leaving him, on the contrary, and his disciples, free to adopt whatever means
ingenuity might devise, or experience recommend, as serviceable in the great
work they had to perform.

The real point of difference, then, between Heinicke and de I'Epée is discov-
ered to lie in a purely philosophical question, the practical solution of which, in
a hundred years of experience, proves the former to have been plainly wrong,
and the latter as clearly in the right.

Many writers on this subject, finding that Heinicke’s system was founded on
a metaphysical blunder, have argued that all was valueless and should be re-
jeeted ; but they, in many instances, have proved their own incongistency by
declining to accept all of de 'Epée’s system in spite of the sound philosophy on
which it is based.

That much of real good to suffering humanity has resulted from the labors of
both these dpiuneers in the work of general deaf-mute instruction every candid per-
son will admit; that either was faultless or omniscient none will elaim ; nor yet,
it i to be hoped, will it be maintained that the system of either is entirely desti-
tute of worth. To that of Heinicke must be accorded the merit, if merit it be,
of having the more ambitious aim, though experience has proved his object to be
an unattainable one; while to that of de 'Epée must be awarded the praise of
practical success and more general good

Believing this brief explication of the differences of the two systems of deaf-
mute education founded in Europe in the last century will suffice to acquaing

ou with their origin and cause, I will not dwell longer on matters of theory,

lI:t will pass toa review of the actual workings of the several methods as I found
them.
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ersons endowed with all their senses; or the child, in consequence of the gen.
eral debility of its nervous system, is affected with great physical weakness re
sulting from the feebleness of its internal organs—its lungs, &c., to such a degree
that in spite of an ordinary intelligence and a normal conformation of the vocal
organs, it is not in a condition to produce sounds even slightly emphasized ; or,
in fine, the child has such weak sight that it is incapable of taking part in the
instruetion given to the pupils in general, since it ean hardly read a single word
on the lips of its professor, and is far from being able to seize a sentence r}f: any
length. If this defect manifests itself during the lessons, it will make itself
still more strongly felt in relations with other pupils, or with strangers to the
establishment. \When several of these defects are found united in a greater or
less degree, it is easy to understand how much more impracticable instruetion
becomes. M. Henne next propoges to teach the child incapable of artieulation
after the French method.”

From thiz diseussion it appears that prominent and able teachers who base
their system of instruction on articulation admit that a sufficient number of their

upils to warrant the formation of eclasses, and even of schoofs, are found inca-
pable of being taught on this plan.

I deem this calm and deliberate judgment of an intelligent body of practical
instructors, fully committed to articulation as a valuable study for the J:ea,f' and
dumb, taken in connection with the results of my own observation, of sufficient
weight to lead me to reject the ideas on which the artificial method is based, as
unsound in conception and impossible of execution; in other words, that any
gystem whieh assumes to rely on articulation as * the exclusive principle of in-
struction” must fail to educate a large proportion of the great body of deaf-
mutes, or its supporters, if they would avoeid this unhappy result, must vary
their practice widely from their precept. ‘

I would not, however, be understood as denying to the teachers representing
this elass of schools the merit of considerable sueccess in the instruction of their
pupils. I am inclined to believe that they are not always rigidly consistent
with their avowed principles; hence those under their charge to whom the at-
- tainment of arlificial speech is an impossibility avoid, in most eases, the unhappy
consequences which would ensue were they absolutely deprived of that beauti-
ful and effective means of communication which nature, in her seemingly afflic-
tive dispensation, has still spared to them.

In schools of this class a large minority do certainly acquire a degree of speech
and power of lip-reading that is of great value to them in their intercourse with
the world. In exceptional cases, like that of young Polano, the success attained
seems to amount almost to a miracle. But to argue from such an instance that
all deaf-mutes ean win equal success is no more reasonable than to infer from the
attainments of a Humboldt or a Webster that all men have the power to rise to
eminence as great as theirs, failure to do this being attributable entirely to ont-
ward circumstances.

THE COMBINED SYSTEM REVIEWED.

In drawing conclusions from the examinations I have made of schools where
I fonnd this system prevailing, it will be necessary to subdivide them into two
classes—

A. Thoee institutions which make the sign language and manual alphabet
the basis of their ingtructions, adding articulation to a greater or less extent.

B_. '_I'hus!e. institutions which make articulation the basis of their instruction,
admitting signs freely to do the work which articulation fails to accomplish.

The use of pantomime and dactylology is, of course, much greater in schools
of elags A than in those of class B, while much more time, in the aggregate, is
spent upon articulation in the latter than in the former.






49

visited® articulation is regularly taught, while it appears that in eleven British
schoolst three only give a limited attention to this branch of deaf-mute educa-
tion, the others rejecting it in a very decided manner save for those few children
who, before acquiring deafness, had laid the foundation of speech by the actual
practice of it. : .

The testimony of such experienced instructors as those now conducting the
eight schools declaring against articulation, coupled with the consideration that
by a majority of them it has been successfully taught, is entitled to great weight;
while the fact that it is where the English language is spoken that such strong

und is taken, should not be lost sight of by Americans. Those who have
given attention to the study of phonology will understand that greater difficul-
ties must attend the effort on the part of a person born deaf, to associate prop-
erly the written English words with their appropriate sounds than would be the
case in German anE its cognates the Danish and Swedish, or even with the
Sclavonic langnages, where the pronunciation follows the orthography much
more closely than in English, and where the number of silent letters is much less
than in our mother tongue. That our language presents greater obstacles than
the French does not, however, so plainly appear, hence the success attained in
the schools of France, where articulation is taught, would rather tend to remove
the discouragements presented by the difficulties of English pronunciation.

On the other side of the argument, again, we have the historical testimony of
the British schools, forcibly summed up by Professor Baker, as follows, in cor-
recting an error into which I had fallen :

“ Yon are wrong,” says he, “in considering the Englisk system as being
based on articulation. I will go further, and state that, as a system, it never
was based on articulation. The oldest treatises we have countenance the teach-
ing of articulation, but these works seem chiefly to have arisen from a theory
similar to that referred to by the learned Cardan when he says: ¢ Writing is
associated with speech, and speech with thought, but written characters and
ideas may be connected with each other without the intervention of sounds.’

“A few of the earlier experimentalists were content with producing speeck ;
such a thought as education, as we understand it, never entered into their heads ;
those who attempted to convey knowledge, also, did not confine their efforts to
articulation and labial reading, but also employed signs, writing, and the manual
alphabet. OF this statement I could give good evidence. In the earliest days
of the institution at Birmingham, taught by Thomas Braidwood, jr., it is stated
that *the children are taught to read and write, and in some instances to speak.’
So that we may conclude that articulation was the exception in those days,
(1815.) Three years after that time I was a resident in that institution, at
which time, I can affirm from my own knowledge, that the teaching of articu-
lation was only followed in comparatively few cases. The efforts of Holder and
Wallis are directed exclusively,or mainly, towards speech ; but they were not
teachers in our sense. 'The hereditary teachers of the London institution exalt
Wallis at the expense of their relatives, the Braidwoods; but, at present, in
that institution articulation is by no means the exclusive vehicle of instrue-
tion ; signs, pictures, and other auxiliaries are employed.

“I have already alluded to the Birmingham institution dispensing to a large
extent with articulation, in its early days, when under the charge of an accom-

—

* It is proper that I should state in this connection that in my selection of institutions for
inspection it was my sole aim to see those reputed to be the most successful in the several
countries I visited irrespective of the methods pursued. And I may add, that the idea of
classification elaborated in this report has been wholly conceived and developed since the
conclusion of my tour, owing its urifin entirely to what passed before me in Europe, without
reference to any previous opinions I may have had relative to the several methods of deaf-
mute instruction.

t In the use of the term British schools I wish to be understood as including those of Eng-
land, Scotland, and Ireland.

4 DD
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to converse readily on all common subjects with their family and friends. As
to the intercourse with their teackers, it extends to a larger number, to seven or
eight out of ten. With strangers the intercourse is evidently much more limited.
On some common topies it may extend, to be sure, to those seven or eight out
of the ten I just mentioned; but on all subjects and with ease, it will not extend
to more than two, and often no more than one out of these same ten deaf pupils.”

Signor Tarra, of the Milan institution, estimates the number of deaf-mutes
who may succeed in articulation at thirty per cent., this including many who
could not talk readily with strangers. ;

Canon De Haerne says, of forty-six pupils with whom articulation has been
attempted, twenty-two give sufficient evidence of ;ilmgre_su to lead to the hope
that they “will be able to converse readily with their family, teachers, and
friends.”

In the institution under his charge but two years have elapsed since this
branch of instruction was undertaken, he being therefore unable, from observa-
tion at home, to form more decided or extended opinions.

Mr. Venus, of the imperial institution at Vienna, expresses himself as follows:

“ Bighty in one hundred pupils are capable when leaving school of conversing
readily on common subjects with their teachers, their family and intimate friends.

“Fifty in one hundred pupils can do it with strangers.”

Many other instructors have given me their views on these points, but these
now cited may be taken as representing the various shades of opinion existing
among teachers practicing the combined system.

But from what has fallen under my own observation I am disposed to believe
that Mr. Hill’s claims as to the results of instruction in articulation are fully
sustained by facts. : :

Professor Vaisse, it will be seen, coincides very nearly with his German fellow-
laborer, while Signor Tarra and Canon De Haerne place the average lower.
Mr. Venus in his first statement agrees so nearly with Mr. Hill and Professor
Vaisse that I am inclined to believe some misapprehension of my question (which
was presented by letter in English) must have arisen; for nowhere have my
own examinations exhibited results sustaining the view that fifty per cent. of the
deaf and dumb can acquire a sufficient fluency in articulation to converse readily
with strangers. That from ten to twenty per cent. can do this I have no man-
ner of doubt.

The propriety of teaching artieulation and lip-reading to this proportion of
pu‘fpils diligently and continuously through their entire pupilage, admits, in my
Judgment, of no question whatever.

With reference to the additional forty to sixty per cent. who may aspire to
converse on commonplace subjects with their teachers, family, and intimate
friends, my mind is not so clear.

And yet Professor Vaisse informed me that the practice of articulation had
served to facilitate the acquisition of an idiomatic use of written language, even
with those who did not attain to any very great success in speech,

“ Here,” he writes, “lies the greatest interest of the Geerman system of tuition.
It makes the child more conversant with the idiomatical forms of the language
tanght him. Indeed, I observed when I travelled through Switzerland and
Germany that many of the deaf children uttered Grerman but poorly, but at the
same time I noticed that they had a very satisfactory knowledge of written
language and used common colloquial idioms with more general ease than in the
schools where gpeech was not taught, At the same time I must say they seemed
to possess less general information. -

‘However it may be, I would by all means advoeate the teaching of articu-






| e e e e L B B SRR, T e ar s ae S SUS s

the process of combination now taking place, they will in due time see the im-
portance of this feature of the method of de I'Epée, and by adopting it relieve
themselves and their pupils of a large amount of ill-requited labor. s

1t is hardly needfu f;']ur me to say, after what has already appeared in this
report, that nothing in my foreign investigations has led me to question the char-
acter of the foundation on which the system of instruction i’l_ll‘ﬂuﬁﬂ. in our
American institutions is based. Our edifice is built upon the rock of sound phi-
losophy ; its corner-stone is universal applicability ;. its 'mal:eria]s are cemented
by consistency and practical success, while for its crowning beautyit has a dome
of high educational attainment loftier and more grand than can be seen in the
nations of the Old World. " '

And yet in the light of present experience it cannot be considered as complete.
Stately colonnades may yet be added to enhance its beauty. Pillars and capi-
tals have yet a place in the plan; not a few niches may be filled with rare
works of art,and many pedestals stand ready to receive statues that shall re-
flect honor on their authors and enrich the architectural design.

1t is plainly evident from what is seen in the articulating schools of Europe,
and from the candid opinions of the best instructors, that oral language cannot,
in the fullest sense of the term, be mastered by a majority of deaf-mutes. Its
proper position, therefore, in the system of instruction, is not as a base or founda-
tion, nor yet as the principal material in the superstructure, but rather as an
adornment to certain portions of the building. Or, leaving this figure, it should
be regarded asan accomplishment attainable to a minority only.

The number of those born deaf who can acquire oral language is small, and
their success may justly be attributed to the possession of peculiar talents or
gifts involving an almost preternatural quickness of the eye in detecting the
glight variations in position of the vocal organs in action, and a most unusual
control over the muscles of the mouth and throat.

Every one will understand that not all persons are endowed with a talent for
musie; that not every human being can succeed in art essays; that few men are
capable of oratory, and fewer still of poetry.

5o well established by the experience of ages are these conclusions that a
teacher of youth would be thought little removed from insanity who should at-
tempt to make all his pupils poets or orators, or artists or musicians, though all
might learn to sing, to draw after a fashion, to declaim, and even to rhyme;
and at the same time he who ghould endeavor to foster and develop talents for
music, for painting, sculpture, oratory, or poetry, wherever among his pupils he
found these choice gifts in existence, would draw forth universal commendation.
Thus I conceive it to be with articulation among the deaf and dumb. To the
mass it i8 unattainable, save in degrees that render it comparable to those sculp-
tures and paintings that never find a purchaser; to books and poems that are
never read, to music that is never sung; involving, itis true, much patient labor
on the part of teacher and pupil, but exhibiting only that limited degree of
success which honest criticism is compelled to stamp as no better than failure.
And yet, when the congenital mute can master oral language, the trinmph
with both teacher and pupil is as deserving of praise as the achievement of true
art, music, poetry, or oratory.

The actual restoration of speech and hearing to deaf-mutes may be looked
for only at the hands of Him who when on earth spoke the potent “Ephphatha’”
as a proof of his divinity. But those who labor in His name in behalf of this
stricken class should welcome every means of lessening the disabilities under
which the objects of their care are found to rest.

Yon, gentlemen, and the government of the nation which has been ever prompt
to approve and liberal in geconding your efforts, have done an important work
fu_}r the deaf ‘and dumb in the establishment of a college wherein the stores of
literature, science, and art are laid open to minds till lately debarred the pleasures


















