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The Person as a Self I5

subjectively, he calls ‘myself,’ into ‘another,” — this quali-
fies that other to be clothed on with all the further predi-
cates found to attach to the self. The so-called love of
self, it is evident, is such a predicate; it is a description
of the attitude which the man takes to himself; a sort of
reaction of part of his nature upon another part. When
he is proud, it is because the qualities by which he repre-
sents himself to himself are such that they arouse his
approbation. When he thinks, therefore, of the other in
terms of the same predicates, he has to react, in some
degree, with the same sense of approval.

When, likewise, I go farther in thought and say, “being
such and such a person, it is my interest to have such
or such a fate,” I must perforce — that is, by the very same
mental movement which gives the outcome in my own
case — attribute to the other the same deserts and the
same fate. Viewed psychologically, we should say that the
predicate is a function of the content which we call self,
and that, so far as the content is the same, the predicate
must be the same. -But this sense of equal interest, desert,
because of identical position in the evolution of selves,
what is this but, in the abstract, the sense of justice, and
in the concrete, the feeling of sympathy with the other?
The very concept of interests, when one considers it with
reference to himself, necessarily involves others, therefore,
on very much the same footing as oneself. One's inter-
ests, the things he wants in life, are the things which, by
the very same thought, he allows others, also, the right
to want; and if he insists upon the gratification of his
own wants at the expense of the legitimate wants of the
“other,” then he in so far does violence to his sympathies
and to his sense of justice. And this in turn must impair


















The Person as a Self 21

The child's sense of self 1s now not that of a relatively
completed self in relation to the alter before him; it
was that in the earlier case, and the aggression of which
he was then guilty showed as much. Now he feels his
lack of adequate means of response to the personality
before him. He cannot anticipate what the father will
do next, how long approbation will smile upon him, what
the reasons are for the changes in the alter-personality.
So it is but to state a psychological truism to say that his
conduct will be different in this case. Yet from the fact
that the self of this social state is also in a measure a
regular pole of the dialectic of personal growth, it often
tempts the observer to classify the whole child, on the
strength of this one attitude, in some one category of
social and political description.

9. I do not see, in short, how the personality of this
child can be expressed in any but social terms; nor how,
on the other hand, social terms can get any content of
value but from the understanding of the developing
individual. This is a circle in the process of growth; and
that is just my point.! On the one hand, we can get no
doctrine of society but by getting the psychology of the
“socius’ with all his natural history; and on the other hand,
we can get no true view of the ‘socius’ at any time without
describing the social conditions under which he normally
lives, with the history of their action and reaction upon
him. Or to put the outcome in the terms of the restric-
tion which we have imposed upon ourselves,— the only
way to get a solid basis for social theory based upon
human want or desire, is to work out first a descriptive
and genetic psychology of desire in its social aspects; and
on the other hand, the only way to get an adequate psy-

1 Not a logical circle, of course.
























































































































































































































































































































































































































































































































































































































































































































































































































































































































































































































Religious Sentiment 349

with the sense of dependence which we have already
traced. The father comes to the boy's rescue and saves
him from pain; this arouses both these feelings in a
complex emotional state. He is made more dependent,
in his own thought, by his father’s rescue of him when
he himself was helpless; and, at the same time, he is
the more mystified by the resources of his father. As
he understands more, and reads more of this understand-
ing into those about him, — making his knowledge ejec-
tive, — he also grows more aware of their complexity, of
his essential inability to anticipate their action; and he
becomes more and more sensible of the profound abyss
of the ‘projective’ and ‘ prospective’ future-of-experience
of which he stands in ignorance.

This last is a higher sense of mystery. The intel-
lectual elements then grow prominent, taking on the
two great features of content already pointed out as
characteristic of the intellectual categories of religion,
those of cause and design. The child busies himself, in
the second or intelligent period, with the what and the
why of things and persons; understanding the things
largely in terms of the persons. We have seen that his
questioning period is full of these two sorts of knowledge.

And when we come to ask as to the elements of con-
tent which these two types of question represent, we see
again that the question ‘why’ is both later and more
recondite. As soon as he begins to think much, he
begins to ask the ‘why ' even of the things and events of
which he already understands, or thinks he understands,
the what. In the great ‘why’ period of the child, from
the third, say, to the sixth year, his sense of mystery is
expressed by a perfect siege of the citadel of the parent’s
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