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o Card 1

Responsca

going out for evening

"Wot very well. (Not very well?) She's got a cold and

she's got a headache. (What does sl Ao Go to sleep".

"Very well., BShe feels happy. My fri

1 - - po o > = 4 i 5
when mummy and daddy go out. | Do )
in bed".

"Upset (Upset 7) vi npeet erying. (Do?)

ot Wa

Nothing". Group B

doeen't feel all right because he's alone. He's angry

lonely, (makes a ce and a roaring noise), (BU?}
0

going te play with his toys Group A
feels 0.K. ? ) 1 hide in a corner. (Why?)
se there might be a dragon in the house".

Group C

"He feels like something dangerous is going to happen and
they don't love him anymore. (What might ha;:zn?} A robber.
(Do?) He's going to put on his pyjamas and get into bed
and then play"”. Group A
A1l right. My sie r 1« g after m May hia sister
will stay with him tha he's alonet Horrid., He'd
be lost and he might

they don't love him.
He'll run away 1

Group D




ery well, he could feel upset, he could

ouching, he could feel something with his

" i " . 4 . O e, L i X -
ike kissing. (Which deo you thinkKy ) - 1d, and
gecared. He's seared of a barking man.

= + o YRAF TN T . £ by T - 1 B d he
loved my mummy and she ran away I would be

"Lonely. (Any of these....?) No. (Do?)
I never y u know. I waspplaying foo

never cried".

% T '
"She starts - (Do?) 1I'd pinch everything that

get to eat. (Any thege....?) I'd feel all

T.
H

Hungry" .

i ] 1 1 % - 11 p g imom
(Any of these?) B8he feels like hiding

3
FiLLE

hecausge she loesn't want to see her mummy and

S

wf
morning. (Why? I don't know. (Do%?) Hide".

- r -

"She's not very well. hege?) & are
got a tummy ache.

[y

4! el
?)  Bhe' 8

only a dream. (Do

all a dream 80




"Sicky and sad.

nanny" . Group

again. ea ?) N ghe!

»
iy 3

going to 1 g h : untie

~ . ™
soup G

8 angry with his daddy. (Do%?)

e

his toys", Group A

t want to playe.
He wants to i iz mi g0 » bed He': g to
hide under the be : 3 nighttime snd the
Bad is comi

"He hopes that h ddy will come back soon. I:;'-:'.-'-,' of t'r'.f.*.:';,...‘r':."

If he'd been a g« boy it wouldn't have happened. (Do?)

He's going to as uncle

g 5 iy
T he can have some lunch.

}
1
i

Group

worried with her mam
gone au orried 8 wants to go with her mum.

[ Taa®
ll..l_i" L

% % v i e
) om her nanny. Group G

8 hungry, an
t

there migh
the house for
toys, get dressed,

hair and do his own sho : 5 Up Group B




"Ha's uncomfortable because the bed 1s (Any of
these....?) It's lonely but .11y only a dream

feels sorry for himself. ) Don know ! Group

"He'll cry becaus , love him anymore.
scared, of,.. (Of what? ! he might get killed.
(Do?) I don't know'l
's erying his eyes out. (Any of thesesss )
5 3 e L i
come and take him away. (Do?)
X _:-113 ..I-l-

! =
(e

"Terrible bad mean, because he cuddling him. He's

acared. ; Hide away in the bath". Group D

| & o &
of her mummy going and nos

; kA J R e E
"3ad, and sc that she might get hurt. (How woulc

L]
H

get hurt?) There migl be soms bombs drop on her. (Dot

Don't know, Jjust I ' Group C
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Group D 135 chlldren

)

ALL bat one of thes 1i ldren had Tes Scores in

the range -~ 3 to e exception being a boy who

gecored as low &as a2 pagponses of each of thess
hildren gave the impression of a seriously disturbed
if walid, would give an incidence of
disorder for the sample of sbout 20%, which

idence found by other methods for London

children (Rutter and others 1975).
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s described
into 14 cateporie
main claases
responses falling into each class 1 is % possible to
calculate the following eight indlce Finally, positive
and negative points ca agsigned to scores on each of
these indices, and : Test Score reached by summing

these points.

summed the total received by each child can

. : - ik 5= : . -
for assigning him positive a@d negative points towards

his overall Test Score,

For a child to be scored favourasbly his responses

ghould bhe as follows -

(a) in mild situations more self-rsliant
expected than attachment responses;
e A 3 2
this comparison Hositive markg see awarded

gself-reliant response and a negative mark to

each attachment {ype resoponse
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czlculating

hod is usged:
and sbove receive Jj2 positive points

children with between + 5 and - lmark receive 1 positive point

children with narks and below receive 1 negative polint

Index 2 ility-Attachment Ratio

For a child to be scored favoursbly the number of attachment
esponses is expected to exceed the number of hostile
child receives one positive point.

ZEerO .,

Index 3

In a 3imil: ay child to be scored favourably the

number of & expected to exceed the number of

hostile res) Ther : receives one positive

point toward his Test o therwi EET0.,
Inex L 4
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one negative point

receivas one positive point

receives two positi points

negative /L 71l
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181
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sgative point for each
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D -._7-1.- I*-I xf"-] 113.:-'-3 1 1a

588

Hansburg has found that responses that appear blzarre
ebaurd or that reier Lo death are rare but characteristic
geyere disturbance.
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children.
{-’m_-.
point

present sample they
It was decided to as
such res
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showing
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When
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Terms Uusel
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individuation

reality avoldance

panful tension

Our term

gelf-reproach
blames others
iishelief
fear-
attachment
gelf-reliance
avoldance

anxiety




Lonelines

1 A 1=
oAldness

n't love him

good boy it

hmJ,~Pcﬁ”}
Anger
Blames others

E”TtTa someons else's fault")

Well-being
("fine", "now he's going to have
good time")

not really
Withdrawal
"he feels like hiding :

ha 1._,,,,.‘1 n ..1r::|

#i""]

doesn't care")
Generalised dread/anxiet
{"he feels like ao“3+;.

going to happen"

JJlﬂ:laP
ctm

}
)
3
|

Hostile

Self-Reliant

Avoldant

Anxious

(8lassified as both
Attachment and Anxious)




Test Score Teachers' Rating

1 2 35 L &K

+ 4 and over
+ 1 to + 3

0 to - 2

- 3 and below
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CLAG AR N

Certer for

LEHE Family Research
GEORGE
WASHINGTON

UNIVERSITY
> | MEDICAL CENTER

2300 Eve Streer, N.W. ) Washingron, D.C. 20037

Dear Ir. Bowlby,

Fany thanks for the letter and enclosures.
I agree with you that the Journal of Child Fsychology and Psychlatry
would seem to be our best cholce, certainly preferable to a Jjourmal
specialising in projective techniques. I can't find any publication
of comparable status and interests over here, =o¢ please go ahead
¥ith any revisions and submission.

I expect to be in England during the month of
August, and will try to contact you when I arrive,

All the best,

Yours sincerely,




A Diplomace in The Amerloan
loard of Exsr i 1n Prafesional Paychology

HENRY G. HANSBURG, PH.D.
CLINICAL PSYCHOLOGIST
470 OCEAN PARKWAY
BROOKLYM, N. Y. 11218

TELEFHONE 241-3200







: & Ceniter for
'HE Family Research
GEORGE
WASHINGTON
UNIVERSITY
S~ | MEDICAL CENTER _

2300 Eye Street, N.W./ Washington, D.C. 20037( (202} 331-26.24 Vi

May 7th. ;7 3

Dear Dr. Bowlby,

1 hope that you are enjoying your holiday.
Thank you for your letter and the final version of Appendix 1.

The description of the Attachment-SelfReliance Balance is now
accurate, including the fifth comparison (e), I'm afraid that
in my original draft (January, P. 16) I must have expressed this
point ambiguously. The present version is the correct one, as
used by Hansburg,

I have alsc received the copy of the whole draft,
In my copy, there are two small gaps..On page 3, in the description
of card 4, the present that the girl received is omitted (it was
a party dress). On page 10, the numbers of boys and girls in the
final sample ( 37 and 24 respectively) are omitted.

I 1like this draft very much, and there is nothing
that T would change in any way. The comments on the individual
children woerk very well in directing attention towards the salient
features of each child's responses. Also, I like the conclusion,
and I'm glad that we mention the family part of the study. Despite
its methodological limitations, I felt that it was a shame to leave
it out entirely. The brief description of it seems entirely appropriate.

I hope that you are enjoying good weather on Skye,
and that your writing leaves you some time for relaxation,

Yourse sincerely,

Ta . | 1
\ | Y s l
V'Y ar f - P -
!L N L,LAL‘(,H.%- Q'& hl’f:,[',.',“\fm
I

J
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Center for
Family Research

THE

GEORGE
WASHING T ON
UNIVERSITY

‘:::::,' MEDICAL CENTER

2300 Eye Street, N.W./ Washington, D.C, 20037/ [202) 331-2624
16 th. April.

Dear Ir. Bowlby,

Many thanks for your letters and the drafts,
which I recelved a few days ago. Two letters arrived together,
gince the /one dated March 12 was not addressed to the Center
for Famlly ResearcH;.and was belng held in the Dean's office
pending some revelation as to my whereabouts |

I hope that you are well, and enjoying the Spring.
Here are my reactions to the drafts -

Method of Scoring. This seems fine to me.

Appendlx 1 : Attachment-Self-Hellance Balance

The calculation of the balance 18 as followsi=-

a) For ﬁ}i.mild situationﬁ, the total number of Attachment

type responses is subtracted from the total number of Self-
reliant responses.

b) Por all severe situations, the total number of Self-
reliant responses 1s subtracted from the total number of
Attachment type responses.

¢) The total number of Attachme nt type responses to mild
situations 1is subtracted from the total number of Attachment
type responseg to severe sltuations.

d) The total number of self-reliant responses to severe




L
sltuations 1s subtracted from the total number of Self-
reliant responses to mild situations.

e) The total number of Self-reliant responses (to all cards)

is subtracted from the total number of Attachment responses

(to all cards),

Az you can see, each of these saﬁf&é may be & plus or a

minus number. In the ldeally fawvourable plcture, according

to Hansburg, they would all be positive. The Attachment-Self-

reliance Index 1is simply the sum of these five éﬁﬂres, (any

zero or minus score obviously detracts from the overall score}
For example, one girl gave 1 Attachment type response

and 1 Self-rellant response to mild situations, and 2 Attach-

ment responses and no self-reliant responses to severe

situations. Her scores were as follows i=

(a) (b) (c) (d) (e) Total Seesws 1 +6
0 b 1 1 2

boy with & total score of -10 gave

1l Attachment (and no Self-rellant) response to a mild
sltuation,
3 Self-reliant (and no Attachment) responses to
Joe MA severe sltuations.
S€OTES Were:-

) (d) (e) Total Scorei- =10
-2

Thus the possible range is from +12 to -12. That is, a child
with 3 Attachment responses (and no S-R responses) to mild
situations, and 3 S-R responses (and no Att. responses) to
severe situations, would score =12, and the reverse pattern
would score +12. The range of 49 to -10 was the range of

actual s¢ores found among the children.
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Appendix IT I can't think of any other terms to add.

I have filled in the gaps in the Introduction and Pilot

Study.

—_—

Hesults
I recall that there was no discernible correlation

——— M ——

between age and Test Scores. I did not attempt to correlate
the Teachers' Ratings with age, but I'm fairly sure that there
was no apparent correlation. Unfortunately I am unable to
find the list of children's ages (1t may be in Jondon),
and so am unable to do the correlations.

I llke the divislon of the children into the four
groups, A B C and D, as you have done in Table 2. This locks
very good,

Range of Hesponses

Here are the Test Scores of children

glving reponses to =

card 1




(x11) -2 (x11) =3
(x111) -4 (xi11) =3
(Ki"\:’) 0

Portralts
Unfortunately, I do not have the ages of the

e

children, but here are their Teacher's Ratings :-

’ﬂ Annabel 1

David

Mabel

Archie

Theo

Claire
Julian
Amanda 5

B Children




o
reality®' refers to her "hiding away" response (Card 1). Both

these re ferences are residual bits of jargon, and I agree

that they distort the picture and are best replaced as you

suggest.,
I hope that I've covered all the points that you
ralsed, and that my handwriting on the drafts is legible.
I look forward to hearing from you,

Yours sincerely,

In the commentary on Annabel , the 'apthy' referred to is her
overwhelmed response,- "Cry"- to the question "What does the

little girl do ?" (Card 3); whereas the 'effort to avoid







a0

As regards Teacher's Ratings, although ratings 2 and 4
are little used there is no particular advantage 1in
telescoping 2 with 3, and L} with 5, which would be quite
reasonable.

As regards Test Scores, I have come to the conclusion
that the best thing is to telescope as follows +

+ 4 and over 12 children

+1to+ 3 18 "
0 to -2 18 4
= 3 and below 13

61

The rationale for this is that it distributes the
children remarkably evenly into four groups, and each of the
two middle groups have Test Scores covering three points.
No one therefore could allege that we had drawn lines in an
arbitrary fashion to suit our t'esis. My inclination is to
name them Groups A B C and D. If we adopt this plan
Table 2 would look like this




I notice that L4 of the children in Groups A & B are
rated U4 or 5, whilst 6 of those in Group C are rated l. This
does not bother me as one does not expect a perfect correlation.
It makes me wonder, however, whether age is playing a part.

A @roup A child who is only 47 might be expected to find
school rather stressful, whilst a Group C child of 5% might
manage much better. It would be worth examining this
nossibility. In any case I think we should say something

about the effects of age, both on Test Scores and Teacher's
Ratings, even if thege are no discernible effects. If there
is, one would expect age to influence Teacher's Ratings more
than Teat Scores.

If we adopt the four groups, it affects the way we
present the rest of the material.
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B : &1 o L e ey " F Foly a@tT nrn |
I: arents poing on Ior evening - mild situati L)

(1) "Not very well., (Not very well 7). She's got a cold and she's g0t a headache:

1. [N
What does she do ?) Go to sleep." G O,
(1) "Tired. (Doss she feel any of these....?) She's lonely. (Do ?) Go to bed and
go to sleep, " & v 4 ,.-"I' A .
(111) " Very well, She feels ha ppy. 'y friend looks after me when mummy and daddy
" o i

l go out. (Do ?) Bhe's going to stay in bed, [
(iv) " Upset. (Upset %) Crying upset, she's exrying., (Do ?) Nothing. G b
(v) " He doesn't feel all right because he's alone. He's anery and lonely, (makes
a face and a roaring noise). (Do ?) He's going to play with his toys." ijﬂhﬁg;g
. (vi) " He feels 0.K, (Do ?) I'd hide in a cormer. (Why ?) Because there might be

i v & dragon in the house. f?}"eh;* e
{vii} " He feels like something dangerous is going to happen and they don't love
him anymore, (What might happen ?} A robber, (Do ?) He's going to put on his
I pyjamas and get into bed and then play". gﬁzanfﬂ Pz
(viii) " A1 »right, My si

him. (What if he's alone 7

]
£
o

ter me. Maybe his sister will stay with

oy

|

ook

T

]
i

i

Horrid. He'd be hungry, and secared., (Do ?) He might

get lost and he might run away from his house and he might think they don't

love him, (Which do you think is mest likely ?) He'll run away I should thirk."
=

I
ix"u Mes PR " L o r'_':,l--.r:, ) B,
(1x) "He might fee very well, he could feel upset, he could feel sorething /

touet i]“u_", he could fe thin 1 i -
1§ el somethine with R = I T "
E with hi: cuth like kis F‘. . f..hicn do you think 7°

LTS I -
Haly . - I,._ B - 3 T ¥ = oy £ e e o
=t -] ..--3.d| r.’l.].d ne's sCcared, He = ..-[.'a.-'....E-'Ij o a .4_' {i]" nan. '—rf'l-‘;, 1].—\-3_1 tﬁ*-,::,keul ,].4
Al L= mdhre 1" ek Law -
I 1':".'5[1 Yy s _':?f =8, F:!']E‘ TAaY i"—"i-'-_..:?' 41 Wollld be h,.a.rut; .{E'-n L Y "Ifll :
ra O " [ AL L -

Y y ' e
(%) " Lonely. (Any of these, ?) Yo, (Do 2) Watch T.v

Do ) La¥. I never ery, you know
g e e y ryas B - 3 -
I was playing foothall and my leg broke and T never cried, <Y SN
B o & |
(x1) " She starts to ery. (Do ?) I'd pinch

(Any of these....?) I'd feel 211 of ther.

everything that I coula get to eat,
f I (Any one in particular 7) ﬂun“rj ' G
] r"‘].i i ""n" hao 1] £ : ; "
) "a11 right. (Any of these.?) She feels like hidi

) = ]
e DN

ache, She's sick and she's hunmey, T+¢
' icE and she's hungry, Tt's only a dream, f?ﬂ ?) She's going 1o be

rery siclk. mnd & G
very sick. But it's all a drean so then she'l]l wake ur T )




to Card 2
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e - = )= =1 i | YT ] Y
Y woes away for weekend, leavil

\ = 2 . i A1 £ o . R Y
bovy) with aunt (uncle) - severs slinatld

i) " Sicky and sad. (Do ?) She's golng to stay with her nanny," P g B,

13y " & [ S e ; o :
(i1) " She feels happy 2gain. (Any of these,...?) ! o, she's very well. (Do ?) She's
'r'\-

J J
ot 2 FE A Ty . B e . Fa !
going to teding her toys to auntie's and play with then," Svanp £

T T o b N o L R I Tin 5y 1
(111) fle’s sad and angry. He's angry with his daddy. (Do ?) He's golng to play

h
- J- B 3 ALy |, P Ay e 5 1 3 f " I
(iv) " Kasty. The toys are iasty and he doesn't want to play. He wants to drink
12 mllk and go to bed. He's going to hide under the bed, (Why ?) Because it's
mighttime and the Bad is coming™., S

(v) " He hopes that his daddy will come back soon. (Any of these...?) If he'd
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been a good boy it would

he can have some lunch." &7

WY M Hale Prbeah 1. Us A e Aadd
{'.’l} He's frightened. He doesn't want his daddy to go away. His uncle mirht zet

cross. (Do ?) Play games with his uncle." & panp /

-

2 A | - = P | T - "
(vii) " She's worried. (What about ?) She's worrled with her mum gone away,

wWorried about aunty. She wants to go with her pum. (Do ?) She hides under the bed

away from her nanny £ 1wt
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(viii) " A11 right. (Any of L’.-c:r.—...?} He's hungry, and

hasn®*t bought any food, there might not be any food in the house for
T B o ~ P 1 "y | 3
el o : lav with his s s o T e h = 5 1
He's going to play with his toys, get dressed, comb his hair, go to schoo
his own hair and do his own shoelaces u
] W e Lo T oo £ 1 1
{i:f:l he's uncomfortable because the bed is ecold, f_!m:r of these...?) It's lonely

T R e Lot et el = g
but 1t's really only a drean, He feels sorry for himself, (Do 7) Don't know, Gwp

*;
&
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He'll cry because daddy doesn't love him anymore. He's scax

what 7?) That he might get killed. (Do ?) I don't know, <Grom} h.

T AT o bl ey v i ya 1

(1) " He's cerying his eyes ocut. (Any of these.,.?) Scared. A man might come and
)

take him away. (Do 7) Play with him! (pointing to uncle). 4 panfd &

Y B i - o - - g L - .
(x1i) " Terrible bad. I mean, because he's cuddling him. He's scared. (Do ?

Hide away in the tath, Spaap

(xi11)"She feels afrald, of her mummy going and not cording back again, (Do 7)

(xiv) " Sad, and scared that she might get hurt. (How would she get hurt ?) There

. 5 5 = - 3 e - S = . A
right be some hombs drop on her, l:..:: ?) Don't Lnow, just play, 2 ¥¥up ( ,

wd
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This 1little pirl gave responses that seem Htrynical of

Caxd 1 She cries, she's lonely. She feels like maybe it's in a dream. (khat's
Hide under the bedclothes. I do that sopetimes when there's
a crack in the ceiling, Scmething dangerous might come out of the erack in the

celling, Eut nothing really comes, it's only made up, in 2 story. }

Card 2 She feels all ripght., (Any of these...?) No, she's all right. (Do ?
Card 3 T felt lonely at school. I was crying becsuse I didn't want mummy to go

Card 4 Who's looking after her 7 (Who do you think ?) I think the lady in the
black hat in the second pieture is going to come and look after her, So she'll

be all right., She would be sad if she was alone.

Card 5 She feels all right. (Does she feel any of these,...?) Fo. (Do ?) There's
& hole in the tree, and she's putting her
then she's going to play ball,

ard &6 She feels all right, I:.hr._';r of these...?) Yo. She's godng {

L ! = i - =
Although Annabel shows a tendency to 1 & 3)
. R T - 3 o - e e
and some disbelist I:!".n=:': 1 B e alzo shows a capacity t

% o R e P e 1 = - 2 L sand A : = P -
Attachment-8elf-Relisance Balance is good , with more Self-

o
P s et el e s el - 5
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sachment-tyoe resnonses in the severes situetions. The

1

response to Card 4 seems a particularly good wey of coping with
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the situation. It was very rare for a child to remember the

. o+

LY
aunt (or uncle) in Card 2, and to use her |:;'1j.‘|'l so aptly and
effectively; this was done only by ch e

i
Similarly, the expression of mixed feelings was rare, and

g . e o . r e 4= i o | .
confined to these children. Other exannles are

‘) = 4 TS nnm ol

Card 3 Nice and B8d.. ...
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Card 5 Hapoy. ind that his munmy and daddy don't love
| P 2 A - ;e o T - S T [ SRl -
him anymore. (Can he be happy if his mummy and
Aaddyr Acnlt Totre Fiw arwmoiea 3 e o hacanos
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; hi nl:s h sleev soon. feels hungry. (Do ?) He':
'] a 14
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: of these,..?) If he'd
£ beenca good boy
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Group B 13 children

Yvette :{Test Score +2, Teacher's Ratlng 1;|

L

Card 1 Upset. (upset ?7) Crylng upset, she's crying. (Do ?7)

Mothing.

Card 2 1I'd stay with my uncle. (How does she feel ?) She feels
all right, she wouldn't feel upset then. (Do 7) Have some food.
Card 3 I didn't like it. First I was in class 10, then in
class 7. It was a Friday, I was only 4 then, I'm 5 now. (Does
ehe feel any of these...T?) No, but I wouldn't like to be alone.
Fummy end daddy wouldn't leave me alone because I diin't like
Miss C (teacher). (Do ?) She plays in the Wendy House and
makes a book.

Card 4 T don't stay on my own., If she's all on her own she's

very upset, and she's got a tummyache. (Do ?) Cry.

Card 5 She's upset, she's got a headache. (Do ?) She runs
away, to the park, because she doesn't wamt like her mumnmy
and daddy any more.

Card 6 She feels happy. (Any of these...?) No. (Do ?) Go to
gleep. I = ay the ABC and then I go to sleep. (Why the ABC 7)

Because I like saying it, and because I don't like sleeping,

I like to watch T.V, better.




ff;-llonwl ffeat Score +2, Teacher's Rating é&
Card 1 All right. (Any of these...?) No, he's 0.K. (Do 7)
He's golng to walt 'till his mummy's back and his daddy.
He'll walt for them and after they'll go shopping.
Card 2 He's crying his eyes out. (Any of these...?) He's
scared. A man might come and take him away. (Do ?) Play with
him (pointing to Uncle).
Card 3 Nice, He feels real nice. (Do 7) He's golng to have
Some Trock.
Card &4 He's sad because they don't love him anymore:, And
he's scared. Something might come and take him away. (Do ?)
Play with his car.
Card 5 He's sad, and he's got a tummyache because he thinks
someons will take him away,> (Do ?) Flay hide and seek.

Card 6 Sleepy. His mummy reads him a story and the n he looks
e o il i lr'r

at a book and then he's asleep.
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Group C 18

scared ?) No,

someote migsht come in the door.

rl feel any of these...?) ¥o. I

because m
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ago, (How does she feel 7) Horrble, I felt
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(Any of these....?) Lonely, and scared that s
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Card 5

a hard one,
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Groun D 13
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feels lonely, and
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lonely, and
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¥ou hadn't seen before a:

Rather lone

She feels angry. (Do ?)
Caxrd € She doe
and daddy are doing,
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they think
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re st forgets that they've gpone out. He
1f 1 can get a tummyache by crying.
going to happen to him. (What He doesn't know, but he'"ll get a
(Do He onlé remembers in the norning,
Card 2 He feels a bit better because uncle's there. He feels a bit better if

122 he'1]1 feel be

| uncle talkes him somewhere where there's lots of people, beca

if there's hundreds of people. But not Af they make a 1ot of nolse and

better

it's a wedding, (Have you been to a wedding, with your uncle ?) Yes.

Card 3 I didn't mind very much, But when I first saw the teacher I thought it

was going to be Miss I, (Hea Dan't k

don't remer

Card 4 He feels all right, but how would he feel if he didn't %ﬁnw how to won
the moter car 7 This time he might think his parents did 1ike him, because th
did buy hir a motor car..(Do ?7) He's going to drive the car, and if he's tires

4

tter,

L]

"
Vg

2y

e |
bt |

he might want to eat and he forgot to ask his dad fo glve hinm scrething to eat.

Card 5 He might find other children, but he'll be worried because of murmy a

addy, that they might want semething. (Vant something ?7) Yes, they might want
him to die, Tt micht be somethlng for hlm to be killed there, To met rid of him.

&~ r~ = " i n i “uE
Card & He feels as if mumny's golng to go to ancther country and leave him +

and never come back, and leave him there for 211 hls 1ife, and not let him Ekn

e Rl 3 ek oy " 2 £
When 1t's morning. Mother's not nice to hip any more. That's the last +ips.
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S responses lllustrate the pessimism and catastrophic

forebodings which characterised many of the poorer-adjusted children. Other examples

bout ?) That if her daddy was killed" (Card 4: girl,
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In these situations, although the child is not always
physically alone, he is very much fout on his own' in that
he must cope without having his parents at hand to fall back

olle

Administration

Children are tested individually. After a few minutes
of conversation to establish rapport, the child is shown the
pictures, one by one, and told what is happening in each. He/she
is asked "How does the little boy (girl) in the picture feel?"
If he has difficulty in responding, a list of possible responses

(based on those presented by Hansburg to his subjects, and

ordered randoml€) is read to him, It is emphasized that he

does not have to choose any of them, that they are merely

Lo words
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RESULTS

1) validation

The distributions of the children's test scores and the

teachers"' ratings are shown in Table 2.

Teachers' Ratings
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The two measures were correlated, using a measure of correlation for










Introduction

Studies that focus on situations in which #;i growing child
is physically separated from his parents, either permanent]y or temporarily,
have made a major contribution to our understanding of perscnality develop~
ment and psychopathology. Even when every attempt is made to amelicrate
the conditions of separation (Robertson & Robertsom 1967-73), tgu child is
perceptibly upset. It is also evident that there is a wide variation in
children's abilities to cope with such situations. It-is-hypothesised-here
that-a—new method-fer-assessimy a ohild*s-responses—to-a- separation-situation
_Hiii—pruvs—?ztu!h1E;—hbth ¢1tni=slly and-for-research-purposes«¥ewiil

describe the construction of tha Separation Test (s.T.) hy the first authur.
IL i y

nnd har uxpariencan in using it #'f‘ Jf+n’”= ’9 A wuu; -
4 ' flfﬁglaeparatiun experianna in this xase is entry inta ptinary
school. This is seen as a crisis point in the life of a young child, in
terms of his developing autonomy. "Crisis® is used here "to connote net a
threat of catastrophe, but a turning point, a ecrucial period of increased
vulnerability and heightened potential™ (Erikson 1968). This usually means
his first lengthy separation from mother, and as such, is one of-—the—ene
of the first of a lifelong succession of situations in which he must stand
on his own feet and deal with the loss (temporary or otherwise) of a loved
person. Winnicott sees this event as " the changeover from the emall child's
living in the subjective world to the older child's 1living in a world of
shared reality" (1965). "He is emerging from an enclosure® (provided first
by his mother's arms and then by his home and family) “ready for a differ-
ent kind of group, a new kind of enclosure, at least for a few hours a
day... The thing is to understand that coming out of the enclosure is very
exciting and very frightening; that, once out, 1t i= awful for the child
not being able to get backy and that 1ife is a long series of coming out
of enclesures and taking new risks and meeting new and exciting challenges.*
Unlike other separation experiences studied in the literature,
schodl entry has the advantage of being a universal experimce,(at least in
our culture), which every child of five is expected to undergo, and which
is not complicated by the factors of illness, potential death or permanent
loss, which usually attend the more traumatic situations. The stresses of
this experience are many. The environment is unfamiliar, as are the routines
and diseipline. Authority is vested in new pecple, and not necessarily

accompanied by love. The child may well find that techniques of copling,

which worked at home because of consistent family behaviour batterns, treak




down at achool.

The Separation Test

This taat is based on the Separation-Anxiety Test devised
by Ir. H. Hansbf.-rg (1968, 19?(}} which consists of 12 pictures of separation
situations. Six of these are 'mild® (e.g. mother leaving the room after putting
the child to bed) and six 'severe' (e.g. father and child standing beside
mother's coffin). The latter involve "morbid or cataclysmic circumstances” Y/
which, however frequent in the history of 4# instituticnalised and non-
institutionalised adolescents with whom #,- Hansberg uses his test, are
probably rare in the history of the normal 5 year-old at an ordinary day
schoel, If the child could imagine himself in such a situation, his response
might well be to the unmistakeable horrer and sadness of it rather than an
expression of his anxlety about separation per se. A mild separation plcture
presents the child with the situation of simply being left alone, which, as
Dr.Hansberg points out, can be "highly disturbing for some childrem who are
unable to utilise their inner resocurces witheout the constant stimulatien
of a symblotic object or its substitute (dolls, other objects, television ete.)"

A% Hansberg's test was devised for use with 11-17 year-
olds. In view of the younger age of this sample, not only was the series of
pletures shortened to 6, but mewe realistic photographs were substituted
for the original Indian ink drawings. Two corresponding sets of plctures
were assembled, one for boys and one for glrls. The plotures were chosen to
cnmhinuf muinun situa.timl focus with a minipum of fn.clal axpn&uivﬁnean.
so that jthe ITGETTOT W5 ade clear but the emotions feeek smenne ambd guous.
Three of the situations were nmsidu{;&d more sevexre (and una.ninms'.l.;r judgad
to be so by fout independent judges) i-nd.fthtuu nilder, in that ﬂm} Were i\ n
predictable, familiar, and had some *Eampensatnry un&u!" (Hunatp&g'
criteria). The Bituatims, in the sequence in which they were presented to
the children, HH ‘as followsi=

1) Parents go out for the evening, leaving child at home. (Mild)

2) Mother (father) goes away for the weekend, leaving little girl (boy)
with aunt (uncle). (Severe).

3) Child's firet day at school; moment of parting from parent. (Severe).

4) Parents are going away for two weeks; pricr to their departure they
present the child with an expensive gift. (severe).

5) Park scene; parenmts tell child to run off and play by himself for a

while, they want some time alone together to talk. (mila).
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) Father (mother) tucks 1ittle girl (boy) up in bed and leaves room. (Mild).
Although the child is not always physically alone, he is very much 'wi Pn)his
own' in these situations, in that he must cope without having pu.rnnt.s around
to fall back en. T e £ :

3 Ai‘tar a fmt linutea -::d‘ cmwarsatim,hm' asta.blisw rapport,

the child was “hnﬂn ths piotures, one by ome, and told what ly:é happening in

each pieture, He/she was asked "How does the little boy (girl) in the picture

feel " If he ha;i’ difficulty in responding, a list of pﬂaaihle responses

(based en those presented by B Hnnshd‘rg to his subjects) won read to him,

in a random order. It was emphasised that he d.id not have to choose any of

thaae. that they wa;a merely auggnatims as to how hn migh‘b put his feelinge

into worde. In—guhm.l ;!.he ehildren{;haﬂ 1ittle dii‘f{cultar in expressing

thumselves. TPheir responses were classified into 14 categories, based on those

used by I Hanst;arg. ( omitting 3 of his 17 categories as inappropriate

for this age group). These categories were grouped (again following Mk, Hansberg)

into 6 classes of Tesponse (=ee Table 1).

i Not jut the child's :I‘oaling:s,. but his eebive means of coping, b i,

" asemed an impertant area for investigatiod, fhe literature cn childhood

depression (e.g. Toolan 1962, Statten 1961, Caplan & Douglas 1969) shows that .
Knpthatic realgnation a.ld passive rrithd:l:aual ars characteristie—of depressed—

childwan in-siraseful siinations. ﬁmcmdi_ngly, each child was asked, after

his respense to each plcture, "What does the little boy (girl) do ?" The

clasgification of these responses was based on that used by Caplan & Douglasi-

Appropriate Activity ineluding active attemptesto master the situation
(with or without engaging the help of adults) and diversions (playing, reading,
watching television ete.)

Unrealistic Optimisp including disbelief ("they won't really go"),
fantasy solutions ("he®ll run away to Africa®) and pseudo-mature solutioms
("he'1ll be able to take a car and drive to school").

Unrealistic Pessimism including catastrophes and total rejection ("they'll
never come back").

Withdrawal or Inactién including sleep (if inappropriate), and being
totally overwhelmed ("ha just eries").

#.Hnnahf:g has conducted several studies with his test,
using samples of children in varying cilrcumstances. He discovered that
certain patterns of response cmld be nsumnttﬂ with maladjustment and

others with healthy coping. Th& H_ 1ﬂ uemﬂ on 7 dimensions, which are
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based on his findings. There are 4 indices based on ratio scoresir (1) the
Attachment-Individuation Balance, (11) the Separation Pain Index, (11i) the
Hostility Index, and (iv) the Action Index, and 3 cumulative scoresi=~ (v) the
Reality Avoidance Index, (vi) the Self-esteem Loss Index and (vii) Disturbed
Responses., Each child was given an !Adjustment Score', based on these indices.
The scoring technique 1s presented in full in the Appendix.

Mwindstyation /i /<

_ The 8.T. was administered to 82 children in their first term
at a/day school. There were 49 boys and 33 girls, whose ages ranged from U4 years
6 months to 5 years 6 months, with a mean age of 5 years 1 month. They were all l
*normal’, in the sense of "getting along all right', with no known history of
professional consultation for mental health reasons. The class-teachers were
asked to clasaify all the children in their care, by a two-step procedure which
resulted in five categories, ranging from (1) Adjusting to scheol well; no diffic-
ulties, to (5) Definite problems in adjusting to school. The teachers® ratings
were correlated with the results of the S.T., 1n an attempt to validate the latter.
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The data from=tbhis-sbudy were used as a basis for .addidienal invest-
1gnt1&..mﬁ=ﬂth the part played by the parents in the development and
utilisation of their child"s resources. Two extreme groups of children were
selected, comprising those with the best adjustment scores (Group N) and those
with the pocrest adjustment scores (Group D). The parents of these children
were visited at home, interviewed and tested. It was hypebhestmed that flle
parents' ability to empathise with their child's feelings (as measured by their
ability to prediet their child's S.T. responses) would prove to be of central
importanee in determining the child's abllity to cope with the separation
situvation, The parents" abllity to prepare the child for the event, and to help
him in practical ways, was also investigated. Although the scope of this study
wasz severely limited by the size of the population and difficulties in sampling,
the results are of clinical interest and will be presented brlefly later.
Validation

The first 21 children to whom the test was administered were used
as a pllot sa.mpla{_ﬂl_nrmfining the administration of the test. For the remaining
61 children, their adjustment scores were correlated with their teachers' ratings,
using a measure of correlation for ordinal data, viz. the Spearman Rank Relatlion
Coefficient (Siegel 1956). The results are presented in Table 2.
Table 2
Valus t or rs Significance

Girls only (N= 24) rs = 0.05865 P .01

Boys only (K = 37) _t* 3.3393 p .01 with 35 af.

All children (N = 61) t = 5.5674 p .001 with 59 af.
These results indina.t.e a highly significant correlation between the two measures,
providing sode.pesitive evidence for he validity of the S.T.
Individual Portraits

The respomses of the children to the 69F pictma covered

a rtrikingl:f u'!.ﬂa range of fauling;d and behaviour. Locked at from tlt elinieal
point of ‘Id.EH. a cmsiﬁtent. umf-ui plocture of 'hhl child could be gained by _‘
reading his responses. In illustration of this, some individual portraits widd
-be- presented. Mﬁ_ﬁmm be. taken as representing an-erdinal
rather than-an-interval scale-of -measurement

e f|£m+_ (A.8. +4) gave responses that were typical of the—better-adjusbed
ehildrun, a=follows 1=

Card 1 She cries, she's lonely. She feels like maybe it's only a dream. (What's
."'fr.n !-:-'-‘I
L .




—-fi=
she going to do ?) Hide under the bedclothes. I do that sometimes when there's
& crack in the celling. Something dangerous might come ocut of the crack in the
euiling But nothing really comes, it"s only made up, in a story.
M Shn feels all right. (Do ?) Drawing and painting.
ard 3 T felt lonely at school. I was erying because I didn't want Mummy to go

home. (Do ?) Cry.
card & Who's locking after her 7 (Who do you think ?) I think the lady in the
black hat in the second pleture is going to come and lock:after her. So she'll
be al}c:ll:‘}ght She would be sad if she was alone.
g@_if-sm feels all right. (Does she feel any of these...?) No. (Do ?) There's
a hole in the tree, and she's putting her hand in it, she's feeling the tree and
then shn'a gedng to play ball.
M._.r/ﬁhﬂ feels all right. (Any of these...?) No. She's going straight to sleep.
It"s easy. V73 £ “
Although there is scme apathy and effort to avoid :lﬂittj' (on cards 3 & 1},
general, hnmhul shmm the capacitx to experience a.nd tlalerntt the ﬂn of
separation. Het &BEL_M_ is good, with mere I fuapmaas tn the milder
situations and more Att. responses in the more severe situations. Tha response
to card & seens a. particularly good way of ceping with the Bi'tua.tim It was
very rare for -l;,he echild to remember the aunt in card 2 a.nd uma her so aptly and
effectively, and this was done only h:‘_f. a few children in Graup R Similarly,
the expression of mixed feelinge was rare, and confined to @roup K. For e.g.1-

Card 7 Nice and sad....

Card 5 Happy. And that his mummy and daddy den't love him any more. (Can
he be happy if his mummy and daddy don't love him any more ?) Yes, because he
Just feels one, just for a minute, and then he feels the other..."

‘As an illustration of a Group N boy, with an A.S. of +4, here is David's record i-

mpﬁa thinks that he shbuld go to sleep soon. He feels mmgry. (Do ?) He's
going to see Af he could make himself some toast.

Card 2 He hopes that his daddy will come back soon. (Any of these...?) If he'd
been a good boy it wouldn't have happened, (Do ?) Ask his uncle if he can have

sone 11m=h

ard 3 I felt like I was golng to have a nice time, and I could tell mummy
th;'l.ng:s when I came back home. (Any of these...?) No. (Do ?) Some reading from a
reading book,
Card & He wishes that he had someone to lock after him. He feels a bit sad. (Do ?)
He's golng to see if he can make himself some lunch, and then play.
ggg,'_i He thinks he'll go and see if there's a playground. (Any of these ?) No.
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He's fine.
Card 6 He feels that he wants to go to sleep so morning will come sooner.

{Any of these...?) No., It's easy for him to sleep.

///H;El and Jake provide illustrations of children with slightly lower A:.S. Mabel's

score was 0, and her responses were as follows 1-

Card 1 I wouldn't ery because I newer cry. My sister would ery because she's scared
that somecne might come in the door. (Does the little girl feel scared ?7) No,
because mummy locks the door. (Does the little girl feel any of these...?) No. I
can't think. (What does she do ?) Co to sleep.

Card 2 She's sad. (Do ?) Cry.

Card 3 I was in class 10, seven years ago. (How does she feel ?) Horrible. I felt
horrible because I didn't 1like the teacher. (Do ?) Nothing. I've forgotten.

Card 4 1Is she on her own ? (Yes, what if she's on her own 7) It's nice. She feels
like she's going to have a good time. (Do ?) Play a game.

Card 5 Sad. (Do 7) Cxy.

Card 6 She's upset. (What kind of upset ?) Crying and her tummy hurts. (Do 7) She'll
go to slepep. I go to sleep but my sister dceesn't and she keeps waking me up.
Mabel's less-than-optimal adjustment is reflected in the Att.-I,balance (a higher
proportion of Att. respomses glven to the mild pictu.nm L_:me 1 respmme to a
severe plcture) and an aputhutic quality to her autEﬂme rtnpnnuaﬁ Her unwillingness
%o admlt to Mmbydel® feelings, and attribution of these to her sister, confliets
with her strong feelinis of attachment. Her response to card 4, in which she seems
to deny the severity of the situation, may well reflect her desire to be the
independent older sister. Taken as a whole, however, her responses seem falrly
(normal and appropriatsé. The same is true of Jake's responses (A.S.+1) 1~

Card 1 "I want my mumy" (mimicking). And he wants to hide, in the cupboard,
because he likes it so much that he doesn't want his mummy and daddy. (Do ?) He's
hiding from something.

Card 2 He's very happy. (Any of these ?) No. (Do ?) He's gelng to de a drawing,

a pleture of a castle.

Card 3 I don't remember. (How does he feel ?) Very scary, because of the big boys.
(De ?) Walk around in the playground with the teachers. Zou ]

Card & Very happy. (Any of these...?) No. (Do ?) He's going to go in his, car and
ride around the house.

Ca®d 5 He's very proud of himself, because he feels like he's a grown-up. (Do 7)
He's going to go and climb on the walls.

Card 6 He feels very tired. (Do ?) He's thinking about how to get ocut ¥f bed
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without his mummy hearing. (What's he geing to do ?) He wants to play with his
matches, It's very difficult to go to sleep. (Why's that ?) Because of nothing,
because it's difficult for me to get to sleep,~ don't keep saying *Why 7" because
I might not be able to say anything. It"e because I get dreams, dreams about
Christmas, that Father Christmas glves me lots of presents.

As in the case of }Mabel, the Att.-]I. balance 1= scmewhat inconsistent with the
peverity of the situations. Again, the severity of card 4 is denied, whereas

the course of actien chosen in the other situations (with the exceptien of card 1)
is appropriate and constriictive. The response to card 5 is particularly good,
spontaneously intréducing the concept of pride, which was rarely used by the
children.

Archie and Sheils both scored =2. Here are Archie's responses 1=

ICard 1 Scared because he's on his own, He's scared of a burglar. (Do 7) Nething.
Burglars can only go in one of the bottom flats, can't they 7

Card 2 Feels all right. I can think of lots of things that's happening to hinm.
(How does he feel ?) Sad. (Do ?) Stay at home.

Card 3 I don't remember. It feels very good because I liked it, I like it at
home best of all. (How does he feel ?) Nothing. (Any of these...?) No. (Do ?)
Nothing.

Card 4 He's worried. (About what ?) Daddy, because he hasn't got daddy with him.
(Any of these ?) Lonely, and scared that something bad might happen. In case a
burglar comes. (Do ?) Nething.

Card 5 This is a hard ocne, isn't it ? (How does he feel ?) Hungry. (Do ?) Nothing.
Capd 6 I don't know. All right. (plays with pictures). (Any of these...?) No. I
den't know. (Do 7) Go to sleep.

There were several indicatiems in Arehie's manner that the situations presented

in the pictures were somewhat disturbing to him. His volee became progressively more
tabyish and tock on a lisp, and he began to rock himself back and forth. His
responses are characterised by fears and a tendency to remaln apathetlec or withdraw
to the safety and comfort of home. Ehella's responses reflect similar fears, and
recourse to the solution of withdrawal or hiding:-

Card 1 I don't know. She cries. (Any of these...?) Lonely. (Do ?7) She'll get out
of bed and stroke Petra. (Petra ?) My dog.

Card 2 She's worried. (What about ?) She's worried with her mum gone away,

worried about aunty. She wants to go with her mum. (Do ?) She hides under her bed,
away from her nanmy.
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Card 7 She's worried. (What about ?) I was worried of Michael going to hit me,
he was in my class. (Did he hit you ?) No, he didn't. I can't remember what I did.
(How about the girl 7) She was worried. (What's she going to do 7) Hide away.
Card 4 She's worried. (What about ?) That if her daddy was killed. (Do ?) Put
her party dress on.
Caid 5 Happy. (Any of these 7) No. (Do ?) She's going to go around the tree and
play with har ball.
Card 6 She's happy. (Any of these ?) No. (Do ?) Mummy lies on her béd and I get
Teddy, and he comes up next to me and I cuddle him,

In general, emphasis on one particular mode of response (e.g. 2 preoceupatien
with specific fears) proved characteristic of the lese-well-adjusted children.
Typlcal of these were Claive (A.S. -4) and Theo (A.8. =3). Claire's mode of
response wWas an uncommon one, characterised by envious dissatisfaction and anger.
Interestingly, she chewed aggressivelybon her fingers throughout the interview i-
Card 1 She feels lonely, and angry with her mummy and daddy. (Do ?) She's going
to get out of bed and hide. She wants to go with them.

Card 2 She feels as if she wanted to go with mummy. (Do ?) She wants to go with
them, if they're going to do anything nice. (Anything else ?) Sort of lonely, and
Angry.

Card 3 I've forgotten, It feels strange. Some children you hadn't seen before and
some children you had. Rather long playtimes and thinge 1ike that. She gets a Dbit
bored. (Do ?) Rather do nothing. (Does she feel any of these ?) No.

Card 4 BShe's angry with mummy and daddy. (Do ?) She's going to shout at them when
they come back.

Card 5 She feels everybody else has got something to play with and she hasn't.
She feels angry. (Do ?) She's going to find someone to play with.

Card 6 She doesn't want to go to sleep, because she's wondering what her mummy
and daddy are doing, and she's trying to listen to the telly. That's what I do, I
1ie down and shut my eyes and pretend to sleep, and if mummy or daddy come in thay
think I'm asleep, but I keep quiet and listen to the telly.

Theo was very preocccupied with measuring the pletures, trylng to fit them exactly
on top of each other, and then arranging them side by side with great precision.

He expressed fears of catastrophe (card 4), an intruder (card 6) and unspecific
danger (card 3), as well as the desire to control his parents movements by control-
ling thelr money. His reluctance to close his eyes also suggests his fear of losing
control over his emvironment i-

Card 1 He feels bad. (Bad ?7) Angry with his mummy and daddy. (Do ?) He's giving
them some money. (Why ?) Se that they can pay
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when they go out. He's going to give just enough money to hie dad so that they
ean go out and then he's going to bed.
Card 2 He's got mummy. He feels sick. (Do ?) Co to bed.
Card 3 I =aid goodbye as well. This is a bigger plcture. (Measures). He feels
better than sick. (Any of these...?) Sad. (Do ?) He could hide, he could run away
from their house but that®s a bit dangerous.. .(80 what does he do ?) Reading.
Card 4 (Asks questiens about the far,= how does he make it go ? ete.) He could
follow them with his car but that would be taking hours and hours and hours.
(How does he feel ?) Better. Bad, in case he crashes into a real car. He might
get angry. {Do ?) Drive his car. Crash into a real car.
Caxd 5 It's a hotel, with grass. He feels better again. (Any of these...?)
Hungry. (Do ?) Eat sandwiches.
Card 6 A1l right. He's scared because in the dark someone could creep in. (Do 7)
He prays. Mummy prays with me. Then he goes to bed and goes to sleep. It takes a
long long time, because your eyes den't move. When you open your eyes jou can see,
I have to keep my eyes cpen. Could you change it to another picture 7

Julian had the poorest score among the boys (-12) and Apanda the poorest among
the girls (=6). Here are their responses, first, Julian's i-

Card 1 He thinks they're still at home. He forgets that they've gonme out. He
don't like it. (Feels ?) If you're alcne, you can get a tummyache by crying..
Something's geing to happen to him. (What ?) He doesn't know, but he'll get a
tummyache when he cries. (Do ?) He forgets. He only remembers in the morning.
Card 2 He feels a btit better because uncle's there, He feels a bit better if
uncle takes him somewhere where there's leots of people, because he'll feel better,
better if there's lhundreds of people. But net if they make a lot of nolse and
it's a wedding. (Have you been to a wedding, with your umcle ?) Yes.

Card 3 I didn*t mind very much. But when I firet saw the teacher I thought 1t
was going to be Miss M. (Headmistress). (Any of these...?) No. (Do ?) Don't know,
dont remember.

Card 4 He feels all right, but how would he feel if he didn*t know how to work
the motor car T This time he might think his parents did like him, because they
did buy him a motor car. (Do 7) He's golng to drive the car, and Af he's tired,
he might want to eat and he forgot to ask his dad to give him something to eat.
(Hungry ?) Yes.

Card 5§ He might find other children, but he'll be worried because of mummy and
daddy, that they want something. (Want something ?) Yes, they might want him to die.
It might be something for him to be killed there. To get rid of him,
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Card 6 He feels as if mummy's going to go to ancther country and leave him there
and never come back, and leave him there for all his life, and not let hime know
when 1t's morning. Mother's not nice to him any more. That's the last time.

* Apanda‘s responses 1-
Card 1 She's got a tummyache., (Do ?) She's going to rum away, to see her mummy
and daddy. I stay by myself with my brother and he wants my mummy and daddy.
Card 2 She wants mummy. She feels like hiding away by herself, because mumnmy
comes back and doesn't love her,
Card 7 Yes, I remember. It's pains in my stomach. (Do ?) Go to the medical room.
Card 4 She wants her mummy and daddy, she's mmgry. (Do ?) She's going to cock
the dinner and burn herself.
Card 5 She's going to run away, because it feels as if they don't love her anymore.
Card 6 She feels sick, (Do ?) Get out of bed and play with her toys.
Both Amanda's and Julian's responses illustrate the pessimism and catastrophic
foreboedings which characterised many of the poorer-adjusted children. Cther e.g.si-

"She's scared that something bad's going to happen, she's going to die"

"She feels afraid of her mummy going and not coming back again™ (Card 2; girl
with A.8, of -5).

"She's scared that they're never going to come btack again" (Card 4; girl with
A8, of =3).
(ne of the basie differences between these responses and similar-sounding responses
found among the better-adjusted children, iz the abllity to do something adaptive
in the face of the fear. This is i1llustrated by this re=sponse to card 4, from a
girl scoring +3 1=

"She thinks that something bad's going to happen, Something might come and take
her away, (What does she do ?) She's going te go and stay at her nana's".

Findings from parental interviews

-
Unfertunately, 1t was not possible to control
in advance for one-parent famllies, and three of the twenty children selected were

found to be living with their mothers only. The samples were further depleted by
the refusal o:f *hru fa.mﬂius and three other fathers to be interviewed. Largely
because of tht tinu.g-of— the study, it was h:poasibla to find substitute families
for all these cases. Hence amy conclusions #&-thh—atﬁr—mt remain tentative.

The task of predicting their child's responses proved to be a diffieult
one for most parents. The responses were grouped into & categories, and each
parent recéived one point for each correct prediction (maximum possible score = 6),
The mean score for all parents was 2.03. When they were dichotomised into 2 groups,
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those who scored below the mean and those who scored above, Group N parents
emerged as significantly better at predicting their child!s responses than
Group D parents, (analysed by , p = 0.05).

This finding was supported by clinical impressions gained
from the seml-structured interviews with the parents. In these interviews,
a history of past separatiens and their handling was obtalned, as well as
detalled information about the handling of school entry. Fositive criteria
for empathy focussed cn the parenti! readiness to percelve the child's needs,
to understand and encourage his communications and to be aware of his feelings,
While at the same time retalning a distinct sense of their selves, recognising
their own feelings about separation and being able to deal with them..A parent
who let his own needs dominke, to the extent that his perception of the child
was distorted, and projection seemed to replace empathy, would not be regarded
as empathic. Here are a few illustrations of ways in which these criteria
seemed to differentiate the two groups of parents.
WaTreness B e
Interviewer Could you describe Annabel's first experience of school ?
Mother She couldn't walt to get to school... she thought it was golng to be
marvellous, and she was fine for the first fortnight... and then she started
erylng, for about twb days, and I think it was mainly because of this little
one (i.e. baby sister). She was a few months old when Amnabel started school,
and T think probably she realised then that she wasn't at home with me any
mere, you know what I mean ? She didn"t have that close relatiomship, it was
sort of broken. It suddenly dawned on her that she was being away all day, and
ghe didn't have me, dldn"t see me during the day. She just said it's a long
day at school without seeing me... (Mother of Annabel, mentioned previously).

"Once, when we'd been away for the weekend, I tock her to school, and we got
there a bit early. I left her at the gate, and started to walk away, and I

just felt, I don't knmow, I turned around just as the playground was going

out of sight, and there she was standing at the gate, and suddenly “Aaaaah"

and she began to blub. It was very early, lbﬂlﬂ.. Z«EJ to 9, and normally she
wouldn®t have minded at all, but I suppose it was just that great btigz empty
playground, with no other children there yet, and me going..." (Mother of Doris,
a Group N girl, A.5. +4).

Int. Could you describe Charles" first experience of schoel 7

M. There was no trouble at all. He wasn't at all mervous about going to school.
Int. He wasn't 7

M.. Ne.

1 &1
il
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Int. And when he started the playgroup, were there any problems 7
M. No, no. He was,- he'd have gone out with anybody. Never any problem,
happy as a lark. (Mother of Charles; Croup Dy A.S. =3)
Precccupation with own needs
Int, Could you describe Belinda's first experience of school 7
M. She was locking forward to it. She was following in Jane's footsteps, which
made it easier for her.
Father Jane was the pioneer. It's always easier for the second child.
M. You're speaking from your own experience, you can't generalise.
Int. (te F.) Meaning that you were a second child ?
F. No, I was a first child, and I know that my brother had everything easier
than I did. (Parents of Belindas Group D, A.S. -3. Theircreaction to the S.T. wasi-
M. I feel awful about it, but I've absolutely no idea what she would say.
F. I can put myself in the little girl®s place, but not in Belinda's place.

___'_..r'_'_
"He's always been very mature and sensible... I've always been able to reason

with him, from when he was a little baby... most unnerving, the way he's very

adult..., he's very much like me, I suppose that's why I understand him so

well, you know, what his next move's going to be. But I hope he's not golng
to be too much like me, I've succeeded in making a mess of my life..." (Mother
of Julian, already mentioned)./>./0

Awareness of own feelings and ability to handle them
Int! How did you feel about leaving him at the nursery 7

M. W¥Well he was so young, I think I had more problems than he had. He was
with a baby-minder at first, whem he was six months, and he was just over a
year old when he went to the nursery, which he liked... I felt terrible, it
was much worse for me. I used to be in tears golng up there, and feeling such
an idiot being in tears going to work. But it obviously didn"t geem to have
any effect on him, I believe it must have done, but now he totally accepts the
fact that I'm not there... (Mother of Sam, Croup N, A.S. +4).

1ty to copmunications and unspoken feelings

"There was & time when we tried going by bus... but the bus is always full,
g0 you have to go upstairs, and she has, not vertigo, btut this sort of fear
of staire. Not =0 much of golng upstairs, that's all right, but it's golng
downetalrs, She really seems to be afrald of sort of toppling over into a
void" (gestures to explain). (Mother of Doris).

M. The only trouble I did have, with them, well, they seem to be good now,
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was bedwetting,,, very bad for a while and I sort of got a little bit werried.
We tried all sorts of different methods, bribery and sc on, and tried to take
no notice of 1t, which wasn't easy in the summer...

Int, And it didn't seem to you to be connected with anything that had
happened, anything that was going on 7

¥, No, no. I mean he didn't de it when he went to school, I den't think... It
was only sort of later om, actually, a year later, or something like that, I
think, Just for a little while... (Mother of Carlo, Grotip D, A.S.-3)

It iz beyond the scope of this article to explore the wealth of material
gained from the parental interviews. On the whole, the clinical impression

was tmtpftlriapu.thy was of major importance, whide theiGroup-H parents also
seemed to be more responsive to their child's needs, more aware of the need

to be available at critical times (e.g. when the child comes héme from school),
more flexible about practical arrangements and more skilful at preparing the
child realistieally, without allowing their own anxieties to intmude.

Conclusion
This study suggests thas the 5.T. has some predictive value, in

distinguishing those children who are coping well with echool from those
whose superficial adjustment conceals deeper problems., In the future, however,
1t would probably be advisabl¥ to supplement this validation using teachers'
ratings (eoften considered an unreliable measure) by other means of establishing
validity. It also remains to be seen whether this test can be used to pesitdwely
identify children who will show problems later, and for this a logltudinal
study would be indicated.

; In general, the 5.T. alms to detect imbalance, extreme patterns
in which the child relies heavily and rigidly on a certain type of adjustment
mechaniem, at the expense of his flexibility and potential for growth. A
child who can remain in touch with his feelings of attachment, and the sadness
and lonmeliness of separation, as he frees himself partially from emotional
dependence on his parents, and achleves some autonomy, has established a
seoure basis for future adaptation. The focus on separation situations is
based on the assumption that the confliet between the need for closeness and
the need for "separation-individuation" (Mahler 1965) is central to personality
development. Prr. Hansberg suggests that "every time an individual in 1ife
experiences a separation from significant famlly members, from geographical
locations, from work programmes or even from self-identity through changes

in his body image, then old mechanisms of defence against such separation
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anxiety will be induced™. In this way the response patterns on the test may
be related to "fimdamental techniques of adjustment™, and the 5.T. bescomes
a wider measure of personality than it might appear to be at first sight.

References

Bowlby J. (1969) Attachment. Hogarth Press.
(1973) Separation. Hogarth Press.
Caplan, Marion & Douglas (1969) Incidence of parental less in children with
depressed mood. J, Child Psychol, Psychiat. 10 (4).
Erikson E. (1968) Identity, Youth and Crisis. Faber.

by

Hansbefg H. (1968) Concepts of separation anxiety and their use in the develop-
ment and application of the S.A.T. Paper delivered toc the J.C.C.A. March,

( 1970) Separation problems of displaced children. B.P.A., Frocs. Fall.

(1972) Adoclescent Separation Anxiety. C.C.Thomas.
Robertson J. & Robertson J. (1967-73) Young children in brief separation. Film

series, Tavistock Institute of Human Relations.

Siegel S. (1956) Nonparametric Statistics for the Behavioural Sciences. MeGraw-Hill.
Statten (1961) Depressive anxieties and thelr defences in children. Canad, Med
Assece, J. B4,

Toolan (1962) Depression in chldren and adolescents. Amer, J. Orthopsy. 52.
¥innicott (1965) The Family and Individual Development. London. Tavistock.

Mahler, M. (1965) On the significance of the normal separation-individuation

phase, in Drives, Affects and Behaviour (ed.) Max Schur. Vel 2. N.Y, I.U.P.




Appendix

i) Attac nt—‘ : o
DIr. Hansberg draws attention to the stremgth of the "symbiotic factor” (Att.)
in all his samples. "It strongly suggested to me that we are dealing here
with a core phenomenon, which has been variously termed '*sbject relatoons',
*the need for love', "the search for nmarcissistic supplies' etc
almost bank on getting a higher symblotiec reaétion than any other reactions®.
He sees the L responses as expressing "the counterpart to the attachment
* need... the need for separateness and the drive for autonomy which is an

egsential characteristic of normal psychologleal davalopmnt" A.mcng his
h&a.ltm.ur or more normal samples, Dr. Hansberg fmmd A iﬂ!l'ﬂ" g,j:l reaction
and 11:15%- resctien when the child was faced with a mild separation
situation, and the reverse when the situation was severe. Thus the Avt.-1.
balance 1z measured on five polnts 1-
1) In mild situations, I. should be greater than Att,
2) In severe situations, Att, should be greater than I.
3) Att, reaction should be stronger in severe situatitms than in mild.
4) I. reaction should be stronger in mild situations than in severe.
5) The total responsiveness in these two areas should be greater in severe
situations than in mild.
“The total strength in these five points was then considered to be the
strength of the symbiotic-individuation balance,” The chuldren's scores on
this ranged from +9 to -10. Inorder to simplify the final scaring system,
children with a score of +6 and over received 2 positive polnts

=] t0 +5 recelved 1 positive point

-2 and under received 1 negative point.
The cut-off points emerged fairly clearly from the overall distribution of the
Bcﬁtﬁa. | £, {
11) Seperstyon-Pein Index.
Hansberg emphasises that the ab:llitg tc report some responses in this area is
a sign of health. He regards E,_I_._ as "an intermediary between attachment fieed |
and hostility". As the severity of the situation increased, and the attach-
ment(fieed increased, he found that the Bef. react1%‘SBened to be converted
into an H.reaction. A strong Att. reaction plus a gtrong H, reaction, without
the balancing factor of some ég:_ responses, implies the tendency for hostlle
impulsive acting=-out.

Pains and fears are common among small children in
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stressful situations; the problem is to determine when a reaction of this
type is excessive and pathological. The percentage -anE; responses (as
a percentage of total responses) was calculated for each child. The range
vas 0% to 65%. The main bulk of tha/ﬂilﬂnn fell within the 10-35¢ range.
Dr. Hansberg found that the median BST.% in his groups varied between
15¢ and 25%, and considered a percentage of greater than 33% to be an
indiecater of potential pathology. In this study, the scoring was as followsi-

lesg than 10% 1 negative point

10 - 3% 2 positive points

35 = 50% 1 positive point

over 50% 1 negative point
The median for all children fell between 20 and 25%.
113 ostility Index

In general, Dr. Hansberg finds that " the need for

attachment to people and the need for recelving emotional gratification
through thses attachments was far greater than the need for asserting
resentment and anger concerning separation”. When mild and severe situatlons
were contrasted, severs situations ellcited slightly more heostility than

mild, and far more Att., "Where the hostility reaction inereased to & greater
degree under strong stimulation than did the symblotic need, it represented

a pathological movement in the personality”. He also found that the healthier
children tended to have a strénger P,T, reaction than their H., reaction. Thus

the H.Index.comprises two polnts i1-
1) The H, reaction should be less than the Att. reactionm.

2) The H. reaction should be less than the £¢T. reaction.
The child gained 1 positive point for sach of these criteria,

iv) The Action Index

In considering the cutcome responses given by the child, the sum of the

Unrealistic Optimism, Unrealistic Pessimism and Nithdrawal/Inaction respohses

was compared to the number of Apprpopriate Activity responses. If the former
exceeded the latter, 1 negative point was given. Since there was 1 possible

outcome for each card, this score cbuld be stated as a ratio, ranging from
01é to 610.
v) The Heéaiity Avoldance Index i T ) i
Ir, Hansberg found that a small pni:tn't.l.ge of M [uaullly 13%, of which 0% /. {J/
were withdrawal responses) was common, A higher percentage was characteristic
of the most severely disturbed boys. In this study, a child received:-
1 negative point for 2 H,A. responses
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Z negative points for 3 R.A. responses

It was rare for any ehild to give 2 or 3 R,A. responses, and none gave more than
vi . -;;-;*;-15“ ' ex
Feelings of competency and self-ssteem are vital factors in the child's
capacity to derl. ﬂ.!‘hsuplmtion. Loss of self-esteem is often seen as cgaract-
eristic of a depressive reaction to separation, In his use of the S.A.T. to
detect self-destructive and suicidal tendencies in early adelescence, Dr.
Hansberg found that a high "self-love and self-esteem loss" was an important
phedictive factor. He also locked at self-esteem loss as expressed by
responses referring to the impairment of concentration (e.gz. "he won't be
able to study any more™, “he can't think straight"), and found this to be
less indicative of maladjustment than the loss of “s#lf-love" (S.E.). Since
concentration-impairment responses were mot found in this sample, The 8.E,
Index was calculated on the basis of thé/§.E.responses. Any response in this
category earned 1 negative point. Only 9 childten earned one point, 3 earned
2 points, and 1 earned 3 points,
vil sturbed -

Dr. Hansberg emphasises the importance of evaluating the overall pattern

of responses. Nevertheless he also notes that the idiosyncratic disturbed
response may be of vital significance, "Jjust as in the Rorschach, individuals
with character disorders may betray problems by suddenly presenting disturbed
responses in the midet of more normal pv_lttnm'. In accordance with this, and
with the findings of Caplan & Douglas, considerable weight was given toi-

1) Bisarre or absurd responses implying very pﬂ-ur reality testing

2) Withdrawal/Inaction responses

3) GCatastvephic responses referring to death.
These responses were rare, and seemed pathological per se when they occurzed.
1 negative point was awarded per response of this type.




Card 1 He feels bad. (Bad ?) Angry with his mummy and daddy. (Do ?) He's giving
?) So they can pay when they go out. He's going to give

them some money. (th ¢ )
enough money to his dad so that they can go out and then he's going to bed.

He feels sick. (Do ?) Go to bed.
5 1s a bigger picture, (measures the pictures

aia
just

Card 2 He's got mummy.

Card 3 I said goodbye as well.
inst each other). He feels better than sick. (Any of these...?) Sad. (Do %)

He could hide, he could run away from their house but that's a bit dangerous...

(So what does he do ?} Reading, he does some reading.

see. I have to keep my eyes open. Could you change it to another picture ?




Card &

(Asks questions about the car,- how does he make it go 7 etc.) He could
follow them with his car but that would be taking hours and hours and hours. (How
does he feel ?) Better. Bad, in case he crashes into a real ecar. He might get
angry. (Do ?) Drive his car. Crash into a real car.

Card 5 It's a hotel, with grass. He feels better again, (Any of these...?)
Hungry. (Do ?) Eat sandwiches.

Card 6 A1l right. He's scared because in the dark someone might creep in. (Do ?)
He prays. Mummy prays with me. Then he goes to bed and goes to sleep. It takes a
long long time because your eyes don't move. When you open your eyes you can

see, I have to keep my eyes open. Could you change it to another picture 7
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iear Dr. Bowlby,

hank you for yvour last letter. I am sorry
take so long in replying, but I have been on vacation,
ind did not receive some of my mail until recently.

I am currently working on the dratt of the

'Results' section, wHich you should receive in the next few

days. With reference to your guestians :-

vdministration

All the children were _F':._LI._U-J\ interested in
the task, = i1ndeed, some of them could scarcely wait for
‘their turn' to be interviewed, I can recall 2 refusals, one
of wham was an Italian boy who spoke hardly any English.

Prompting consisted of reading out a list of possible
responses in a random order. It was emphasised that there
vas no 'right' or 'wrong' response, but that thesex were
sugrestions as to how the children might put their feelings
into words, In the reports of individuals, this is indicated
by (Does he feel any of these.,..?) or (Any of these...?),
as, for example, in Annabel's response to Card 5. Prompting

proved to be unrellated to the child's adijustment score,

Reliability

There wa=s no reliability test with an independent
classifier. However the responses were easy to classify, and
I remember this as a fairly rapid procedure, with no insoluble
ilemmas as to which category a response belonged to. I don't
"

remember whether Hansburg did any such test, I1f he did, it

would probally be mentioned in one of his earlier papers,
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where he describes how the specific categories were derived.

Pictures

I will arrange for the pictures to be delivered to
you at the Tavistock. They were obtained from the British
'1lm Institute library and archives in Dean Street. I do not
foresee any copyright difficulties, but I am writing to them
to make sure,.

Once again, I apologise for this delay, and I look

forward to hearing from you,

Yours sincerely,




TB/DES 18th Febmary 1975

Miss Micheline Klagsbrun

The Gegrge Washing miversity Medical Centep
2300 Eye Street IW

Vashington DC 20037
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8ince our meeting a numwber of minor guestione have

occurred to me. [f you can let me know the answers, I ean
incorporate them into my next draft.

‘dmini stration of test

Aam I right in thinking that most (? all) the children
were actively interested in doing 1t°

Ei E_]

You mention a random list of prompte which you used
when children eould not smewer, How often did you have to
use them? hen used, were the childrea randomly distributed,
or scorea, or mostly =t the lower end of the scale’

ire any of the responses given in our illustraticns
a result of a prompt and, if Eu, which ¥ impression ia that
you dld not use them much.

Reliebility in categorising responses

hen c¢lassifying responses into one of the 1l categories
did you run any reliebility teat with an independent claassifiep,
and if so with what results?

hﬁt‘ﬂr yes or no, how difficult did you find 1t to

udrments
11 Cl LE

s ] 1 know whether Hanaburg has run relisbility tests
on elassifying his test responses and with what resulte

Pletures
You may recall T i*.i‘.v.': it in mind to have two places
made, one for the six boys pletures and one for the alx gi'rl:;.

Can you arrange for the pictures to be conveyed to me?

ould we be free to let people have copfes 1f they
wanted them? or ”1'“* therd be copyright diffienltiest

(over)
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I am hoping to work further on my parts of the
paner next week and will much look forward to seeing your
further material when it is readye.

Yours

John Bowlby, M.D.




Introduction

It is evident from the literatire that the effects of
physically separating a young child from his parents are hard to predict.
Obviously, the nature and severity of the experience (e.g. the length of
separation, and whether partial or complete) must account for some of
the variation observed, but even when these factors are controlled for,
as far as possible, different children emerge differently affected. Even
when every attempt is made to ameliocrate the conditions of separation,
as in the studies by James and Joyce Robertson (1967-73), in which children
whose mothers were temporarily hospitalised were taken into foster care,
with full-time mothering, surrounded by their own belongings and visited
by their fathers, the child is perceptibly upset. This study focusses,
not on the conditions attending the experience, but on the resources
available to the child, as these are determined by his previous development
and relationships with his parents. It seeks to show that the parents'
abilities to comprehend the importance of the separation experience
for the child, to empathise with his feelings about it, and to use their
understanding as a basis for préparing him and helping him through it, are
significant variables in determining the outcome of that experience for
the child.

The separation experience in this case is entry into
primary school.This is seen as a crisis peint in the life of a young
child, in terms of his developing autonomy. 'Crisis' is used here ''to
connote not a threat of catastrophe, but a turning point, a crucial period
of increased vulnerability and heightened potential' (Erikson 1968). This
usually means his first lengthy separation from mother, and as such, is
one of the first of a lifelong succession of situations in which he must
stand on his own feet and deal with the loss (temporary or otherwise) of
a loved person. Winnicott sees it as ''the changeover from the small child's
living in the subjective world to the older child's living in a world of
shared reality' (1965). '"He is emerging from an enclosure'' (provided first
by his mother's arms and then by his home and family)"ready for a different
kind of group, a new kind of enclosure, at least for a few hours a day...
The thing is to understand that coming out of the enclosure is very
exciting and very frightening; that, once out, it is awful for the child
not being able to get back; and that life is a long series of coming out
of enclosures and taking new risks and meeting new and exciting challenges."

Unlike other separation experiences studied in the literature,
school entry has the advantage of being a universal experience (at least in
our culture) which every child of five is expected to undergo, and which is
not complicated by the factors of illness, potential death or permanent
loss, which usually attend the more traumatic situations. The stresses of
this experience are many. The environment is unfamiliar, as are the routines
and discipline. Authority is vested in new people, and not necessarily
accompanied by love, A crowd of new faces surrounds the child, inquisitive,
demanding, mocking, threatening. Contact with the other children is unavoidable,
not only during classes, but in the hurly-burly of the playground and dinner-
time. Ilnevitably, feelings of competition are aroused, and with them, the
danger of feeling inferior to others.The child may find that withdrawal is
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considered an offence. Not only withdrawal, but other means of coping, which
worked at home because of consistent family behaviour patterns, may break down
at school.

The parents play a vital part in the development Df that combination
of self-reliance and trust in others which their child needs, to negotiate this
stage successfully. They must also be able to "suffer the loosening of their
own attachment to the child" (Clyne 1966).The mutual loosening of attachment
is an activity which requires effort: if the parents contrive to make it more

difficult, the child must increase his effort and the pain of growth will be
greater. From a survey of the literature on 'school phobia' and 'school
refusal', it seems that there is no clear psychological 'type' of a school

refuser,- rather, the problem of separating from mother is a central part of
these syndromes.

It is hypothesised here that the parents' ability to empathise
with their child's feelings is of central importance. "Empathy'’ refers to the
capacity to step into another's shoes, to be aware of how the other person is
feeling, while retaining a sense of self as distinct from the other. Little
empirical work has been done to illuminate this concept, though Ainsworth's
concept of a mother's 'sensitivity to signals', which she found to correlate
significantly with the degreecof healthy self-reliance shown by the child,
seems highly relevant, (Ainsworth 1971). From the more theoretical point of
view, both Kohut (1971) and Mahler (1968) stress that a lack of empathy on the
parents' part is likely to prove traumatic for the child's emotional develop-
ment.

The parents' ability to prepare the child realistically and
adequately, and to help him in practical ways, is also investigated here.
Preparation involves more than simply imparting information. The parents'
own feelings and anxieties, perhaps based on long-forgotten prejudices,
ambitions and frustrations, can colour their presentation of the facts
so that the child's apprehensiveness is increased rather than decreased.
Thoughtfulness and flexibility about practical arrangements are also involved,-
for example, Clyne cites the case of a boy who refused school when his mother
left him at the gate (as school rules ordered) but was able to cope when she
handed him over to the teacher in the classroom, thus helping him to transfer
his emotional attachment to the teacher.

Procedure
1) Subjects

i) Initial screening.

The initial population consisted of B2 children in their
first term at a dayrschoel. There were 49 boys and 33 girls, whose ages ranged
from 4 years 6 months to 5 years 6 months, with a mean age of 5 tears | month.
They were all normal in the sense of 'getting along all right'. The Separation
Test (S.T.), described in the next section, was administered individually to
each of these children. It was hoped that this test would prove sufficiently
sensitive to discriminate, even within a normal population, between those
children who were having difficulties in coping with school, in terms of
separating from their parents and establishing some degree of autonomy, and
those who were succeeding easily in this.
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The class-teachers were asked to classify all the children in
their care, by a two-step procedure, which resulted in five categories,
ranging from (1) Adjusting to school well : no difficulties.

to (5) Definite problems in adjusting to school.

ii)} Extreme groups
~ The children's responses to the 5.T. were evaluated alons

a number of dimensions (described fully later), and each child was given
an 'adjustment score' on the basis of these. The scores ranged from +6 to
=TZ. "As the apparent precision of this scale is probably misleading, it was
used as the basis for the selection of two extreme groups rather than as
an interval scale of measurement.

There were 10 children in each of the extreme groups. The remaining
62 children were not involved in the main part of the study. Of the two
groups, group N (No problems) comprised 9 children rated by the teachers in
category (1) and 1 child from category (3). Group D (Definite problems)
comprised 3 children from category (5), 2 from (4) and 5 from (3). There
were b boys and 4 girls in group N, 5 boys and 5 girls in group D. There was
no significant difference in the age distribution of the two groups. All
the parents lived in the largely middle-class vicinity of the school, and
the social background of the two groups seemed fairly uniform. There were
several important variables for which it proved impossible to control,
notably the number of siblings, position of child in the family, amount of
nursery school experience (though all the children had had some experience
of nursery) and previous physical separations from parents. However, in his
review of the literature on school refusal, Clyne found that neither sex,
socio-economic status or position In family seem significant in this
syndrome.. As for previous separations, it was hoped that the lack of
control would not be too great a drawback, since the aim of the study was
to demonstrate the importance of the quality of the child-parent relation-
ship, irrespective of physical separations. Separation history became a
subject of inquiry in the parental interviews.

The parents of group N and group D children were visited at home.

A semi=-structured interview of about 20 minutes was conducted and recorded
on tape. The pupose of this interview was fourfold :-

a) To provide factual information about compoesition of family,
nursery school experience, any previous separations.

b) To gain a clinical impression of the parents' ability to
empathise with their child's feelings, to understand his communications,
and to recognise and cope with their own feelings about the child's entry
into school,

c) To assess the amount of practical helpwith coping that the
parents had been able to give their child, and their flxibility in this.

d) To gain an impression of the quality of interaction between the
parents, and how this might affect the child's ability to separate from
them. (In this context, it is relevant to note that most studies of the
marital relations of the parents of school-refusers find them to be highly
disturbed (see Bowlby 1973), while Baumrind (1971) found an atmosphere of
"harmony, equanimity and rationality" pervading the families ofthose
nursery children who were particularly competent, friendly and independent.)

Following this interview, the parents were shown the 5.T., and asked,
individually and without collaboration, to predict their child's responses.
Lastly, a forced-choice questionnaire, designed to elicit parental attitudes
to the upbringing of children, was administered.




2) The Separation Test

This test is based on the Separation-Anxiety Test
devised by Dr.H.Hansberg (1968, 1970), which consists of 12 pictures of
separation situations, &6 'mild' (e.g. mother leaving the room after putting
child to bed) and 6 'severe' ( e.g. father and child standing beside mother's
coffin). The latter involve "morbid or cataclysmic circumstances', which,
however frequent in the history of the institutionalised and non-institutionalised
adolescents with whom Hansberg uses his test, are probably rare in the history
of the normal 5 year-old at an ordinary day school. If the child could imagine
himself in such a situation, his response might well be to the unmistakeable
horror and sadness of it rather than an expression of his anxiety about
separation per se. A mild separation picture presents the child with the
situation of simply being left alone, which, as Hansberg points out, can be
“highly disturbing for some children who are unable to utilise their inner
resources without the constant stimulation of a symbiotic object or its
substitute (dolls, other objects, television etc.)".

Hansberg's test was devised for use with 11-17 vear-olds. In view of
the younger age of this sample, not only was the series of pictures shortened
to 6, but more realistic photographs were substituted for the original Indian
ink drawings. Two corresponding sets of pictures were assembled, one for boys
and one for girls. The pictures were chosen to combine maximum situational
focus with a minimum of facial expressiveness, so that the situation was made
clear but the emotions involved were ambiguous. Three of the situations were
considered more severe (and unanimously judged to be so by four independent
judges) and three milder, in that they were predictable, familiar, and had some
"compensatory value'" (Hansberg's criteria). The situations, in the sequence in
which they were presented to the children, were as follows :-

1} Parents go out for the evening, leaving child at home. (Mild).

2) Mother (father) goes away for the weekend, leaving little girl (boy)

with aunt (uncle). (Severe)

3) Child's first day at school: moment of parting from parent. (Severe).

k) Parents are going away for two weeks: prior to their departure they

present child with an expensive gift. (Severe).

5) Park scene: parents tell child to run off and play by himself for a

while, they want some time alone together to talk. (Mild).
6) Father (mother) tucks little girl (boy) up in bed and leaves the
room. (Mild).
Although the child is not always physically alone, he is very much 'out on his
own' in these situations, in that he must cope without having parents around to
fall back on.

After a few minutes of conversation had established rapport, the child
was shown the pictures, one by one, and told what was happening in each picture.
He was asked '"How does the little boy (girl) in the picture feel 7' If he had
difficulty in responding, a list of possible responses (based on those presented
by Hansberg to his subjects) was read out to him. It was emphasised that he did
not have to choose any of these, that they were suggestions as to how he might
put his feelings into words. In general, the children had little difficulty in
expressing themselves. Their responses were classified into 14 categories,
based on those used by Hansberg (omitting 3 of his 17 categories as inappropriate
for this age-group). These categories were grouped (again following Hansberg)
into 6 classes of response (see Table 1).

Not just the child's feelings, but his active means of coping, seemed
an important area for investigation. The literature on childhood depression
(e.g. Toolan 1962, Statten 1961, Caplan & Douglas I1969) shows that apathetic




Table 1.

Category Class of Response
1) Loneliness
2) Sadness Attachment (Att.)
3) Rejection ("his parents don't love him

any more'')
L) Intrapumitive ("if he'd been a good boy Self-esteem loss (S-E)
it wouldn't have happened')

5) Anger Hostility (H)
6) Projection ("it's somecne else's fault)
7) Well-being ("'fine", "now he's going to Individuation (1)

have a good time'')
8) Denial ("it's not really happening')
9) Withdrawal ("he feels like hiding away in bed'") Reality Avoidance (R.A.)
10) Evasion ('he doesn't care'')
1) Generalised dread or anxiety ("he feels 1ike
something bad's going to happen')

12) Phebic—feelings Painful Tension (P.T.)

3) Somatic reaction ("'he's getting a tummy ache')

14) Hunger (classified as Att, & P.T.)
Annniihhddiditdib it s Table 1 ARRRARERARARRLA AR AL R AR A L h S h kRt n s

resignation and passive withdrawal are characteristic of depressed children
in stressful situations. Accordingly, each child was asked, after his response
to each picture, 'What does the little boy (girl) do 7' The classification
of these responses was based on that used by Caplan and Douglas:-
Active Adaptation including (i) independent action towards mastery of the
situation & making the environment provide (e.g. "he makes himself some toast'")
(ii) sublimation (e.g. "he reads", "paints" etc.), (iii) action with appropriate
help from adults (e.g. he gets Aunty to make lunch") (iv) passive self-
gratification, including watching television and sleep, if appropriate.
Denial including (i) excessive optimism (e.g. "they won't really go') (ii)
fantasy solutions (e.g. he'll run away to Africa"), (iii) pseudo-maturity
(e.g9. "he'll take the car and drive to schosl").
Pessimism including (i) catastrophe (e.g. ""a bomb will fall on the house and
he'll die"),(ii) total rejection (e.g. "she'll never come back'", "it's a plot
the parents have made for him to be murdered").
Apathyincluding (i) inaction (e.g. "he does nothing'), (ii) Withdrawal or sleep
if inappropriate, (iii) overwhelmed {e.q. "he just cries").

(The examples cited above and in Table | were cbtained from these children).

Hansberg has conducted several studies with his test, using samples of
children in varying circumstances. He discovered that ecertain patterns of
response could be associated with maladjustment and others with healthy coping.
The following indices are based on his findings :-

Attachment-Individuation Balance, that is, between "a core phenomenon, which
has been variously termed object relations, the need for love, the search for
narcissistic supplies etec.'" (Hansberg) and "the counterpart to the attachment
need... the need for separateness and the drive for autonomy'' - {ibid).

Hostility Index, or the balance of H responses against Att. and P.T. responses,
Separation Pain Index, or the proportion of P.T. responses.

Reality Avoidance Index, or the number of R.A. responses.

Self-esteem Loss as represented by the number of S-E responses.
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Disturbed Responses. Hansberg emphasises the importance of evaluating the
overall pattern of responses. Nevertheless, he points out that the idiesyneratic
disturbed response may be of vital significance. In accordance with this, some
extra weight was given to bizarre or absurd responses implying poor reality-
testing, and catastrophic responses referring to death.

An Action Index was also devised, whereby the balance between Active Adaptation
and the other kinds of outcome responses could be seen.

Hypotheses
It was hypothesised that group N children would prove to have parents
who, to a significantly greater extent, could empathise with, in
the sense of being able to predict, their child's response to separation
experiences as represented by the 5.T. In addition, these:parents were expected
to show more evidence of having helped their child than those of group D
children. It was also hoped that the 5.7. would be validated by this study, to
the extent that it could be correlated with the teachers' ratings. Other
hypotheses, concerned with the parents' response to the attitude scale, will
not be reported here.

Resul ts
1) Main Hypothesis

Unfortunately the samples of parents were depleted in
two ways. It emerged that three of the couples (2 in group N & 1 in group D) were
divorced, and the child living with the mother. In three other cases (all parents
of group N girls) the fathers proved reluctant, and eventually refused to be
interviewed. Largely because of the timing of this study, it was not possible to
extend the samples, so in each of these cases, the mother was interviewed alone.
Since, from the theoretical viewpoint, the child's relationship with his mother
may be regarded as centrally important at this age, and according to the literature
on school refusal, loss of a parents through death or divorce is not a
significant factor in these cases% it was hoped that this modification would
not detract too greatly form the meaningfulness of the results.

In addition, two chilldfen in group D had parents whorrefused-to be
interviewed. The two with the next lowest adjustment scores were substituted
for these two. However, one of the substitute couples proved extremely elusive,
and yet another substitute was approached. This couple proved to be difficult to
contact and unreliable about appointments. Finally, it became impossible to
pursue either of these couples any longer, and the sample of group D parents had
to be reduced to 9. If the availability of a parent in relation to his child is
in any way related to his availability and reliability in contacts with the
outside world, it is interesting to note that the group D parents appeared
distinctly less available to the interviewer, and less reliable about appointments.

The task of predicting their child's responses proved to be a difficult
one for most parents. The responses were grouped into 6 categories, and a parent
received one point for each correct prediction (maximum possible score = B).

The mean score for all parents was 2.03 (for group N parents only 2.47
for group D parents only 1.59).
The findings are presented below :=-
Below mean Above mean
Group N parents 7 8
Group D parents 13 L

* see Clyne, Table 2




These were analysed, using the A * test. Group N parents proved to be significantly
better at predicting their child's responses than group D parents (p = .05).

The same data was analysed with respect to sex of child and sex of parent.
Here the one significant result concerned fathers of sons, viz.-

Above mean Below mean
Table 3 i SAgNt A
Fathers of group N sons 5 0
Fathers of group D sons 1 4

These data were analysed using the Fisher Exact Probability Test.
The difference between the two groups of fathers was significant at the .025 level.

2) The Separation Test
The responses of the children to these pictures covered

an extremely wide range of feelings and beshaviour. Looked at frem the cliniecal
point of wiew, a consistent, useful picture of the child could be gained by
reading his responses., and the patterns delineated by Hansherg seemed meaningful.

The §.T. findings were compared with the children's ratings. Since
both measures lack objectivity, precise correlation was not attempted, but the
median score for each group was obtained, as follows:-

Table & Category as rated by Median Adjustment
teacher W ustapore: U
1 3
All children p 0
3 =1
4 -2
5 -2
1 2.5
Girls only 2 0.5
3 -1
4 -0.5
5 -4
1i +3
Boys only 2 el
3 =
4 -2.5
5 1

These results, albeit crude, indicate some accord between the two measures.

Discussion of Results and Additionmal Clinical Impressions

1) The Separation Test : Interpretation

The focus on separation situations is based
on the assumption that the conflict between the need for closeness and the need
for separation-individuation is central to personality development. Hansberg
suggests that "every time an individual in life experiences a separation from
gsignificant family members, from geographical locations, form work programmes, or
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even from self-identity through changes in his body image, then old mechanisms
of defence against such separation anxiety will be induced". In this way the
response patterms on the test may be related to "fundamental techniques of
adjustment" . Hansberg's concept of "separatién-determined personality traits"
resembles Bowlby's view of "deviant patterns of bonding behaviour persisting
in the adult as a result of his childhood experiences" (1967). Thus the 5.T.
becomes a wider measure of personality than it might appear at first sight.

This study does suggest that the 5.T. has some predictive walue, in
distinguishing thése children who are coping well with school from those
whose superficial adjustment conceals desper problems. The use of teachers'
ratings, a notoriously unreliahle measure, in the validation of the test, is
problematic. It would be advisable in the future to attempt wvalidation by
other means as well. It also remains to be seen whether this test can be used
to predict children who will show problems later, and for this a longitudinal
study would be necessary.

In general, the 5.T. aims to detect imbalances, extreme patterns in
which the child relies heavily and rigidly on a certain type éf adjustment
mechanism, at the expense of his flexibility and potential for. growth..Thes'
child who can remain in touch with his feelings of attachment, and the sadness
and loneliness of separation, as he frees himself partially from emotional
dependence on his parents, and achieves some autonomy, has established a
secure basis for future adaptation. Absence of distress at separation implies
the use of expensive coping mechanisms. A child who has been "pushed out of
symblosis too soon" (this example ig -taken from Speers et al I§]! ) may not show the
slightest trace of anxiety or protest when left by her mother on her first
day at school. Nonetheless, the ways in which this child soped with her
environment demonstrated that "her mature—seeming behaviour was 'as if'", an
indication of a "false self' (as described by Winnicott.)

2) Material from Parental Interviews

It would require another study to do
justice to the wealth of clinical material supplied by the parental interviews.
| will omit consideration of the relationship between the parents, and focus
on their ability to empathise with and give practical help to their children.
i) The nature of empathy and its assessment.

Mahler has described the essential
part played by the mother's empathic ability in the '"separation-individuation"
process. Ego functions such as memory, reality testing, locomotor integration
and cognition, which are seen as essential for the development of ego autonomy
"'"need the libidinal availability of the mother for their optimal unfolding and
synthesis' (1965). The mother's own 'largely unconsciously motivated fantasies'
may "blur optimal empathy'. Mahler sees the child as reaching a climax in his
conflict between needing to individuate and fearing the loss of his mother's
emotional support, at eighteen months. Pine (1971) has considered school entry
as a "recapitulation' of this 18-month stage. From this study, it seems likely
that the child continues to benefit from the parents' empathic abilities, and
that father's part in this must not be underestimated.

The positive criteria for rating empathy in the interview situation
included :- readiness to perceivethe child's needs, understand his communications,
and encourage and stimulate their expression,

- concern about and interest in the child as a whole person (not just
certain aspects)

- recognition of own feelings about the separation and ability to deal
with them.
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Negative criteria included:- letting own needs dominate

- using the child for unconscious purposes, as shown

by ambivalence, unrealistic expectations for him, etc.
Numerous illustrations could be given of ways in which these criteria

seemed to differentiate the two groups of parents. However, when they were used
by an independent rater, as the basis for a 4-point rating scale, the difference
between the two groups was statistically insignificant, although a tendency
for group N parents to show greater empathic ability (and practical helpfulness)
could be observed. The implication is that the predictive method of assessing
empathy is slightly more effective than interview ratings.

The main criticism of the predictive method (also used by Dymond 1949,
and Ferreira 1964) is that it does not distinguish empathy from projection (i.e.
seeing one's own unwanted aspects in the other, attributing to the other one's
own needs and feelings, as a way of renouncing responsibility or ownership of
them). According to this criticism, a parent who is actually projecting may be
falsely credited with empathy. In answer to this, it seems impossible to clearly
demarcate the empathic process from the projective. Nonetheless, a vital
distinction can be drawn between the empathic parent, who remains aware of his
own identity and feelings, while temporarily allowing a 'suspension of disbelief’
that enables him to feel as though he were the other person, and the projecting
parent, whose main concern is to rid himself of feelings and needs he has no
wish to acknowledge. It is assumed in this study that projection would tend to
distort the parent's perception of the child's feelings rather than facilitate
it.
ii) How can parents help ?

The importance of awvailability when the child comes
home is vividly illustrated by Kohut, in his description of a patient who
remembered rushing home from school joyfully anticipating telling her mother
about her achievements. The patient would begin to talk, and mother "appeared
to listen and participate, but imperceptibly the topic of the conversation
shifted and mother began to talk about herself, her headache and her tiredness
and her other physical preoccupations. All the patient could directly recall about
her own reactions was that she felt suddenly drained of energy and empty''(1971).

During the interview, the parents' availability at important times was
explored by a limits-testing method. Other aspects covered were :-
- taking the child to school, and into the classroom if necessary ,
- finding out what the school is like and the facilities available ,
- preparing him realistically, without allowing own anxieties to intrude,
~being protective without being over-protective, and encouraging some measure
of autonomy, fostering the child's feelings of self-esteem and competence.

In general, the kinds of statements made by group N parents seemed

to show a greater ability to help the child in these aspects than those made by
group D parents in response to the same questions.

In Conclusion

There are no doubt other ways of looking at the large amount of
material provided by this study, but these must remain beyond the scope of this
paper. There are also many ways in which the Separation Test could be refined
and modified, and this may be an aim for future research. The main conclusion
is that, even within a sample of 'normal' children, differences in ad justment to
schocl and patterns of coping were found, and that these differences related to
the ability of the parents to empathise with their child's feelings. |t must be
mentioned that the school's policy wath new children was specifically designed
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to help them with the difficulties of school entry. the influx of children was
'staggered', so that they arrived in weekly batches rather than all on the
same day. Prior to the first day, parents and children visited the school
together. For the first few days, parents were encouraged to fetch their child
at lunch-time, and to let him stay at home after lunch, if he so wished.
Despi te these precautions, the painfulness of the first few days and weeks was
freely acknowledged by both children and mothers. ldeally,after the initial
period of adaptation, the child does not merely 'adapt' or 'adjust' to the
demands of school, but begins to enjoy such freedom as he gains,to widen his
circle of relationships, and to turn his attention to creative mastery of his
world. In this way, he prepares himself for the next crisis, amd the next. In
the words of Camus, '"Separation is characteristic of the human condition... it
is in the essence of things that all who love shall be separated'.
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Uear John.

I arrived back here a fortnight ago to find an accumu-

lation of work, and have only just managed to read the

paper you wrote with Micheline Klagsbrun about the test

of separation anxiety for young children. It seems an
interesting tool, and as so often, one is surprised at
how freely and readily young children express their
feelings in this sort of situation. I have not seen
Hansburg's test for adolescents, but I prefer your more
neutral terms to his interpretative ones. On one point
of terminology however, I wonder whether the responses
you have classed as 'attachment' might better be de-
scribed as 'frustration of attachment', or some such
term. Although I know you have tried to get the term
used without evaluative overtones, I think most people
still think of attachment as a positive kind of reac-
tion. Loneliness sadness and especially the feeling of
rejection suggest insecure attachment, particularly

if they are reactions to mild everyday separation; and
the term 'attachment' does not distinguish this from
the securely attached child who presumably gives self-

reliant responses.

Of course, six items is very few on which to calculate




scores, especially as some of them are ratios. [ well
understand the problem of little children's limited
tolerance for a test situation, but I wonder whether
it might be possible to introduce another half dozen
cards after an interval of play. This might make pos-
sible some measure of internal consistency. If you
are going further with the test, it would also be in-
teresting to get test-retest reliability, as well as
the interscorerreliability which you and your student
acknowledge to be necessary.

The fourteen categories of response are interesting

in themselves. One could of course raise queries about
their grouping into classes, but here I think one must
be guided by experience of the kinds of response that

do in fact seem to occur in association or to indicate
similar personality patterns. It is when one gets to

the evaluative scoring that I feel a little uneasy.

The test seems rather arbitrarily to decide, for example,
that the same sex parent going away for a weekend is a
severe separation and that it is more favourable for a
child to respond with loneliness, sadness or even a
feeling of rejection than with self-reliance. This seems
difficult to accept. Again, there is an overall judge-
ment that hostile responses are "worse' than anxious
ones; but does not this depend on the child's total per-

sonality, family situation and cultural background?

I am sure you have thought about these problems and have
probably concluded that the scoring is doing its job in
spite of them, as it does seem to produce quite respect-
able correlations with teachers' judgements. But I do
wonder whether the division into severe and mild situa-

tions s not a little arbitrary, as so much depends on




the individual child's experience.

Incidentally, vour student in reporting the correlations
on page 13 has given the value of t instead of rs for
two of them. I think this is due to a misunderstanding.
Siegel uses t as a measure of the significance of the

Spearman rs but it is not a substitute for it and readers
will expect the same statistic throughout. In the third
line above the table, the last word should of course be
torrelation’.

The problem of prompting is a difficult onme. One cannot
help feeling that the order in which the alternatives
are presented must make a difference. But the only way
one could tell would be to vary the order systematical-
ly, for example putting the self-reliant response first
for different items with different children, to see
whether its acceptance seemed to contradict the general

clinical picture.

I hope these remarks don't seem too critical; I am not
sure whether you actually asked me for criticism or
merely to try to get the test used here? At the moment

I have no students studying separation anxiety, but if

I hear of any 1 will show them the paper and ask whether
they would 1ike to try out the test. Are the pictures
available? However, I must not be tanhnptimiStic, as we

have no ready source of children here, and any empirical

work depends on the students being able to find a co-
operative nursery school for themselves,

I am pleased that you thought of me in connection with
this interesting study. I am enclosing a copy of a paper
on another subject, which I hope may interest you.

With all good wishes, :
: yours sincerely,

A

Terence Moore

Enclosure.




6th May 1976

Mrs. Rs Pickford
3l Morven Road
Hearsden

GLASGOW G 61 3 BX

Dear Mrs, Plckford:

Responses to separation from parents:
a clinical test for young children

This is just to acknowledge your letter of 29th
April for Dre. Bowlby who is at present on leave,

T am sure he will be very pleased to know that you
have accepted this paper for rublication in the Journal of
The British Society for Projective Psycholegy and Personality
study and I am sending your letter on to him. I expect
he will be getting in touch with you after his return at
the beginning of June,

Yours sincerely

Dorothy E Southern (Miss)
gecretary to Dr, John Bowlby
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Reanonses Card 1
e e

(Parents going out for evening - mild situation)

(Not very well he's gpot a2 cold and '8 got &4 headache.
LL

¢ to sleep.

f oYy

"Tired. (Does she feel any of ?) She's lonely. (Do 7) Go to bed and

&
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Very well. She feels M 1 locks after me when mummy and daddy
upset, she's crying. (Do ?) Nothing, "
because he'"s alone. He's angry and lonely,

?) He's going to play with his toys."
(vi) 0K. (Do 7 hide in a corner. (Why 7) Because there might be
a dragon in the

(vii) " He feels like something dangerous is golng to happen and they don"t love
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robbexr, (Do 7) He's golng to put on
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could feel upset,
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Group B 18 children
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Ygette—iTest -Score +dy—Teacherts Rating 1}
Card 1 Upset. (upset ?7) Cryilng upset, she's crying. (Do ?7)
Nothling.
Card 2 / I'd stay with my uncle. (How does she feel ?) She feels
all right, she wouldn't feel upset then. (Do ?) Have some food.
Card 3 /1 didn't like it. First I was in class 10, then in
class 7. It was a Friday, I was only 4 then, I'm 5 now. (Does
Bhe feel any of these...?) No, but I wouldn't like to be alone.
Mummy and daddy wouldn't leave me alone because I din't like
Miss C (teacher). (Do ?7) She plays in the Wendy House and
makes a book.

Card 4, I don't stay on my own. If she's all on her own she's

very upset, and she's got & tummyache. (Do ?) Cry.

card 5/ She's upset, she's got a headache. (Do ?) She runs
away, to the park, because she doesn't XNREX like her mummy
and daddy any more.

She feels happy. (Any of these...?) No. (Do 7) Go to

gsleep., I & ay the ABC and then I go to sleep. (Why the ABC 7)

Because I like saying it, and because I don't like sleeping,

I like to watch T.V, better.




~laEt-—Eeore—sEy—Teacheria—fhating
Card All right. (Any of these...?) No, he's 0.K. (Do ?7)
He's golng to walt 'tlll his mummy's back and his daddy.
He'll walt for them and after they®'ll go shoppling.
Card 2 /He's crylng his eyes out. (Any of these...?) He's
scared. A man might come and take him away. (Do ?) Play with
him f{pointing to Uncle),
Card 3j / Nice, He feels real nice. (Do ?) He's golng to have
Eome Iock.
Card %/ He's sad because they don't love him anymore. And
he's scared. Something might come and take him away. (Do 7)
Flay with his car.
Card 5/ He's sad, and he's got a tummyache because he thinks

someéeone wlll take him away.. (Do ?) Flay hide and seek.

Car@_i Sleepy. His mummy reads him a story and the n he looks

at & book and then he's asleep,
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